
中文摘要

研究者雨『教育者指出，提高中国英语教师的教学信念和技能，以便使其能够应对21世

纪英语教育的挑战，已经迫在眉睫。所以，机辅语言教学环境r的教师教育正在逐步受到关

注(chen，2002；Egbert et al，2002；徐睹，顾佩娅，2003)。

本文调研了以需求分析为基础的机辅语言教学课程中的教师发展。通过探究教师信念和

教学技能的发展以及促进和阻碍该发展的因素，我们可以更好的理解教师发展和此类机辅语

言课程之间的关系，以便能更有效地设计和实践这样的课程。该研究的背景是苏州大学外国

语学院为英语语言文学专业研究生开设的一门机辅语言教学课程。作为教师发展的两个方

面，教师信念和教学技能是该研究的重点。这两个方面被进一步划分为关于学习者，学习和

教师的信念，和关于教学法、教学活动、教学材料和工具的技能。这些构成了该研究的框架。

该研究运用了阐释性的定性研究方法。研究数据主要来源于作者的参与性观察，课后访

谈，以及深程参与者的课后反思报告。主要调查结果概述如下：

1．以需求分析为基础的机辅语言课程促进了教师发展，也就是说，它能很好地促进英

语教师机辅教学的能力和个人的发展。

2研究表明，通过参与这门课程，参与者形成了对于学习者、学习和教师的新信念。

他们意识到学习者是教师的伙伴和知识的探索者：学习是一项积极的知识构建过程，而不是

被动接受知识的过程；教师扮演着多重角色，如需求分析者，课程开发者，辅助者和“个人”

等。同时．参加者在教学法、教学活动、教学材料和工具等教学技能方面也取得了很火进步。

3．研究揭示了教师的支持和同伴的帮助是促进参与者发展的因素，而时间限制，技术困

难，上机和上网费用等是阻碍因素。

上述研究结果表明．以需求分析为基础的机辅语言教学课程在促进教师发展，尤其是在

更新教师信念和提高教学技能方面颇有潜力。同时．研究表明机辅语言教学课程中的教师发

展，需要更多的关注课前技术培训，关注把计算机整合到语言教学中的教学技能。并且，此

类课程的设计应该充分考虑参与者的实际需求和具体情境。
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Abstract

Researchers and educatDrS haVe noted the urgency to empower C11inese EFL

teachers with technology to meet the challenge of the En91ish education in the 21 st

century，and thus teacher development in compu据r-assis￡ed language jeaming(CALU

context is receiving increasing attention(Pilus，1995；E曲ert et al，2002；chen，2002；

徐防．顾佩娅，2003)，T11is papcr inVestigates the effects of a needs．based CALL

course on EFL teacher devel叩mem in te咖s of the p眦icipants’beliefs and skills，as

well as the underlying factors resulting in me development．The purpose is to gain a

be仳r understanding of ttle re】ationship of this kind of CALL course to EFL teacher

development regarding teachcr beliefS and teaching skills so as to o虢r some

jmplications for improving fhe pr。gram des追n and implementat；on in the future．

This study is conducted in me context of a needs七ased CALL collrse for MA

graduate students in the School of确reign LaIlguages，Suzhou UniVersity To study

teacher development in mis course，two aspects are chosen aS research focus，i e．，

teacher beliefs and teaching skills(Richards et aI，1996，p．242)，These two aspects

are fur【her divided respectively into beljefS about leaming，1eamers and teachers；and

skills related to teaching method，activity，materials柚d tools，All this foms the

research framework of this study，

In the study，an imerpretative qualitatiVe research method is employed．The

qualitative data is obtained majnIy白。m the wrjter，S par￡icipant obser豫tion，a

post—course interview'and the panicipants’end-o-course reflections．The major

行ndings cafl be summa“zed as foIIows：

1． The needs—based CALL course of结red suppon fbr teacher development，

that is，it served well in preparing EFL teachers to integrate computers into their

EFL teaching and for their personal deVelopment．

2 The Study indicates that by taking this course，the panicip锄ts fbnned

new beliefS about l。arners，lea功；ng and tea曲erS．They realized that learneTs are

partners of teachers and knowledge explorers；that leartling is an active doing and

∞璐tructing process instead of a passiVe hlowiedge—receiving process；ch耐



teachers have multiple roles to play'such as needs analysts，course deVelopers，

facilitators a11d individual persons as well．Meanwhlle，the participallts got much

improvement in their teaching skills reIated to teaching methods，actiVities，

materials and t001s．

3． The resub aIso reveaI that t11e instructor support a11d peer help are me

most facilitating factors，while time limit，technical dimculties arld cost factor are

me most obstructing ones．

In light of the above 6ndingS，this papcr suggests that the needs-based CALL

course has potentialin teacher development，eSpecially in teacher beliefs and teaching

skills．Meanwhile，the study implies that to promotc teacher deVelopment in such a

CALL c。ntext，more attention should be paid to pre—course tecllrIical training，teacher

beliefs as well as relevant teaching skills to integrate computers into langllage

teaching．What’s more，teacher deVelopment courses should be designed on the base

ofpanicipating teachers’needs and t}心ir contexts．

Key words： teacher development，needs analysis，CALL， teacher bcliefs，

teaching skill5

Writtenby Fan Yanni

Supervised by Gu Peiya
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Chapter one Introduction

L1 Current situation of feacher deVel口pment

With the fast-paced changes brought about by globalization aIld tecllnological

deveiopment，language teachers begin to see their influence on English langua薛

teaching．Mally have realized也e 11rgency to update their l(110wledge aIld skills related

to the use of technology as practicing langllage professionals．Meanwhile，the promise

of computertechnolDgies，supportcd by both research and practice，underlies me

emergence of technology-supponed classes across teacher-educatioll programs aIld a

Sha印increase in courses sp￡c访cally aimed at language teachers(Johnson，】999)．

There are botll a felt and expressed need to get such just-in—tlme trainings that teach

what ianguage据achers reaJ!y need to k玎ow．1ndeed，the key幻success＆j u辩。f

technology in language teaching lies not in hardware or software but in“humanware”，

our human capacity as teachers to pIan，design，and impIement efkctiVe educationaI

activities(Warschauer&Meskill，2000)．Given this situation，language teachers must

not onb become aware of what tooIs are available，bln also possess sumcient

knowledge ofrelevanltechn0109y，as well as the skills to use也em(Tella，1996)

While the continuous now of new technology oRen overwhelms many foreign

Ianguage teacherS in Spite of their intention to improVe themselVes，not to say小ose

who have never received forrnal instruction in computer applications，the result is

they南eI so如r behind in technoiogy tha￡t}诧y aVoid us抽g it at ali A survey。f

Chinese college En91ish teachers’computer skiUs and their teaching practice in the

neld of computer asslsted laIlguag“eaming(cALL)call illu5trate mis wen(马俊波，

2003) This survey investigates 99 English teachers from four comprehensiVe

universities in Wuhan，Hebei province。The survey result indicates that aboVe 80％of

the Engljsh teachers think ofth。ir cu盯ent computer skills as poor，and though 90％of

them have realized the imponant role P1ayed by computer in En91ish teachin良60％

feel af妇id or dimcult to conduct CALL courses jn讲丑c￡ice．Another con，毫rence

survey of 33 English teachers from 6ve institutions s}mws similar results w“h most



teachers holding faVorable attitudes to CALL(75．2％)，but with low computer literacy

(92 3％)(Gu，1 999)．The situation indicates that most English teachers show strong

desire to improVe t11eir teaching skills with technology by taking teacher development

programs，which are insumciently provided for tIle limit of institutional investInent

and tight teaching schedules(戴炜栋，2001：何高大，2002)．

MoreoVer，Freeman&Richards(1996)note t11at tcacher developmem programs

used to present student teachers、vi也a given c删culm，based on a traIlsmission

model，which imposed certain teaching models，theories and metllods on student

teachers(p．73)．T11is prescriptiVe approach to teacher development fails to take

student teachers’needs into consideration，and consequently teacher educators lose

t11e basis to design and to speci黟me content of teacher education in ways that can

develop their preVious knowledge more ea’ectivelM So it is necessary for educators to

des培n teacher deVelopment courses with student teacherS’ needs tal(en into

consideration．Besides，leaming teaching is a complex cognitive activity，so the need

to inte目ate the perspectiVes of stIldent teachers into understaIlding meir leaming

process seems inseparable，which omrs a meaIls to examine tIleir interpretations of

the empirical experience(Dubin&Wbng，1 990)．

1．2 Background of the study

A literature reView of EFL teacher deVelopment or teacher education reveals that

considerable studies conceming teacher belief§and teaching skills are conducted

abroad(e．g，Richards＆Nunan，1990；Freeman＆Richards，1996；Freeman，1 989；

Richards，1998；wallace，1991)，and among them，many(e．g．，Johnson，1999；Le％

1997；Opp—Beckman，2002；Warschauer，2002)are carried out in CALL context．

In China，tllough still in an initiatiVe stage，studies on EFL teacher development

are sh印ing out with Various focuses：some explore feasible models of teacher

education(张颖、王蔷，2000)；some introduce approaches to tmining EFL teachers

(吴宗杰，1995；甘正东，2000)；and stlll some discuss teacher education cu玎iculum

development(吴宗杰，1997；朱万忠、韩菏，2002)．As to those conceming

technology·supported teacher learning， only a few theoreticaJ discussions and

，



research models are introduced or proposed(徐眈，顾佩娅，2003；张建伟．杨薇，

2002；阮全友、陈奇敏，2003；桑新民，2003)．what catches the writer’s attention is

the fhct that none of the above studjes done in China are empincal and databased

studies wiIh an attempt to inVestigate student teachers’leaming process throu曲

technology—enhanced teacher development programs．

1．3 Research statement

7ro bridge me gap，thjs study，conducted in one graduate class of applied

linguis“cS majors taking a one—semester selectiVe CALL course in the spring of 2003

at Suzhou Universit)0 aims to explore the 6ndings such a teacher development

program might bring about in panicipants’beliefs a11d teaching skills，as well as the

underlying factors resu!ting jn the 6ndings。It is the writer’s intention to gain a better

understanding of the relationship of this kind of CALL course to EFL teacher

development regarding teacher beliefs and skiIIs so that we can design and impIement

such courses more efrectively in the如tu诧，

This thesis consists of five ch印ters．Ch印tef One serves as an introduction to the

background，purpose and content of t11e thesis．Chapter T订o is a 1iterature reView

covering the dennitions of key tenns in the presem stud弘a reView of needs analysis

theories，needS’based courSe design and related studies on teacher deVelopment both

at home aIld abroad．Ch印ter Three is the methodology part，raising the research

questjons，describjng the contcxt and participants ofthe present snidy，and introducing

the instmmems，也e prOcess and memods of data collection and analysis．Ch印ter Four

repons and discusses fjndings deriVed from the study．Chapter FiVe coVers血e

conc】usion of th。p陀sent study，implications f醅EFL teacher deVelopment in CALL

context，limitations of the presem study and suggestions fbr fUrther study．
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Chapter Two Literature Review

2．1 1’eachcr deVelopment

2。1．1 De打nitions

Tb define the teHn“teacher development”，it is desirable to cOmpare it with omer

two te】[TrIs first，“teacher education’’a11d“teacher training”，since the three are oRen

used either imerchangeably or with dif琵rent coIlIlotations．A quick review of the

Iiterature shows the challging trend of the tenll use，whjch seems to have renected a

growing understanding of the central mle of the student teacher in me process of

Ieaming．As is pointed out by刘润清(2000)in prefacing the C伽n6，f妇P曰。o缸弘，

￡口胛g嘲F瑟日c^P旭the understallding of teacher leaming has evolVed疗om a period

of‘‘teacher廿aining”，which focused on the trallsmission of teclllliques and skills仃om

an expert to tfainees；to“teacher education”，which inVoiVed trainees in the passive

reception and application of linguistic theories；and to the now preVailing“teacher

development”， which emphasizes student teacher’s making their own sense of

teaching on the base of theories and experiences，

Wal【ace(1991)distinguishcs the three terms as“mat trailling or education is

something that can be presemed or managed by others；whereas deVelopment is

something that can be done by a11d for oneself(p，3)．”And just as what Lange(1990)

holds‘‘teachers would be developed，not妇ined(p．250)，”The use of the cerrn

“teacher development”in this paper is to suggest that teachers continue to grow both

before and throu曲out a career，and mey contin∽to eVolVe in山e adaptation and

application of theh beliefs and teaching skills，not only when engaging in“plicit

training programs．

The concept of teacher deVelopment is defined di丘bremIy in literature：Lange

(1990)onhs me following de矗nition：“a te衄used to describe a process of teacher’s

continual intenectual， experiential and attitudina】 grDwtb (p． 250)”， which

encompasses both mental and practical aspects aIld Stresses teachers’continued

gro、vth．Rod Ellis(1990)，in an anempt to draw an outline of teacher deVeloPment
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actiVmcs， states that teacher development consists of experiential and

aw{lreness—raising practices(p．28)．It is Rjchards et a1(1996)、vho define teacher

deveiopment more specincaj!y as“concem列with providing opponun涵es for s￡udem

teachers to deVelop meir knowledge，awareness，bcliefs a11d skills(p．242)”．ney

summarize it into tvvo aspects：teacher beliefS and teaching skills and mnher divide

them respectiVely into beliefS about l龅皿ing，le锄ers and teachers；and skms related

to teaching method，activity，materials arId tools．

The two aspects of teacher deVelopment，teacher beliefs and teaching skills，are

inteITelated instead of being independent of each o出er A number of studjes snggest

that what teachers do is govemed by what山ey think，and teacherS’血eo“es and

beliefs serve as a filter through which a host of instmctional jud舯ents and decisions

are made(ShayeIson&stem，198l；Pajares，1992；wbods，{991)．in ano￡hef、V。『d，

teacher beliefs are也e primary source of teachers’classroom practice afld teaching

skills．Abrief review ofteacher beliefs and teaching skills is given below．

Teacher beliefs appear to be well established by the time a student gets to coIlege，

conceming me attitudes，values，expectations，and assumptions about teaching a11d

leaming that were built up oVer time and brou曲t to cIassroom by teachers(weinstein，

1989)．Teacher beliefS consist of beliefs about leamers，about leaming and幻out

teachers themselves(Richards et al， 1 996)．1'eachers may hold any one or a

combination of beliefs about those they teach，血at is，1earners may be construed as

receptac}es。cIien括，partne融，of individua}exp王or。rs，which in tum can haVe a

profound innuence on thcir classr00m practice(Mei曲an&Mei曲an，1990)．As

imponant as their Views about learners are teacher beliefs about learning，such as

whet}1er or not they take learning as a quan“tatiVe increase in knowledge，or as a

complex and lif色long process，or as an emotional and cognitiVe process，etc．T宅acher

beliefS about themselves，such as teacher’s mle ranging from knowledge transmitter

to faciIitatoL and teacher’s expression of values and attitudes，can aIso shape the way

they teach(WiIIiams&Burden，l 997)

SkilIs in teaching a 1anguage would appear to be the core competency of a

language teacher'which is feferred to as those dimensjons of teachjng regafded a5

E



essential to the repertoire of any teacher，rcgardless of suqects(Richards，l 998)．

Teaching skills thus involve maIlagement， explanation， discussion and all the

observable featurcs of effbcthe dircct a11d heuristic lnsmJction．To be more specific，

teaching skills include skills to select learning actiVities，to prcsent laJlguages，to

con仃ol practice，to giVe feedback，etc(ShulmaII，1987)．And just as Rjchards(1998)

states，bome out by仃ends in Teaclling English to Speal(ers of Omer Lallguages

(TESOL)teacher education mroughout the 1990s，teacher education will be

increasin91y competency．based，aIld examination of the nanlre of basic skills in

language teaching is a maner of some u唱ency(p．5)．

Three coH℃spondent印proaches to teacher development are idemified：the

behaviorist approach，也e cognitive印proach，and the constmctivist approach．Since

the first two approaches either neglected student tcacher’s cognitive process or

separated tlleory f如m practice， ttle constructivist approach serves well the

problem—solVing teacher leanling process(see Wallace， 1991)．It is just as von

Glasersfcld poims out(1995)，“ConstructiVism can not tell teachers new mings to do，

but it may suggest why cenain amtudes and procedures are counter．productive，and it

may point out 0pportunities for teachers to use their own spontaneous imagination(p

177)．”The need for teachers is to become self-aware of t11eir beliefs and t11e ways in

which they make sense of the world by renective practice．A1so teachers need to be

aware that they memselves arc beir唱consmled by their leanlers，ard mat their words

a11d actions foml part of eVery leamer’s own constIuction of knowledge．

One point to be made here is that thou曲somc scholars(融chards et al，l 998；

Dubin&Wong， 1 990)associate pre·service teacher deVelopment with training

techniques a11d skills，aIld in—service teacher deVelopment州tlI changing beliefS，the

two are not mutually exclusive and teacher developmem oRen refers to both(Rod

Ellis，1990；Wallace，1991)．111erefore，distinction be柳een pre—service and in-ser、，ice

teacher development is not eH巾hasiZed here since cuHem teacher devel叩ment

programs are often open to bo山groups肌d the teacher leaming courses are usually

found a mixture．

6



2．1。2 Related sludies

_Numcrous Studies on teacher deVelopment are conducted abroad aboul the effect

。f jndividual expe“ence，socia!锄Vifo啪ent蠲d profession&2 tfa主jling on feackf

Ieaming process(Richards&Nunan，1990；Freeman&Richards，1996；wallace，

199li PiIus，1995)．For instance，smithls study(1996)examined t}le roIe血at

linguistic theory，indiVidual teacher’beliefs aJld contextual factors play in me

pedagogical decision哪aking pfocess(p．197)．And Bailey’s study(1990)，by taking

diary studies as Potential tools for teacher preparation，reviewed brieny some of the

insi曲ts gained by teachers—in．preparation who k印t language teaching diaries，蛆d

of瓷red some guidelines for the use of diafy nudieS in teachcr education prDgrams(P，

215、．

In China，Ihere do exist some studies on teacher deⅥiopment in reguiaf ciasses

without computers：some explore feasible models of teacher education(张颖、王蔷，

2000)；some introduce new approaches to training EFL teachers(吴宗杰，1995；H正

东，2000)；and still some discuss tcacher education curriculum development(吴宗杰，

1997；朱万忠、韩萍，2002)．As to those cof赋ming technology—supponed teacheT

leamin晷only a fcw theoretical discussions and research mode】s are introduced or

proposed(徐叻，顾佩娅，2003；张建伟，杨薇，2002；阮全友、陈奇敏，2003，桑

襄帚民，2003：徐叻，2003)．All the studies really shed light on ouf understanding of

releVant theories a士1d issues．But there are few empirical studies on teacher leaming

process conceming student teachcrs’beIiefS and姆aching s“l琏not to say studies on

implementation and e日奄cts of teacher developmem pro盯ams on these two aspects．

2．2 Needs analysis theories and instructionaI design

2．2．1 Needs analysis theories

Needs analysis(also needs assessment，see Richards et al，1 998，p．304)is

de矗ned di位r锄tIy ffom di旋心nt pcrspectives for di氐rent purposes．For instance，

Richards et al(1 998)take it as a process of dete珊ining the needs for which a leamer

or a替oup of Ieamers require a Ianguage and a兀孤ging the needs according t。
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priorities．Leshin et aI(1992)regard it as a tool used by corporate trainers and

instructional designers to aid in developing efI色ctive“_aining programs and／or

instructionaI mat嘶aIs．whatever nle de矗ni垃on is，a needs a11alysis aims to identi移

the pmblem to s01Ve，the instruction to solVe山e problcm，the purpose of the pl舢ed
instnlction and the reason to design such instmction(Cf．Kemp et al， 1994)．

Since the primar)，goal of needs a11alysis is to deterI】aine Whether or not a

problem can be addressed successfully through new instnlctions by proViding

infonnation about the leamerS，course goa王s，content，and about course eValuation

(Richards， 1 990；Johnson&Jolmson， l 999)，it becomes me staning point in

instructional design． Leshin et aI (1 992) onlerS a fou卜pmcedure process for

conducting a needs analysis：denne the probIem，idemi母the source of the problem，

detennine possible s01utions，and communicate resuIts．Tb put it specmcally，one

must flrst gain some contextual insights into the problem；tIlen缸胁er analyzc the

perfo咖ance gap to identi母whether it stems丘om a lack of tr丑ining，or if it has to do

with the o礓anizational environmem；也e third proced_l】re is to decide if也e problem

call be solved by inSnuction alone or in another、Ⅳay；finally the results of the needs

analysis shouId be communicated to the client by means of a written report with

recommendations fbr solutions．

2．2．2 lnstnIctional design

InStructionaI design(ID)is defined，thou曲by di髓rent people(Smith&RagarI，

1993；Kemp et a1，1994)，with a similar emph硒is，as the systematic developmem of

instmctional specmcations using 1eanling a11d inStructional山eory to ensure the

quality of instmction． The pmduct of ID is o‰n desc抽ed as an“architcct’s

blueprint，’which is a prescription for what the instruction should 100k like(LeV弘

1 997)．Being eclectic in nature，ID integmtes the ideas of a number of areas such as

behavioml psychology’cogIlitiVe psych0109y'adult learning，systems theoⅨa11d

media technology(Boruler'1 988)．111e basic ass啪ptions of ID are describedby

Gagne et a1(1992)as：“aimed at硝djng tl】e lea丌1ing ofthe indiVidual；o唱anized such

that it has immediate and long·te订n phases；systematicaIly described；conduc锄by
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means or a system approach：designed on the basis of our knowledge ofhow students

leam(p．4)．”

In mon traditional ID‰eworks，teachers do nol d。s培n or d。velop￡hejf own

materials；instead tlley are giVen mate“als，which is criticized for the lack of emphasis

on the ac6Ve and constructive∞le of出e ieamer(Bonner，1988)。Jonass踮(1991)，

merefore，distinguishes objectiVist approach from constmctivist approach to ID．The

fbrnler approach has a predcteⅡ11ined outcome and intervenes in ttle le姗ing process

to map a pre·dete姗ined concept of real磅into也e leame—s mind，while me 1ater

maintains that because leaming outcomes are not always predictable，instmction

shou】d foster'not control，learning．Many ID models are proposed based on these two

approaches，e．g。，Gagne et al’s “Nirle EVents of Instruction”based on objectivist

Ieaming theory(1 992)；Hanna磊n et ai’s “Open Leaming EnVironments”based on

constmctiviSt leaming meory(1 999)aIld so on，They all have印plications in diH色rent

北signing situations and just as Er￡meT and Newby (1 993) have noted that

instI。uctional strategy and content addressed depend on the leVel of血e leanlers，in

order that the designer is able to draw fbm a large number of strategies to meet a

variety of leaming situations．

Since leaming is a process of actively constructing knowledge by integrating

experiences into 也e leamers’ existing schemata， leaming enVironments should

support that process by proViding multiple perspectives or interpretations of reality．

Leaming experiences should aIso enabie l(nowiedge constnjction in the jeamer

throu曲proViding context—rich，experience．based actiVities． With this View of

、eamjng in mlnd，Jonassen(1999)suggests a model f0T deslgning constmctiVist

learnlng environments(CLEs)，which consists of four components：an enabling

context，resources，tools and sca丘10lds．Tb be morc specific，an enabling context refers

tD a p『ob】em or project as tbe focus of the enVironment，with Various ime叩retanVe

and intellectual support systems surrounding it．The goal for the leamer is to s01Ve the

problem of compIetc th。pfojec￡wi￡h啦e supp口n of feia把d cases and inf。mlation

resources in understanding the problem or suggesting possible solutions．CognitiVe

and coIIabofative tooIs are o髓red to help the Iearners to manipuIate and negotiate the
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problem，and social or contextual suppon systcms help to implement me CLE．

scaH．old is giVen to leamers by adjusting task dimculty or providing altema“ve

asscsSments．

2．2．3 Needs—based instructioⅡal design

Thou曲first applied in special-Purpose prograIIl design，especialIy English for

spccial puIposes(ESP)in 1970s，needs analysis is劬d锄cntal to也e pl姗ing of

genemllallguage courses too(雕c量lards，1990；Davies，&Pearse，2000)，Just as Stem

(1992)has indicated，‘‘11eeds a11alysis remains an importaIlt firSt stage of curriculunl

deVelopme小in matly够pes of language teachin舀serving as a key source of input for

decisions to be made晰t11 respect to contem，objectiVes，and treatment strate百es(p．

43)．”As the staning point of ID，need analysis should renect the common needs of a

learner掣oup，not也e diVers讯ed indiVidual le锄er needs，so aS to make the teaching

bene丘t the majority and the course meet the goal．

’rhe issue of needs·based instmctional design has been dealt with extensively in

tlle general l“erature of second a11d foreign larIguage teaching．A、videly accepted one

is Tyler’s(1 949)classic model，which begins with considerations of leamers’needs，

and proceeds to me deVelopment of insmJctional objectiVes，then content and lesson

plans are ultimately deVeloped．Tyler’s model haS innuenced generations of teacher

educators，and it appears in modified fbrm in many contemporary texts on∞urse

design．For ex锄ple，Pang’s book三e驰。盯尸肠H疗打曙(1992)，intended as a guide fbr

teachers of all subject areas，is based on 14一step厅咖ework for lesson plall．And

H啪1er(1991)，a widely used text in pre—senrice 11eaching English as Second

Language (TESL) teacher training courses， provides a sanlple lesson plan that

includes five major components．

However，it is pointed out that Tyler’s modellacks eValuation procedures，which

plays a key role in determining whether arId where me goal of a pro黟am has been

attained，aIld in suggesting space for improvcment(Richards，1 984)．So Richards

(1990)attempts to redress this by presenting a curriculum model in which 1anguage

teaching is seen aS a set of processes a11d procedurcs，which are both systemic and
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interrelated．’rhe essential elements in the model are needs a11alysis，goal setting，

content and methodology，a11d eValuation．Needs analysis allows for greater numbers

of peopie to be inVolVed in course design，and it also enables go&ls幻be identi最ed，

a11d provides data for eValllation and accountability．Goals can be used as a basis for

deVeIoping more specific descfiptions of me intended outconles of t}le program．

Coment includes selection a11d o唱aIlization of course content，while me血odology can

be characterized as the actiVities，tasks，and leaming experiences selected by the

teacher to achieVe leaming，甜ld how these are used晰thin the teachjn∥1eaming

process．EValuation not only detennines、^meⅡ1er the goals of a progr锄have been

attained and Where thcy haVe not been attained， but also suggests space for

improVement．

0ther schoI丑rS such aS Nunan<1988)，Yaiden<1987)and}{edge(2000)have

developed similar course design models、^rith that devised by Richards．1、hese models，

thou曲di骶r slightly wim each otheL are composed of the essentiaI elements

memioned aboVe． Thou曲 these models are commonly used for designing

language—leaming courses，it is also applicable for designing teacher development

courses in that language teaching itself ls the m司or content of teacher development

course，and meanwhile teachers are trained to leam how to teach laJlguage in such

CnIlrSeS

2．3 Needs-bas它d CALL course for teacher deVelopmeⅡt

2．3．1 Role of technology in Ianguage learning and teacher deVelopment

Over the past thiny years laIlguage teachers haVe witnessed dramatic changes in

the ways that languages are taught．The focus of ins仇1ction has been broadened fbm

the teaching of discfete grammatical structures to the fostering of communicative

ability It is in this comext that one of the most significant areas of innoVation in

Ianguage education，CALL，has come of age(Kem&Warschauer'2000)．To use new

technologies in me language classroom can be interpreted in li曲t of the changing

goals of language education and the changing conditions in postin血str谢society，
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Namely，CALL activities can be designed to create ideal conditions for second

language acquisition(SLA)ftom the perspectiVe of input，output and interaction

(V，]arschauer&MeskiU，2000)．This is accomplished through creating opportunities

for authentic and meaningfulinteraction both、vithin a11d outside the classroom，and

providing studems thc tools for their own social，cultuml，and linguistic eXploration．

‘rhe∞mputer is a powerfUl tool for也is process as it allows students access to online

envirorlments of int锄ational communication．By using new technologies in the

language dassroom，teachers can better prcpare students for the kinds of intemational

cross—cultural interactions，which are increasin91y required for success in academic，

vocational，or personal life(Warschau盯＆Meskill，2000)．

Computer can serve a variety of uses for language leaming：a tutor that o仃ers

language drills or s“ll practice；a stimulus for discllssion aIld interaction；a t001 for

、vr“ing a11d research aIld so on。with the advent of the Intemet，it can also be a

medium of global communication and a source of limiIless authentic materials

(w缸schauer’1996)．Bm as Garrett pointed out(1991)，“the use ofthe computer does

not constitute a me也od．Rather'it is a medium in which a var{ety of methods and

pedagogical philosoPhies may be implemented”(p．75)．The effectiVeness of CALL

carulot reside in the medium itself but in how i“s put to use．Therefore，identi母ing，

exploring，and discussing key issues in the area of CAU—are essemial if teachers are

to Ieam how to make info肌ed choiceS about computer use．This requires language

teachers rcthink tlleir traditional educational beliefs a11d reestablish their roles as a

facilitator and help盯in a CALL classroom(Gu&Xu，1 999；Naidu et a1，2002)．

Tb meet the new challenges and directions of CAU。for teacher deVelopment，

there is a need to help teachers deVelop skills in autonomous 1eaming and

self-rcnection so as to help them refine a11d improVe their classroom practice

Computers can play a r01e in developing these skills(Johnson，1999)．To sum up，

teachers requh℃t、vo basic kinds of training Firstly，some technical nlaining on the

operation procedure of the computer itself and secondly，ways to integrate CALL in

their teaching．Thercfore，there’s a felt necd that in a country where CALL is stilJ in

its infancy， teachers receive adequate training to undertal(e most of the said
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responsibilities．Only then can CALL be implemented effectiVeIy with its potential

fully realized(Pilus，1995；Jones，20叭)．

2．3．2 Related studics on needs-based CALL course for teacher deveIopment

Many researcherS(Jones，2001；Johnson，1999；Levy'1997；PiIus，1995；、№Iker’

1 994；warSchauer，2000)abroad become aware of the critical role played by teachers

in CALL pmcess a11d the need for teacher deVelopment in CALL context．For

exaIllple，Jones(2001)asserts，“For most students cALL will need more leanler

training and more of the teacher’s presence t11an any of the omer operations in the

self_access centeL CALL will not be efIbctive witllout t11is essential interaction of

teachers a11d students，We should give committed teachcrs adequate training．”In thc

context of EFL teachef development，mafly CALL coufses are o丘bred to meet the

needs．These courses are typically designed to giVe an oVerview of CALL，including

its history， theoreticaI framework， courseware eVaIuation， computer—mediated

communication and so on(warschauer&Healey，1998)．

However， it is not eaSy to nnd needslbased CAU。 courses as teacher

deVelopment programs．Here are two examples．One is Opp Beckman’s description of

an online project with English teachers in AfHca，which includes a surVey of

panicipants’interests a11d needs at the beginning of the course，based on which

preliminary materials，resources，and W曲-based tools were selected(2002)．And

Warschauer reports a la唱e，U．S．一mnded，technoiogy—eTdlanced teacher education

pmgram in Egypt，which was developed following a national needs analysis(2002)．

Researches on teacher develo口ment in CALL context in China are still in an

initial s_【age．Under the call of the Ministry of Education for iⅢ-omatization of teacher

educaIion(教育部，2002)，studies concemed begin to spring out．Among them are

theoretical discussions of the uTgency and feasibility of informatization in the teniary

EFL teacher education from the perspectives of the research background，contents and

methodology<e．g，徐}疗＆颞佩娅，2003)，and articles on ways of泌tegrating

students’computer skills，research—oriented leaming memod a11d students’career



needs into t|le constmction ofstudents’inf0肌ation-based competence(阮全友&陈

奇敏，2003)．A1so some focus on me infomation technology and reform of teacher

education models(桑新民，2003)．

All the studies reviewed above sho、v meir concem about the imponance of

integrating technology into teacher deVelopment prografIls，afld their explorations are

really enlj曲tening．But studies on if and how a CALL course c肌。圩er support for

EFL teacher developInent in specific ways such as teacher beIief§and skiIIs remain

rare，not to say investigating me e脓cts of such CALL courses from panicipants’

perspectives，hence the need of the present empirical study

2．4 1’eacher deveIopment research framework

Based on the above literature revie、虬a research fhmework(see Figure l below)

is constructed to help clarify the relationship between t11e conceptual context and

research focus as wen as those key factors and concepts．As a key pan of the research

design，this concept map renects tlle writer’s tlleoretical considerations aIld explains

me major issues to be coVered in this study

As is mentioned above．the rcsearch comext is a needs小ased CALL course while

the research focus is teacher development．The writer intends to gain a good

understanding of the relationship bct、veen t|1is kind of CALL course and EFL teache。

development．Thc¨o—way anDws bom on me top aIld at the bo仰m of the

fraⅡlework show山e potential mutua】enhaIlcementbetween the CALL course and

teacher development．It is the Witer’s hypothesis that by taking this needs-based

CALL courSe，the participants couH ge“mproved bom in teachcr be【iefs and teaching

s“¨8
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Figure 1：T色acher deVelopment research fr帅ework

The left part of the fiamework is a needs—based CALL course design that fbrms

tjle context fbr this study Since the particjpan￡s of thls coufse afe g，3du8te s：扯den{s

who would be EFL teachers in one or two years，this CALL course is seen as a

teack卜training cour5e．Based qn Ri曲afds’inscfuctionaj desig“modef(j990)，the

CALL course is designed by the instructor with these five essenti“elements taken

into consideration：needs a11aIysis，goaj semng，content decisiqn，task design and

eValuation．The inst九】ctor b仑gins the CALL course、vith a needs a11alysis，which

offered information on participants’current computer level and their 1earning needs

and interests．For other design eIements，they are mostly ongoing teacber—sfudent

co’construction，thus may not follow exactly the order appearing here．Therefore，to

Ijst the element5 fhis way js oniy for￡he cIa^￡y。fdesc靠Ptjon．The w矗ee‘{‘cfing b口盯1

as a panicipant and obsen，er of the course，tries to investigate if a11d how the

part而pants’ceacher beIiefs and teachlng skij【5 under印a11y change in this course

context



Thc ri曲t part of the research franlework illustrates the focus of the study，that is，

thc components of teacher development regarding teacherbeliefs and teaching s kllls．

These two aspects are imerrelated and indispensable for deVeloping a teacher as a

whole(Rjchards，1 998)．As is mentioned above，把acher beliefs consist of beliefS

about leamers，leaming，a11d teachers；and teaching skills aw related to teaching

memods，activities，materials and tools(鼬chards et al，1 996)．It is in nlc needs-baSed

CALL collrse comext tllat tlle panicipams’beliefs and skills are studied．Mear]州hile，

the five course elements弧也e l镰part of me frarnework play imponallt roles in help

shape the panicipants’belief毫and develop the．r releVarlt skins，That is why there is a

similar t、vo-way a玎ow between these t、vo pans to indicate tlleir imerd印endent

relanonshiD．
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Chapter Three The Study

Reseafchers home and abroad have come to me consensus that EFL teacher

development in mis iⅢbrmation age should focus on teacherS’integration of

technology into their teaching(Pennington，1996；Hubbard，1996；何高大，2002)．

However，such empirical studies in China are stillin me embryonic stage．Tb bridge

the gap，this small·scaIe stIldy aims to explore the possible impact of a needs-b髂ed

cALL course on participams’deVelopment regarding their beliefS and teaching skills．

The following research questions are addrcssed in tlle present study：

1)T0 what extent，if a11y，does t11e needs．based CALL course o鼬r suppon for

EFL teacher development?

2)How did the participants’beliefs about leanlers，leanling aIld teachers deVelop

in the needs-based CALL course?

3)How did their skills related to teaching methods，activities，matcrials and tools

develop in the needs—based CALL course?

4)What factors enhance or inhibit teacher development in the nceds_based

CAI，I，course?

3．1 The context

3．1．1 Course description

The study is conducted in the conteXt of a graduate—leVel selectiVe course named

‘‘computers—Assisted Language Leaming’，which was held during the spring semester

of the year 2003，in a multimedia lab at Suzhou UniVersity in China．The course was

conducted by a professor specialiZed in CALL from the English department．As is

mentioned earlier，the instructor designed t11e specific course actiVities on the basis of

the five elements：needs analysis，goal setting，content decision，task design and

evaluation．A pre-course nceds analysis survey was conducted by the instmctor to

collect not only the demographic information of the participants，but also their current

interest and knowledge of CALL Based on the result of mis needs a11alysis，the goal
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。士’the course was set to o脆r an oVerview of CALL theories and to provide hands．on

skills to help the participants put theo“es into practice by leaming to design a CALL

course or actiVity for any real EFL classroom．For illustration，a nowchart of the

course structure is giVen below：

Figure 2： Flowcha^of 2∞3 CALL course structure

During the 2003 CALL course，t11e instmctor organized seminar discussions in

which the participants made power point presentations to i11ustrate their

understandings of CALL theories under a series oftopics in the Course ScheduIel．

Both face-to，face and online discussions were held t0 help the pamcipants clarify

see http：，，ca№uda edu c“course“ALOl24』ALuschedukhtm
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1ssues emc瞎ing f如m!his process．Mcanw“le，the participants、vere guided to Ieam

some hands。on skills related to CALL，such as email writing。online inforInation

search and forum discussion．In addi“on，the participants were expected tD nnjsh丑

project by the end of the course，which was t0 design a cALL course or activitv for

rea¨eamefs．They were helped to五nd their ta唱et leamers，analy盈learnefs’needs、

propose project proposals，make peer reViews and constmct山e final projects．Aner

the finaI project presentation，aIl end—o‘course renection was required of alI che

panicipants regarding their leaming experiences，sel^evaluation and suggestions for

future improVemem．A儿t11e participants’projects aIld renections can be found at the

Course Product page．1

3．1．2 Parfjcjpants’b金ckground

Eight群aduate students majoring in applied linguistics registered for this cALL

course a11d they met on Monday momings in tk lab once a week，two h。urs each

time．All me ei曲t participants have got meir BA degrees in universities，with their

age ranging from 24 to 28．Though only three of them have fo叫aI teaching

expenenees in college，the otheT矗Ve admit they also have tau曲t certain fonn of

classes on or ofr c帅pus(such as language training programs or night schools)They

all take Engljsh teacher as thei『future career goalf A1l Pa州cipants have access to

computerS at home，dorm，or o蕊ce，and they of{【en uSe basic computer functions such

as Ward and email，buc noc much as to power poi耐and w曲page ma“ng before the

course Through interacting and cooperating through fomm discussions or email

exchanges in the course process，the e曙ht particlpants haVe fo瑚ed a warm】eammg

community and thus madc the study easier to carry out．

The computers in the multimedla lab are connected to the Intemet t11rou曲the

campus network and the course Page is accessiMe both on and o行campus，makjng it

easier for the panicipants to 1eam eitller at home or dorm．The instructor，updating the

coLlrse∞nte眦、wekly according to pr自【ctical si￡ua“ons，l弧卸aged the course pa窖e in a

htIp：∥call suda．edu c11，course“ALOl24一CALL，sIs—webp39c蚰35prl“g-／也2
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timelv manner

3．2 Research Design

3．2．1 Interpretative qualita“ve r嚣earcb

Tb help inVestigate Students’and teacherS’evolVing anitudes and sense of

identity in chaIlging circumstanc鄹，Warschauer(1998)suggests a11 interpretative

qualitatiVe research memod in technology·enhaIlced 1anguage learnlng and teaching，

which seek5 to study吐伧cmcial but o舭n hidden faatorS and to de6ne也e meanings

of actions疔om the perspectiVes oftlle panicipants．

The interpretatiVe qualitatiVe data c01lection memods include participallt

observation，interviews，joumals and stimuIated recall procedures within particular

institutions and communities(Freeman&Richards，1 996)．The qualitative data

gathered by these methods are des堙ned to capture pa州cipaIlts’knowjedge and

perceptions about language teaching and leaming process．Qualitativ。data analysis

consists of maJly anaI”ic options such as content anaIysis，by which eme唱ing

panems and themes are identi6ed aJld imerview data are coded and sorted into

descriptiVe categories(Bums，1996)；aIld also categorizing strategies，which are

featwed with coding and thematic analysis to“fracture”the data a11d rea玎ange them

into categories that facilitateⅡ”comparison of data within and bet、veen these

categori。s and thus aid in the deVelopment oftheoretical concepts(Maxwell，l 996)．

’rhough me 2003 CALL course was not for 1a119uage leaming directly but for

EFL teacher deVeIopment，the finaJ goaI of the course is to promote 1anguage Ieaming

by training Ianguage teachers to teach the 1aJlguage more e丘1ectiVely with the support

of techn0109y．This makes the interpretalive resea托h method suitable for this Study of

teacher development．In the study，participant observation，inteⅣiew and renections

of panicipants are employed as major data sources．with categories grounded in the

data，the、witer tries to limit as much as possible prior assumptions about what may be

signi6caJlt，in order to understand and interpret the participants’deVelopment in

teacherbeliefs a11d teaching skil}s，and als。factors i胡uencing出is deveJopmen￡．
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3．2．2 Data colIection

3．2．2．1 Participant obsenration

【n contrast to earlier research traditions， which presented an outsider’s

perspective on teaching a11d sought to idemify quantmable cl髂sroom behaviors aJld

their efrects on le龇ing outcomes， research on second language teaching has

attempted to understaIld teaching丘om the“inside’’rathcr than f如m the“outside”in

recent years(Richards， l 998)．And the need to 1isten to teachers’Voices in

under或anding classroom praclice has been emphasized(Cochran—Smith and L妒1e，

1990)．So comes out the research pfocedure：par￡icipant obSe“ation，主n which the

researcher takes part in the situation he or she is studying as a way of colIecting data

for fur【her study．It is claimed that an observer who is also a panicipant can

understand a sltuation more nUy than an obse『ver who is merely looking on靠om the

outside(Richards et al，1 998)．Also me participant obserVer is in the best position to

note“details of practice”，in other words，a fully detailed record of actions that can be

used to provide the data for inte巾陀tation(McDonough&McDonou曲，1 997)．

Therefore，theⅥiter ofthis血esis，acting as a course panicipant and a11 observer as

weli，could be able to make use of the opportullity to observe systematically the

participants’leaming p『ocess as a mtural phenomenon．

As a panlcipallt，t|le writer underwent the course procedures疗om the beginning

to the end，completing all the course tasks and her own project with the help of the

instructor．De印invoiVement in the leaming Process proVides the writer with similar

experience of other panicipants，both drawbacks and successes． 7rhe、Vriter has

overcome di箭culties either in theory comprehension or computer skills，through

inleractions with peers and the Instructot Renecting now’the Miter could have a

deep understanding of other particlpants’interpretations of their leaming pmcess，for

this is Irue with herseIf

As an obseIver'the writer kept daily obseⅣation notes on her own exper．ence

and other panicipants’behaviors in class and their feelings about their own Ieaming
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progress，The writer noticed their deVelopment in teacher beliefs and teachi“g skills

thr吼lgh classroom discussions，eman exchanges between peers a11d the instructor，

forum discussions，profcssional email discussion lists(also mailing lists)and infomlal

talks Meanwhile，the、vriter collected all the岍itten nles from the courSe page with

the peHnission of the panicipants and did an on—going analysis of the obseⅣation

notes．Frequent discussions、vith peers，self-renection and reorgaIlization of the data

were also held for the pu叩ose ofauthenticity and clari吼

3．2．2．2 Intcrview

Besides the曲ove—mentioned Participant observation，a110ther importallt data

source is poSt．courSe interview aiming to probe the perceptions of the participants

about their leaming process and the phenomenon concerned(Bums，l 996；Freeman，

1 996)．Out of the eight participants，four of them aVailable as to their time and

convenience were interviewed to弦t detailed infoⅡnation of their 1eaming process．

Among the four interviewees，t、vo happened to haVe fo肿al teaching experience and

the other t、vo have none，but claimed to have some previous teaching experience in

their teaching practice．For the convenience of description，the four interviewees are

marked respectively as Imerviewee l，Interviewee 2，Inten，iewee 3 and Imen，iewee 4．

Based on the four research questions，the open—ended interview aner the course

tried to draw out the interviewees’perceptions about their 1eaming process f沁m a

retrospective viewpoint．The interview was conducted mainly by email right afcer the

course，in JuIy 2003，allowing the interviewees more time and freedom to pull out

their interpretations and feelings about their 1earning experiences(Egben et aj，2002)．

ARer a preliminary analysis of the interview data，the州ter arranged a face—to—face

meet with the interviewees to connrm certain 6ndings or clarify certain unclear

viewpoints Due to health problem，a telephone talk was conducted with Interviewee 3

t'or she was not Dresent at the meet．The、witer took notes while talking with the

interviewees，which complemented the interview data obtained by email．A1l the

interviews and talks were conducted in Engllsh since the inter、，iewees haVe mastered

quite fjne En91ish Ianguage proficiency．
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The ten questions below constitute the imerview They arc designed in a way

fiom general to speci丘c．Question l(Q 1 here aRerJ a工ld Q2 are designed to answer the

first research questioll，that is to what extent，if a11y'the needs-based CALL course

ofrers support f-or EFL teacher development．Q3 to Q5 try to probe findings as to

把acher beliefs about learnin舀 le锄er and teachers． Q6 to Q8 aim to study

participants’deVelopment regarding to teaching skills related to methods，activities，

materiaIs a11d t001s．The Iast two questions examine fktors enhancing a11d iⅡhibiting

teacher deVelopment．Figure 3 illustrates the relationsbjp between me fow research

questions and ten inten，iew questions：

Research Interview questions

questions(RQ) Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10

RQl X X

RQ2 X X X

R03 X X X

RQ4 X X

Flgure 3：Relationship between research questions and interview questions

1) What thfee or four words would you use to describe your experience in

taking this course?What Ied you choose these words?

2) Looking back on your experience in this course，how do you f色el 2lbout it

i11 your development as an EFLteacher?

3) After taking this course，what is your View on leamers’role in the

leaming-teaching process?Is it diH’erent with your preVious View?

4) Have you changed anything as to what you mean by leaming or what

you belieVe learning inVolVes?

5)Tb what extent，if at an，has your experience in the course led to changes

of your views Dn effective啵lchers or qualmed teachers?
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6) HaVe you undergone a11y change as to your understanding o“eaching

methods and techniques?Or how wm you carry out teaching after taking this

cOurse?

7) what did you leam as to teaching actiVities you will caHy out in your

teaching?

8) HaVe you changed an灿ing as to teaching materials and tools you will

adopt in your teaching?

9) What are the factors or conditions enhancing your deVelopment as an

EFL teacher in the whole Drocess?

1 O) What are the factors or conditions inhibiting your development as a11

EFL teacher in the whole process?

3．2．2．3 End一0t—course retlections

In order to get an overall picture a11d to cross check the data，the panicipants’

end．of_course renections were also used as data source．As t11ese renections were

donc ri曲t af【er the course as the last assignment of coursework，they are taken as real

time data and with interview results as renected time data(Freeman&Richards，

l 996)’rhe end—of-course renections allowed the pa币cipants a chance to sum up their

learning process，from which evidence of teacher deVelopment can be fbund．In their

reflections，some people described their project ma!king process stage by stage，some

i11ustrated their pains and gains from the leaming process．All the reflections were

collected from the CALL course page with the permission of the participants．Besides

the four interviewees，the other four participants’end—of．course renections are marked

with Participant l，Participant 2，Participant 3 and Participant 4 to i11ustrate the

SnllrCe

3．2．3 Data analysis

The interview result and end—of-course rcnections，firstly underwent line-by-linc

key points coding，and then themes and sub-themes(Bogdan＆Biklen，1 982)were

extracted and grouped under nine thematic areas：1)findings in beliefS about leamers；
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2) 行ndings in be“ef≥ about Ieaming； 3)伍ndings in beIieIl about teachcrs： 4)

deVelopment of skills regarding methods；5)development of skills regarding activities；

6)deVeiopment of skilis regarding materials and tools；7)factorS enhancing teacher

deVelopment；8)factors inhibiting teacher developmem．

A case-by—case anaiysis of each of me four interviewees was done to find

indiViduaI perspectives related to these thematic areaS so aS to e眦ich the findings．The

four jnterviewees were jnVited again to check the accuracy ofthe main石ndings(See a

sample of interview data coding process in Appendix I)．To ensure the validity of data

analysis，two other rcsearchers were inVited to analyze the same set of data to see

whetherllley can obtain simjlar codes or not(文秋芳，200 1)。

Other qualitatiVe data such as participant observation notes were also grouped

into reIeVant thematic areas They are constantly dravm to cross check the accuracy of

the coding process or enrich the identined findings about participants’development in

beliefS and Skills



Chapter Four Results and Discussions

This chapte。proVides the resuIts on the research questions mentioned above and

the discussions of也e fktors underlying me process of teacher development．The

overall data analysis result indicates that the needs-baSed CALL course does o岱甘

support for EFL teacher deVelopment，especially in meir teacher beliefs and teaching

skills．It mus giVes aIl ammatiVe a11swerto the firs“esea-ch queStion．

As mentioned aboVe，teacher beljefs，built up oVer time，are me primary source

of teachers’classroom practice，and resist cha士lge in a short time．However，teachers

may interpret the pmcticaI condition and new input，and then reconstruct t}Ieir beliefS

and assumptions(Richards，1 998)．In mis CALL courSe，the panicipants seem to have

fonned some new beliefs about leamers，leaming and teachers，which are eimer in

contrast with their preVious ones or bom the 6rst time As the other aspect of teacher

deVelopment，teaching skills define the how of teaching： give clear instructions，

manage classroom jntemctions，present materjals and so on， which are further

clarined as skills related to teaching methods，activities，materials and tools(Richards

et al，l 996)．Much data f．rom this study illustrates the participants’improVeIn锄t沁

teaching skills related to mese thee areas

The f01Iowing discussion pan consists of eight sections．The nrst three sections

address the findings conceming participants’beliefS about 1eanling， leamer and

teacher，which serve as answers to the second research question．Section four to six

present the nndings as to teaching skills related to teaching methods，activities，

mate“als and tools，which answer the third research question．section seVen and ei曲t

answer the last research question by describjng tbe factors enhancing and inhibiting

the participants’deVelopment

4．1 Findings regarding teacher belief童about learning

7I’eacher beliefs about what is inVoIved in 1eaming will infIuence the way in

which they teach， and will innuence the language leaming result eventually．



Literature reView on conceptions of 1eaming suggests that worthwhile leaming is a

complex process and produces personal change of soine kind，and is always afkcted

by the context in whjch it occurs(Ⅵ1li锄s&Burden，l 997)．By tal(ing the 2003

CAU—course，the panicipallts admitted that they reconsidered leanling not just as

memori髓tion and a quan虹tative increase in knowledge，but as a dynalllic p『ocess，in

、vhich students should be actively inv01ved．Among several growing new beliefs，

“leaming by doing”and leaming by selfdirected knowledge constmction seem to be

most noticeab】e

4．1．1“Learning by doing’’

“Leaming by doing” is deriVed f如m experientiaI education phnosophy

adVocated by the Dewey(1 938)，He believed that leanling experience is seeded with

surprises and possibilities for enhancement，if、ve bm allow it to bathe over us in its

own terrHs．This emphasis on 1earner’s actiVe participation ill the leaming process

goes against the other school of thought that emphasizes rote leaming a11d dogmatic

instmction．An early philosopher Sophocles(c．495一一406 Bc)also held that“one must

learn by doing the thing；fbr though you thhlk you know it，you have no cenainty，

until yOu try”

This“leaming by doing”paradigm proved significanl in the 2003 CALI，course．

At the begilllling of the course，the instructor explained clearly七hat the main course

assignment was to complete a project，i．e，to leam to design a cALL course for a reaj

audience．This was a big challenge to all panicipants including the writer，for they

were g瞳en hands in CALL area．Bu【gmdually出e participants found this project

doable with the help of the instmctor and that of each other． Instead of sitting there

and 11stening to the instructor like that in most other graduate courses，they were

guided to identif>their target learnefs，analyze their learners’needs，decide leaming

types and outcomes，plan and pmduce their projects．In a word，they were leaming

course design by doing thjngs．Severa】pa^icipants descfibed this“】eaming by doing”

process in their end—of-course renections．Take InterViewee 3’s renection for an

exampIe：

27



Lenrning by dolng is essentinily invoived in CALL 2003。As we in把rnct wifh our

“18cher nnd Wnh each othet ns we tnlce pnrt in whole cldss nct沁{ties?pnir

Qctivnies．or jndiv{dHal dclivnies．we prdcttce using ldnguⅡge{n d vdrief)l o‘f

co"陀x拈口肝d(把V已，op埘口，拶c如耱旭”f J七f，b盯(■三L(Interviewee 3，end—of-course

retlection、

With this experience，Imervie、vee 3 funher explained her new belief in contrast

with her preVious one during the interview．Her words are Very encoura百ng，which

shows that she wouId not depelld on teachers too much any more，but take‘‘the

process of making”as“a true leaming process”：

Bifore the co杖rse．j，just“ke mnny olher lenrners，hope the把ocher lells me fhe

theory dHd whdt I should do in d direct、vny But this Hever 0cc“rred in CALL

2003．Take”ly experience如r exd，nple：lhoHgh the羹nnt web pnge is only fhe

snmple mod“ie可dn online bHs{ness English course．the process of making if is n

true lenrniHg process如r nH Engtish tenchel especinuy加r d tedcher{nterested in

CA r．f?i

Interviewee 2 commented on the difrerence between t11e learning in this course

and that in a traditionaI classroom．She expressed her new belief by listing what she

thought should be inVolVed in an active leaming process：

ThroHgh tnking thts course，j come to redlize thnt lenrning is Qn active process。

which invo；ves se。rching，br iRformofion．e)中|oring jmowledge．con蛇ecli”g wi}k

lhc lenrner k 0wn bdckgro“nd knoWkdge．nnd coHnbornting wilh others．Ⅵ7hiie in

the lrddiftondl cldssroom．1enrning seems to menn 0nly listening 10 the leacher

dnd tenrn everything by hedrf
2

Interviewee 4 had relatively poor computer operation skills before taking this
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course，so in the intervie、v，she fbcused on this point when describing her achievement

from this 1ea|1ling by doing experience：

Th话ledrning by doing process{s rdther painsln ki rlg yet rently gives me n sense

of dchievement．I h∞e got hnnds—on experience嘶mnking仰曲Pnges．and

improved计守dbt!{ties《making PoWerPoi眦．Besi彘s。汛tks CALL course．i

h‘lve come“)‰w the nenqt土ene in emnit writing．Qnd learn to post on nn

English加r“m．etc
3

4．1．2 Learning by self．directed knowledge construction

Althou曲there are many litemtures indicating that learlling is not a passive

process，it occurs only when leamers begin to construct their k110wledge on the basis

of their preVious experience(williams&Burden，1997)．Le唧in＆therefore，is a

self-regulatory pmcess of stnlggling¨th t11e conflict between existing personal

models of the world and discrepajlt new insights，and the model of leaming moVes

away from“transmission model of 1eaming”to the“experiential model”(Nunan，

19881．

In the CALL course，the w“ter noted mat knowledge construction was an

ongoing process fbr the participants．They started to understand new theories on the

base of preVjous experience and probe releVant knowledge themselVes．For example，

by re妇ectjng on her two years’experjence in teac“ng aduJt students，InterViewee 3

came to see their characteristics and cognition style．So in setting learning types fo。

her pnoject，she laid emphasis on the types of applying skills and applying generic

skills，which are featured with Ieamers’independent appIication ofthe knowledge and

theories into practice．And to know more about血e scaffblding theory，she searched

the university library and Intemet aRer class，a11d finally constructed her own course

page based on her selfdirected 1eaming and understanding Just as what she wrote

about this course and her belief of knowledge constmction in her end-of-course

re门ec{jnn：



The co“rse o≯CALL is nclHⅡily n tencher—tra{n{ng cowrse如r CALL|edchcrsj it

reqHires leorner5 “se bolh th￡ir previo“s howledge dnd Hewly learned

knowledge fo design Qn ontine English iedrn{ng progrnm⋯．when b10wtedge is

nclively lenrned by lenrners．“m—‘ly be betfer grnsped nnd deve!oped．

(Inten，iewee 3，end-of-course renection)

In the end—of-course renections，another participant reponed her belief of

knowledge construc“on in the prDcess of applying theory iⅡto her project design．she

wanted to use Gagne’s Nine EVents of Instruction to describe her course design steps

in her project，but did not underst趴d the山eory fully at first．She met problems when

trying to aJlalyzc her course design，and it was then did she realize that l(110wledge

could only be constructed tllrough doing something with“：

whdt do these lerms renny meQH?How to mQke them spec讲c{n my task?The

眦ed嘭nppiytng these lheor{es}orced，ne to rest杖dy them 8nd 1when I re。lly dtd

somcthing by using them．j，ound thdt i hnd n be“er Hnderstdnding and lenrHed d

，o，．7确廿， 括 co”s，rz“?，iV瞎卅 ，c。"J，rNc，ed，’∥Dw’门 膏艘ow，ed套P (Participant，

cnd-o王~-course reflection、

4．2 FiⅡdings in teacher beliefs aboutIearners

Teachers may hold any one or a combination ofbeliefs about those they teach．

There are diH’erent ways in which teachers can construe 1eaH】~ers， and such

constructions renect indiVidual teacher’s Views of the world and also have a profound

influence on their classroom practice．ARer taking t}他2003 CALL course，the

interviewees reported they began to regard leamers as partners a11d explorers．

4，2．1 Lcarncrs as partners

To take the leamers as panners of teachers，the assumption here is not one of

equality buc one of a relationship within which teachers rccognize that thcy are also

Iearners．Mutualtnlst a11d respect lead to growth a11d deVelopment for teachers and aJJ
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their leamers In the language classroom，Jearners can be trcated as partners by

inv01ving mem in decisions about讪1at actiVities to ca玎y om，asking them what

topics they afe Interested in or aHowing them to seiect books to fead(wil2i8ms and

Burden，1997)．

During the CALL course pfocess，the writer observed mat the instructor inVited

views仃om the participants constantly Sometimes，she eVen admitted that she needed

to do more reading a11d thinking before she couId answer their questions．She treated

her sludents as partners and allowed them much fke space to make their o、vIl

decisions．For exa士Tlple，the participants could choose prcoect topics丘om their o、v11

interests and produce the project jn forms￡hey Iike。The instn】ctor’s modeling as

1eaming partners much innuenced the change of panicipallts’beliefs about leamers．

Interviewee 2 described her own exDerience in me interview：

jqy exper沁nce ds q lenrner in th话course is qune d讶宅rent pom my previous o强es

j”the pnsl．I took tn Whol fhe fedcher told me mosf of the fime：wMle in Ih话

cD“rse，J^aVe fo已再pfore n托d consfr“cf；(no、Ⅳjed奎e 6_y"哆岱P扩日nd cDff口60rafe、p7fh

|he jmirHclor ond peers ds weii ft承er fnk跏g ihis c。t{rsej l{hink 8n色0ccI{ve

ledr}ter should be d good pnrmer to ofherS．becnuse collnbornlion is imporldnt tn

cons|r“cfing knowkdge。：

From this experience，the participants，such as Imervie、vee l，declared that they

began to take their leamers a5 partners especially in the needs analysis stage of their

project she did not decide he。project topic randomly，but on the basis of her learners’

Vojce，and in return she got their suppon too．Her end—of_course renection is a case in

point

丁he redson|chose business te“er Wrinng ds the lopic c巧my project is thn{i

cqrrted 0ul needs nssessment omong Hly sfudents。l undersfood thnt most可my

studen括were worklng in some jD{m ventHres nnd they needed to hnndle some

6“siness wr“f九g fH f矗e挣daf≯wor七6“f f^毋7^dd堋“c^p日f”i—ff．4s，fofd埘少
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decis{on(巧the foptc。如r lhis iedrnlng progrnm to my siudents．1 woH grenI

slIpport po，n fhem．since lhey hdd greot expeccqlion 0n my project?j hnd n(，

理ason |。 giVe“p ond spn瑚 my i谚‘0r据 讯t耘e p恻ecf． qnk州leWee l。

end—of-course renection、

similarly’Interviewee 3 also set he。project topic by talking with her leamers，

taking her leamers’needs a11d interest into account．She said“s in her end．of-course

renection：

In order|o mnke n clear Hnderslonding耐my ndull sfudents
1

bnck§rownd

诹formn“0n nnd their needS I did n prc—coHrse omine tmerview Generdllv

speGk}ng，{hey h。pe io i竹lpr8v￡iheiy Eng珏sh commHnicn{{ve sk谴!s in work口l＆ce，

But becnuse oj iimited cldss hoMH．their如mily nnd worklond．thev doH 1e hnve

enoHgh time lo prnct{ce 8nd“se the lQng“nge．As d res“!t．j pldn to destgn n

texIbook_based onl{ne business English course～琏盼clive Engtish．qn妖wkwee

3，end—of二course renection)

4．2．2 Learners as explorers

HoVen(1 999) stressed the point that technologies do not directly mediate

learnillg(p 150)．That is，people do not 1eam from computers，books or the other

deVices that were deVeloped to transm“information，RatheL leamers are expected to

cxDlore for themselVes and come to their own decisions or conclusions．

1“(e thc writer’s pamcipant experiencc as an exarnple．I underwent a11 the

course stages，exploring botll releVant theo“es and computer skills for completing my

project．This is a big challenge for me．I remembered to prepare for the seminar topic

presentation，I consulted and searched many materials on the topic of“web’based and

multimedia t001s”，trying to nnd some appropriate resources for use．As it is the nrst

time for me to make power point，I revised it many times both in content and form I

experienced much pains and fiustrations，but I discovered many‘‘tricks”that work

during the process Renecting no、毽I felt ma￡Iearners should be taken as expIorers，
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probing knowledge throu曲their own experimentation．

The process of project constnlc【ion was fuu of pains a11d gains for【he

par￡icipants．They me￡di纸ren￡problems in meory comprehenslon and applicatlonf

But with meir continuous e丘’0rts of exploration，n忙y finally reached solutions and

completed aIl the tasks。 Being explo诧fs themseIVes，the participants gfaduai：y

realized that tlleir leamers should also be regarded aS explorers too，since leaming

requires thinking of Iearne氆1ake me words of Interviewee 1 for an ex锄pIe：“Ithink

the Ieamers’roles are knowledge explorer in a social context；血ey are explorers with

goals．”5

In their end-of-courSe reflections，more evidence can be found as to how the

participants explored knowledge with their own efforts and completed thdr tasks．

IJltervie、vee 2 Dut this ln her renection：

wke砬ie&rntng Reigei“thl l￡lxo}18}虹y西4一移p譬s彰ledr拜{扎g．i d{如t沁ve d ciedr

understdnding町‘Qpply genertc skiHs”nt prst cmd hdd no ided dboHt how fo

reqnze n iH my course design．，婚er re—rending relevant c”tlcles nnd exploring

cerl口{n{heories．j cnmc}。Knderstnnd{hGt il cou|d be devetop2d lh∞强gh

如s哼玎mg w日df愕，a5如(Imerviewee 2，end—of-course renection)

Tkough this expioring experience，interviewee 2 got simnar belief mat leamers

must expIore and construct knowledge themselVes，As wh贰she said in the inten，iew：

“ARer taking this course I thiflk an eH'ectiVe leamer shouki be an indlvidual

explO阳r’’6

4．3 Findings in teacher belief§about teachers

’kaching is usually fegarded as something that teachers do in order to bTing

about changes in 1eamers(Richards、1 990)In this process，teacher roles form the

basis内r teacbers’dec商ons on how the cjass ac“V埘es 8nd learning“periences can

bestbe used to bring abo优leaming，Language teachers are no longer seen exclusively

as individuals who hoId and tra【lsmit lallguage'but as peopIe who assist t|le Ie踟er lo
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deVclop a natural capacity to communicate in another language(Yalden，1 987)．Data

collected froIn the participants in the 2003 CALL course indicate that the par【icipants

haVe realized their new roles in teaching in CALL context as needs analyst，course

developers，and facilitators．In addition，they see more clearly teachers as individuaIs

with personalities and emotions，

4_3．1’Ibachers as needs aⅡaIysts

As mentioned above，needs analysis serves脏ee main purposes：it provides a

means of obtaining wider input into the content，design and implementation of a

language program；it can be used in developing goals，objectiVes柚d content；a11d“

can provide data forreviewing and evaluating an existing program(mchards，1 984)

To carry out needs analysis，teachers need to take a new role，needs analyst．T0 ful6ll

this new role，teachers need to be familiar with not 0111y needs analysis theories and

proccdures，but also needs analysis prac“ce and techniques．

The 2003 CALL course was started with a surVey of panicipants’needs and

interests，which served as a basis for set【ing course content aIld goals．Tb prepare the

pa硪cipants for future teachers，the instnlct。r exp㈨ned in detail needs 8nalysis

theories and jnstI-uctional design，and fhrther helped the participants conduct needs

analysis for their own projects．The project for the panicipaIlts was to design a CAu—

course for a real aud主ence，so aRer出is needs analysis they set their project topics ar妇

began to design their projects．

Through this process of leaming needs analysis theories and techniques，the

participants have realized the imponance of needs analysis and teachers’role in needs

analysis．What’s more，t11ey have 1earned the techjliques to base their teaching on their

analysis oftheir own leamers’needs．

Interviewee 1 described her new belief like this in the interview：

By tdking th{s course?i perceived lhaf betng a lenchet 0ne needs to cldrqj fhe

smde nls’needs ai扣r姐惭{h。Hl耙nowtng ihe nee击群the sl“ents．1ke妇。wledge

thnf the teacher presents t0 sttldenfs woutd not be ensily nnd nc“vely dccepfed
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nndⅡxsimiidcc孑

InteⅣiewee 3 o疗、ered a similar belief as follow：‘‘W宅as teachers must design our

course on the basis of students’needs，othenⅣise，tlle course is meaningless because

、、，hat the teachcrs teach is not what me students want．’撂

4．3．2 Teachers as course devclopers

Looking back on the situation of English teaching in China，textbooks and

teaching syllabus were predetermined to a large extent，leaving teachers Imle room to

make decisions as to what and how to teach．But today，with the progress made in the

educational refo珊，more and more teachers are encouraged to design and implement

courses according to pmcticaI conditions，In this sense，teachers be函n to trv to

deVelop courses for their own Ieamers，not depend entirely on what are prescribed to

them．

In the 2003 CALL courSe’the participarns were mainIy helped to design CALL

coufses f’or thejr own students，so Chey had a lot to say as to their be“efj about

teachers as course deVe】opers．Though they did not have any experience in course

design bet、ore the course，the p叫icipants produced出eir course step by step，with the

guide of the instructor

InterViewee 1 renected on her growth in designing a course as this：

As n pre。Service tenchet I d0 not h鲫e much tenching experiences in course

design．nol men“ontng online course designing i worried much nb0Ht the

requjred project in fh拈coHrse m|he beginning．Bul ns l wds lenrning scep by

step·f如“nd myseIf acc“muInted much knowiedge in course design which Woutd

施≯脚兽口如，加力吵／撕“陀即口c而i孵(Interviewee i，end．of．course reflectiom

When mentioning the most heIp如J part for fulure teachin&the participants，such

as InterViewee 3，a11 renected on the experiellce of course design．She described the

process of leaming course design as this：
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The most hei甜ul pnrt ts the stnnd。rdized step—by—sfep course design：wnh n renl

problem to solve nt hQnd．set fhe lclrge|lenrnerfntldience：d0 the

Heeds*dssessment：propose d need—bdsed course plQn：dq’ne the 0bjecti、7es：

npply n sHt|口ble de5ign pnmework：，-enl|dsk5 design．theH production．

哪妒打叩rfoⅣ口翮∥玎耐ev口，“口rfo门．(1Ilterviewee 3，end—of-course renection)

Within也is leame卜centered system，the panicipants learned to practice aS agents

of course design and such design itself becomes largely a matter of appropriate

teacher development(Nunan，1 990)．HoweVer，they will be in a position to do this

only if they haVe appropriate skills and techniques that will be discussed in the next

section．

4．3．3’I℃achcrs as faclIltators

As pointed out by Gu & Xu (1999)， the new social dynamic in the

technology—supported classroom requires that teachers rethink their traditional

educational beliefs and step down fnm the podium to students’computer stations；

they need to foster a more balanced relationship with students，and reestablish their

rolcs as a facilitator，guide and helper(p．1 8 1)．

In the CALL course，the instructor was not an authority but a facmtator，o行ering

timely guide aJld feedback，pmViding materials and inf0肌ation，suggesting ways to

solve problems．So much so that the participants took the instructor’s help as the one

of the most enhancing factors for their deVelopment．HaVing obserVed what the

jnstructor had done to help them，the panicipants including the writer realized this ls a

new r01e for them to adopt in their future teaching．As interviewee 2 remarked in the

inteI、，iew：

ln th话course．the insfrHc{or herself set d good example ns n qHnl咖ed tencher j

begin lo ren“ze fhnt in the leoching process．the“3ncher ls Q jacili“】tot a helpe‘

dnd a gu凇e ralhcr thdn n dict口to一
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And Interviewee 1 echoed the same new belief about teacher’s r01e as this：“By

taking this course，j perceiVed that t，eing a teache‘one needs to acl as f矗cilnatoL

encourager’and guide in the students’process ofleaming，”‘o

4．3．4 7Ikachers as indiVidual person8

A teacher’s view 0f teaching mirrqrs her View of herself and hcr teaching

behavjor renects her essence as a“person”(winiams and Burden， l 997)．For a

humanistic teacher，teaching is essenti“ly a personal expression of nle self Le哪ers

}’eel the personal emotional stnlcture of the teacher 10ng before they feel the impact of

the intellectual content offeredby that teacher．To take teachers as indiVidual persons，

tk intention here is to regard them as indi“duais with persona}{ti鹳and emo矗ons

But this kind of personalities and emotions arc diff色rent with that in common sense

because teachers wm bring them to tk teaching—Ieaming relationship，and thus

proVide leamers with a supponiVe 1eaming enVir011ment．In this enVironment，leamers

are helped to develop as a whole person．

Anlong the data co】lected，the、Ⅵjter found much about panlcipants’renectjons

on modeling the instructor’s individual beliefs and behaviors．Besides mentioning the

ins￡r吐ctor’s guide and heln t11e pa硝ciparIts a】so described meir feejings曲ou￡!he

instmctor’s enthusiasm and amtudes in teaching．And they decided to 1earn from her

in this aspect，that is，to treat their o、忸Ieame碍with enthusiasm，patience and

kindness Intervjewee 2 stated tbis in her reflectjon：

The insiructor is Very e移ictive{n the．『ou。M}ing pclrts：pro口ect一0rienled

tenching．．．encoHrnging Qnd giving dpproprinle guidQnce知r studencS to think for

ihem5e!Y￡s，{he eHfh“s{dsm加r ie￡!ching．sbe 5cis d good exnmP{e，br秘5 dsi最Iinre

，e口c向Pr5．(Interviewee 2，end—of-course renection)

A good teacher should nrst of all be a kind person，as Interviewee 3 remarked in

t11e mter、，iew：“Then for the qualities。f a good teacher，to be help血I，kind and
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Iearned are Very lmportant．”¨

SimiIarly，Interviewee 4 realized that presenting Values of life is pan of teaching：

“Tbachlng should inVolVe conVeying l∞‘)wledge as聃re儿as presenting values of iife，

and teachers should update what they are teaching with the passage oftime．州2

This f忙w View of teachers as indiVidua【 persons gfeatIy reminded 山e

p州icipants of good qualities required of a good teacher，and ofthe impommce of

participating in a lifblong process of leaming and change．

4．4 DeVeIopment．n sl(ills related to teaching methods

Teaching skjlls define what the teacher has to be able t。do，such as giving clear

instmctions，correcting errQrs in various ways，managing classroom int钉action and

discjpline．presenting material，using propef幻oIs afld so on，which are further

clarmed aS skills related to teaching methods，activities，materials a11d tools(Freemall，

19891．

Data conected show that the participants in 2003 CALL course got improved in

teaching methods mainly in two aspects：classroom managemem aIld face-to-face and

online inceractions，

4。4。l Classroom management

Classroom management refer“o the ways in which student behavior，movement，

and interaction during a Iesson are ofganized and controIled by the teacher to enabIe

teaching to take place most e行爸ctively(Rjchards，l 990)．In a well—managed class，

disc斟ine problems a『e f毫w，and lea『ners aIe a嘶vely engaged in leaming tasks and

activities；this contributes to high motiVa“on and expectation for success．

In their end-of．course renections，the participants commented that they le锄ed

much about classr。om managem暑nt by taking耄his“wdl Drgan；zed and 109ically

structured course”(InterViewee 3)．The course schedule，weekly course guide page

and just—in—time announcement proVcd heIpfui．EVery class time they had tasks at

hand and they aPproached step by step with the inslructor’heIP Both face一10—f矗ce

seminar discussions and on“ne forum actiVities pmVided much 8pace and
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opportunities for individual thinking and interaction．SeVeral panicipants expressed

the interest in doing the same in theh own classrooms．Interviewee 1 described how

s11e would manage her class as follow in Ihe interview：

Yesj I think 11ve tearned 8 10l扣。戳lh{s co“rse on|￡8ching melh。ds Qnd

tcchntqMes。For exQmple．i will be dble to ce盯ry om nee出dndlys话b#如re

ee8chiH参孵jr}ng necessary sc啦ids知r se“dencs to缸砸“t沁旭sb or p咧ecfs3

I?eeling her urgent need of teaching mcnlods，1Ⅱtefviewee 4 suI】Amarized her

mprovement in teaching methods as this：

强s?8s n Hew EFL fe8chet l 8m b础ly{n need嘶cerⅫn teQchi鸭methods Qnd

techniques to help ss get Whnt 1 want to tench 4孬er tnking this course．I hcⅣe

some ideBs醢bout：∞lmproving the pi8nni扎g w。rk—set q schedHle，知r fhe co“rse。

se F cjedr o够ecfive蛔扣re eVe纠¨n“彬Cdr9{ng o“f more cfas5room ncffVⅢes fo

mqke l|in“!rdcnve c)sum}nartzing every H}tit nnd nssess{ng ss。peq、orFnQnce“。

Imerviewee 2 gave simnar descriptbn on her impr0Vement in skms to manage a

4力Pr，口七i押g rA如cDt，rsP．，^ovP膪口r"Pd m“c^口6D“^ow ro fPac向ⅢDrP彬叠“¨P07

D皂sign n“fhentic“1sl(s to motiVnte stHdenls：Provide students with rich Qnd

up，{(卜dnie{n8ieridls?Enco“r。ge NiHden拈io iake cho{jengjng|t砖ks．A5 ledrners

v。ry步om person fo person．e娃ch iedrner hQs the订uniqHe、vcly可lenrning QHd

￡oHstr“ct；mowiedge jhe {e盘cher 5ho“ld tnke slude砼ls pn列ic戡idri哆 in“J

constderntion Arrnnge the class“me properb”．

HoweveL due to the time limit，the panicipants didn’t get the change to actually

pracnce such classroom managcment sktlls in a real classroom．Theh“improVement’’

in thjs area was only jdentified and i11ustrated in meir course plans and renections．



4．4．2 F’ace—to—face and on¨ne Interaction

Language leam盯s need practice in producing comprehensible oumut using aU

the lallguage resources they haVe already acquired．Getting feedback from the teacher

and from other students in the class enables leamers to test hypomeses a11d refine their

developing knowledge of the 1anguage system．This is tlle process of interaction in

classroom，which，by providing input for other students，pushes leamers to produce

more accurate and appropriate 1anguage(Hedge，2000)． GiVen its imporlance，

laJlguage teachers need to know how to foster interactions in claSs．

Manv interactive activities were conducted in the 2003 CALL course including

face—to．f乱e and online interactions．The for眦r of【en took place in class either in the

fonn of topic discussions or questions／answers between the instnlctor and participants．

The later was most characte“zed in a CALL course，containing forum discussions and

email exchanges．All the interactions play key roles in clarifying questions and

constructing projectS．So the participants reported that they haVe realized the

importance of interactions and staned applying their 1e锄ing to their own course

design． Take Intenliewee 4 for an example： “I become more sensitiVe to the

importallce of authemicity and interaction in designing classroom actiVities and get

bctter use ofthe face—to—face time in class．’’1
6

Interviewee 1，who was teaching business En91ish for a class of adults from joint

ventures then，illustrated her improvement in skills to foster interaction in her own

class

i tearn fo conduct socinl nnd{nslruc“on。t inferQcnon iH the clnssroom By soctnl

inferdcfion．j menn the eye confQc《．向cidl expresstons，gest“res used fo 0rganlze

the cldss AHd insfructionQl tnterdctton includes lhose、VQrm up exercises．

iecfures．qHestions dnd nnswers?nli those reldted to tenching mnte—d}dnd

contenp



4．5 DeVclopment in skjIls related to teaching activities

Many scholars have investigated tcaching activities on the usefulness of mem

(Nunan，19S8，)．The kinds ofactivities l^at shouid be slressed are the ones known as

communicative，interactiVe，and task oriented，趴d the focus of me activities should be

on meanings to be communicated，not on forms and Stmctures to be leamed(Yalden，

1987)．

ARer taking me CALL course，the participants mainIy leanl to can_y out mese

actiVities in their class，which they claimed aS most usefm：task design a11d group

work

4．5．1 Learning task design

In Ianguage t。aching，a task is any actiVity that leamers engage in￡o f-urther the

process of Ieaming a 1anguage(Williams&Bllrden，l 997)．协ks can be seen as a

mani士1cstation or embodiment of teacllin∥leaming theories adopted by teachers，

Teachers will seiect tasks出at reflect their teacher beliefs such as co．oDeration or

competition，Ieaming styles，leVels of challenge and so on．In designing tasks，

teachers haVe to make decisions not only about the appropriate kinds of tasks to

assign to ieamers，but also about the order of tasks，pacing，products(whether the

pmduct or result of a task js expected to be me s砌e for all students)，and leammg

strategies(Richards，l 990)，协k design，t11erefore，is a complex and demanding

process，which is deeply fclt by the participants．

In the process of project making，the writer noted that mough the participants

haVe realized the importance of task design，they fbund it hard to design real tasks in

their projects．For exarnpie，Interviewee 2 renected诅sk design was me weak point of

hcr project：

—尊er nndi p，℃senf矗fi。n．both P嘶Gu dnd Prqf sH potHted ou{thae fny pro{ect

lncked皇船cnve redd÷ng{ash design．Until t；ten f cdme to re“|ize thaf in

de5ignmg n web—based course．the nppe(1rnnce wds not fhnt i”lportnnt。Whdf

counted Was皇静≥ctive tqs}【{i design based on t；诧1．eal unders|dnding oj。the nd“{re
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。厂fFDrnf馏，fP臼埘er5’Hee凼d"d，加p“甲DsP D，，砘co“，sP (Interviewee 2

end-of_course reflection、

In the interview，Inte“iewee 2 described her improved understanding of task

design and pla肋ed activities：

Firsl．fhe 105ks sh8“ld be c蛔i}8砼gi托g}ne8n{ng缸l 8扎d?屯ze、}8nf|o studen如：st牡dv

Seco雅d勘口s瑾f8fzche}j s矗。秘f矗giVe 5l“毖nfs a出q“口fe sc琏移bfd fo hep sf"de"{

耍Hish them．For exnmp!e．1 wlH nsk slHdenls t0 do some response wr{fing

dcf{vilies in redding clnss．so fhnt they cdn get deeper comprehension 07 lhe fext

dnd}brm the hnbil。-fcriticnl readin窖8．

InterViewee l gaVe similar illustration about her leaming about task design with

an emphasis on teachers’scaH’old in thi8 process：

i ledrned fhat fcIs}(S ore essentid!in d ctnss，oom．nnd|he tQsks sho“id be des{g№d

wilh scq髫bidjng．The tedcher l sHstnined support to studenls、vhtle they dre

per70rm{ng tds}cs}s rnther essen“d{1 wtil design nct{V{ties dccording to fhe

Qudience thdt{s on the bnsis oj?studenls：sit辩。non．加r some iHtere刚ing topics．j

、vt zl organize some games f0 b“ng sn4dents p}ensure nnd nelnied bt0、viedgeu．

4．5．2 Group work

In 1anguage teaching，group work refers to a 1earning actiVity'whlch inVolVes a

sman group of leamers working together (Richards et al， 1998) Thefe is

accumulating evidence that working in groups can haVe consmerable benent for a11

1eamers．Firstly，members of groups can ofrer complementary and supplementary

information and opinions，making the pooled knowledge greater than the sum of it8

pa九s．Secondl y，for many students，the simple presence of others even without

interaction spurs them on to think harder and more creatiVely than they do by

themseIves．Thirdl y’mistal(es made by lhe group are m。re】jkeJy￡。be detected by a
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group member than indiVidual mistakes are to be detected by an individuaI(Willlams

＆Burden，19971．

During the 2003 CALL course，the participants were D艉red many chances to do

group、№rk(moStly pair work，due to the small number of course panicipants)，such

as peef feVjew and topic pfe钾nlarions，in which fh：y c∞pcfa￡ed|o rev；se啦eif

、vritings or improVe their power point presentations．For instance，the啊iter and

Intefviewee 2，as a small group，worked均gether p佗paring fbr a seminar power point

presentation。After diViding the task into t、Ⅳo parts，Interviewee 2 was in charge of

searching releVaIlt materials wh．Ie me州ter was responsibIe for afranging the content

and producing the result with power point，In this process，mey oRen called or met

each other 1n spare tifne，discussing probkms or exchanging ideas．0ur intenslve

c00peration resulted jn a successful presentation that was commenled hi曲】y蚵peers

and the instruct。L ARer the presentation，we s哪madzed the pains and gains together

and als。cncoufaged each o￡her l。work on．

T11rou曲group work，the panicipants fomed a waⅡn learning community and

supporced each other i兀making progress togetheL This positiVe fbeiing about group

work 1ed the particjpants to thinking about tyjng it out in their own teachjng

Inten，Iewee 4 expressed this士’eeling in the interview：“Group work is a good activity

{hat 1 will try on Ss What’s imponant is to set a clear goal for the Broup work，

b出ance its di箍culty，conunent on Ss’perfbmance positively．’’20

Inlerviewee 2 stated she w。u埘encourage group wo呔f0Q：。‘1 wo址2d锄eo壮ragP

gfoup work aIld cooperation among students．”21 And Interviewee l mentioned her

plan to conduct group work for coijeg亡studencs a5 this “For coIiege students，group

work and r01e—play are good ways to practice their cooperation spirits．’’22

4．6 DPveIopment in sl‘ills related tD teaching matcrials and tDol8

4．6．1 lUaterial search and reseaI-ch

Good instmctional materials constitute an impona毗factor in efrective teaching

Nunan(1 988)suggests￡|1at te勰hing malerjak sh口ujd haVe a deg碍e of aumen“c“y
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fbsler independent 1earning，and be suggestive mther than deflnitive(p．98)．

By renecting on all kinds of lea兀1ing materials available in 2003 CALL course．

the panicipants began to realize that in addition to textbooks，a variety of authentic

materials should be proVided to their leamers so that t11ey could have more choices

about what they want to leam according to their own interest and needs in dif诧rent

lcvels of dimculty，

In the inteⅣiew，Intervie、vee 2 stated that she would use Intemet as a source of

teaching：“PreViously，I mainly use textbooks，sometimes tapes in my class．Now I

come to know that computer and Imemet is a powerml tool and a great source of

teachin证．”23

Interviewee I pointed out thc advantage ofusing materiaIs疔Om Intemet as this：

ln the preVl0Hs time，I‘毡unuy t堪e fextbooks，princed hnndoufs知r tedching．But

noW i}mI。、V that lhe jn“：rnet nnd compHter cnn nls0 be 0pptied如r fedching

becnWse they hcⅣe th￡Q‘h，nn“lges o彳immed{nte}证edbdck(1nd I曲undnnt reso“rces

B“f fedchers dis0 need to g“ide sc“dcnfs{n Hs{Rg then子4

After taking the course，most participants leamed how to search useful matcrials

from Intemet by using some search engines such aS“Google”．They started using

key—word search and combined key—word search for relevant information about

En91ish teaching In the process of project making，they leamed to search materja】s

矗om Internet to complement textbooks and enlarge their eyesight．When sur矗ng the

Intemet，they found not a11 materials online are good resources，so they began to

evaluate，select and synthesize them．This process improVed their critical and creative

thinkin2 skills

4．6．2 Email communication and forum／mamng Iist discussion

Email a110ws teachers and students to communicate rapidly and inexpensively

with each other throughout the world，developing an inValuable network of leaming，

ln the CALL course，a lot of questions，answers，ideas and challenges were shared via
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emajl，and many W勺rd nles and resources werc exchanged as email attachments．The

panicipants not only learned proper email writing etiquettes and fbmats fbr their own

exchange with the instructor a11d peers，but also Ieamed to excha“ge with their own

students Via email．Just as Interviewee 1 put it in the interview：“As to teaching tools，

I think email is e丘'cctive to communicate with my students，I can send them some

materials related to Iessons and they caJl ask questions aRer class．”25

Besides email，the SudaCALL fomm on me course page also fostered threaded

discussion between the instructor and panicipants，and among participa|】ts themselVes，

hence another space for their ideas and skill deVelopment．For example，Interviewee 3

posted her pnoject plan and got respoIlses fiom the instmctor and her peeL Here is the

threaded discussion on the fb九lm：

poned：April／20／2083 Qt 2‘44pm—IP Logged

My pr哪ect is lo help my dd札n smdenfs improve their English commHmcm沁e

skttls{n lhe bHsiness world．I fh{nk the Scq8blding jnstruction in ConstrHcnvism

0r协gotskyts zone o『Proximnl Developmem(ZPD)theory cdn啦r me lhe

—nmework fo hetp sfuden据nchieve the订object如eS step by step．From tMs poi蹦

(玎view．!w娃!dtvid￡my pn嘶2c}iHto 5 st￡ps l⋯、．

L2l口fd门

P0sted：Aprii，20，2003 nf 3：50pm—jP Logged

垤ry good destgn．but fhere。s no comlectton wtth砂pes o，lenrn{ng．whdt I menn

h lo tell me Whdc kind o亨lenrning is concerned、Vith y0¨r eve’，step respecnvely

ThMs I can see the诤rel。“on more clenrly nbom hoW to npply oHr bloWtedge．

mIPmPf

Posted‘Aprtl／20／2003 dl 8：l 3pm一1P Logged

xuemei mnde a 900d poinl here．These{nstructionnt steps wm be more e赍毫c“Ve巧

yoH；mow the{r spec乎c purposes concerning d承renl≯pes qf}enrning知r y0“r

{edrner group

8TM you mlssed the 5fh s“3p。I guess i{1s“Evdt挂ntion Qnd Rtnection“．right?

JDPfvd
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Through this forum discussion，Interviewee 3 got to know that her course design

step shouid be connected with the types of Ieaming，and was reminded of the

eValuation step in her project．This experience ofinterviewee 3 and also that of other

par【icipants not only helped to solVe problems in their course design but also served

as good practice of idea construction and communication skills．

What’s more，the panicipants felt the power of email discussion lists(mailing

1ists)the first time in the course．With the instmctor’s guidaIlce，all t11e participants

subscribed to some popular English teaching email discussion lists，such as TESL．L

and TESLCA—L．These lists allow hundreds even mousands of English pmf色ssionals

around the world to exchaflge information and views on certain topics of common

interest．Almost eVery week，the instructor would inVite some participants to talk

about their leaning from reading g f吣m reading the postings forwarded from 111ese

mailing lists．After lurking for some time，the participants were encouraged to

panicipate in the discussion by posting their views and request of infbHnation on this

intemational mailing list．The writer’s experience can illustrate this well．

I posted on TESLCA-L to ask for resources and suggestions on the topic of

teacher deVelopment， And how cxcited 1 was when receiVing replies fronl

professionals such as Nik Peachey(Bntish Council Teaching Websites Manager)and

John Higgins(0ne of father experts in techn0109y for education)．They o雎red not

only resources and articles on teacher development、but also suggestions on how to

carry out research in this行eld．For the limit of space here，only J。hn Higgins’reply is

listed and some irrelevant technical headings are ommed：

⋯一origindt Message一一

From．”AⅢom。nc digest proce550r“<LiS至墨星基竺@￡廷琏羔Z巡：￡毡鞋￥基旦毡>

To．“Recipients o≯TEsLCA-L digests“<!基墨￡￡基：￡亟埏：世醴￥坚丝：￡廷毽￥基望堕?

Dnte Mon．23 Jun 2003 lo：25。09+oloo

砌m‘m口砌如P<盟g￡fQ趣@美幽地巨互￡鲤>
su协ecl：‘lkacher dev￡}opme nl

one suggesnoH 1、Vould mnke to Fnn 1nnnl nnd 11Q Bodeepongse is n。t 10 iook
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j档t如r joHrnaj arlicles buf阳lher内r the Syllab淞es nnd sfntements《d{ms蟛

extsting courses．、Vhich should be办nddble on the internet I blow mine at Sfirling

wds pHbt话hed 0n the websi|e．1hotlgk I have been您t17．ed厂or near!y|h}．ee>鬯8rs

nHd hdve nof 100ked recentty lo see i』if is s“tt there．

Joh H{ggins

一一：=c驴辔fHd，^把站口gP．F’_D，卯乃，∥口"Hf<兰旦丝丝!压!丝《萤墨￡：￡!旦』：生至2￡￡![：盟>====

[⋯]

Interviewee 4 renected on her growth in teaching skills related to using these

tools：

BPsi出￡f门，矗插(■工三co“，百e，，^dvP coⅢ已fo_bzow腩P”Pffg“erfe fn eⅢdf，wrfffn吕

nnd tenrn lo post on nn Engiish加r“m．etc．whdf l more．in this coHrse．we get a

ch8nce to know TEsL．L nnd TEsLCA．L。tWo interndtionnl ltsts for ncndemic

discussion By menns of lurking nnd pdrticipnting．、Ve knrn to peIy more&nenf{on

to fhe neIiquette．get injbrmed研the tntest neWs in CALL development nnd the

co肌mo"cD胛cPr门s加C4￡L(Interviewee 4，end·of-course renection)

Most participants expressed that they would adopt these communication tooIs in

their future teaching．In the interview’Interviewee 2 expres∞d her plan to use email

a11d fbmm aS communication tools in her class：“If condition peHnits，I、vill adopt

computer in my claSs， a上1d wil】 use email' electmnic discussion forum as

communicative tool to encourage cooperation．’，26

4．6．3 Mul“mcdia presentation s“118

Computer brings us convenient teaching tools to replace the blackboard—chalk

iecturing model， such as power point p陀sentations， web pages and other

demonstrative software．Take power point as an exafnple， it is a tool used for

presenting information in a dynamic slide show foHnat．It can incorporate texts，charts，

soulld eH'ects and video into presentations wim ease，which helps to make a powerful

impression on the audience．
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By Iaking the CALL course，the participants lea门岭d to make power point and

web pagc to demonstrate infornlation，(hough the leammg process is fhll of pains ar堪

矗ustrations．In her ref】ection，InteⅣie、Vee 2 desc“bed her experience of leaming：

The flrst。dnd the mosI dtrect gQin{s thⅡt my e—iiterncy has been improved At fhe

beglnn拥g嘭lhjs lerm，when|tenrned that we woHld bH{ld印ow oWn W曲pnge

砸the end《th{s course．j cotlldH、tmdgine hclW co“ld i dchieve tbtj At thdf

“Hle，mnking web pQge wns hk n mirQcle to me．in the m{ddle彭J。tne．when my

course pag￡s cnme info shdpe nt idsl．though il wns not n bedun阻one÷hoW

pm“d n忆f珐P盯，(Intervjewee 2，cnd—of-coufse renection)

InterViewee 4 aIso desc“bed her inlprovement in this aspect：

Thls lenrn{ng by doing proces5{s rnther pntnstnking ye|redl!y g{ves me n sense

嘭dchieveme旺i h唧e goI handS—on e印erience嘭mn妊ng H袖Pngesj nnd

i阡妒rovPd”∥口6f，f，把s矿Ⅲ口七拥曰JDowe，Po加f (Interviewee 4，end-of’course

renectionl

As to the appIication of presentation skilIs，the participants said that if condition

permitt￡d，they would use power point and web page jn the订teaching，But they sa．d

presently it is limited by 6nancial factofs in some schools and institutes．Intervie、vee 1

expressed her hope to teach in computerlab in the interview：‘‘lf condition pemits，1

will use a Iab to teach and use power point to present some ideas clearly．’’27

4．7 Factors enhancing teacher development

When jnterViewed about the factors enhancing their deVelopment as EFL

teachers in this CALL∞urse，the participants mainly focused on two fac{ors：

instructor support and peer heIp．The foIIowing two sections discuss the two factors

oneby one，



4．7．I Instructor support

As is pointed out by Freeman(1 990)，teaching is first and foremost a“helping

profession”，which depends on the relationship between the teacher and the leaneL

This is true、Ⅳith山e view mat山e student把∞her can be helped to teach more

efrectively through me input and perceptions of the ins讯lctor'i．e．，what Freeman

(1990，p．104)calls‘‘teacber educator’’，who oVersees aIId in some way facilitates the

student teacher’s 1eaming pmcess．Othenvise，student teachers would simply be left to

figure it out on their owll，In me 2003 CALL collrse，the instmctor is regarded as a

“facilitator and helper bom in aIld out of class，who caIl e脏ctiVely stimulate learning

in class(Interviewee 1)．”Her guide aIld help caIl be sW眦arized in three areas：

providing relevaIlt materials aIld i幽珊ation，o虢ring timely feedback and guide to

questions a11d giving encouragemem and love to the panicipants．

For the 6rst area．Interviewee 3 renected as this：

I need n sunoble design声nmework A limely e-mntl声om Pr西GH嘶L’ers me help．

It ts n Q＆A ltst on construct如ism between nH MA st硼em nnd n projissor扣om

U．S Their disc磷sion on sc嘎踟ld讯g the09 nndⅦgotsbts zone巧Proximal

DPv已，opme九f凹驯腑eo钞5“蒯Pnp啪淞gJ，毋，f玎fP旭髓 (Imer、，iewee 3，

end．of-course renectio曲

So Interviewee 3 fomed her course design f}amework with reference to the

example from the instructoL And another panicipant clarified her coufSe objective

with the help ofthe insn‘uctor：

How t0 mn{【e fhese objecctves spec啦c tn my p删ec c wds relafed to de翻gn站sues．

H。Wevet I got co嚏msed when I redd the Ppt jlle nbout Gdgne l Nine Events，dnd

1 wns qune～vorr{ed．A罾nin。I nm grntt『钍t to the{nstrtlctor。for her help She

provided me with one对Cotumbtd stt‘denfr nnQlys{s研her projecl bnsed on her

underst旺槭Hg《40bjecl沁es．Task An81ystS and the NiHe＆enls碍Inslr懈lionj，l

siudl￡d her a柏帆话d耐grnduntiy got a befler tl确erstn确i憾可how|0 mo妇
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f如os￡a65frdcf fdeds i¨fo concre re fd5b．(Panicipant l，end—of_course renection)

The second aspect of instn工ctor’help is her timely guide and feedback幻

participants’leaming process，which are described as“standardized way of designing

the course”(Interviewee 3)，“project—oriented teachin&timely ard to-the—poim

feedback，and efrbctiVely guidance for students to apply theories into practice”

(Interviewee 2)，take Interviewee 2’s words as an ex锄ple：

when le甜ntng ReigezHlhx l姒onomy耐4一母pes可ledrning．I didnt h@e n clear

杖ndcrsldnding西‘印piy generic sk{lls
j

8f，nrst Q"d h￡国no idea Gbo议：kow to

reQlize il in my cowse desi”．蛳er rending Pr西Gtlk reply on the加似m硼d

her ciedr e)Ipidndtion tn the cldssroom．I cdme lo uHderstdnd fhdf{f couid be

developed thro“gh redding tns}(s des{gn．Afler dH．the key po{nf Wds。tdskl in n

co“坩已dPs螬一(Interviewee 2，end—of-course renection)

Furthermore，the instructor’s helpful attitude and encouragement offered a hand

to help the participants complete their project，asⅢustrated by Inte“iewee 4：

Af every{7ying momenf，l kad fho“ght o彳droppiHg oHt bu|re7nniHed working

becduse there hns been Pr西GⅥenco“rdging me dnd giving ddvtce．Qnd弦0m

peer review 1 wns helped fo flnd o“l fhe ptnce加r improvement．I think 1 win

conl{nlle to lenrn dnd pe啭ct my onltne wrmng矿oject nnd mQke it work加r my

k盘，盯ers．(IntenTiewee 4．end—of_course renection)

Another participant in her end-of．course reflection described the impact of the

1nstrllctor’attitudes as this：

I thtnk fhe，nosl鼍8叠ctive pdrt of the ins“‘uclor is her conscteniious ot“tudes io

the fenching nnd fo fhe dcademy．niso her broad knowledge in iHstr“ctton I dm

deeply tmpressed by her t(1Skbdsed|e。ching method．1n、Vhich we nre slightly

pushed io扣nish the task step by step wnh cte甜90ats Her open mind sel Hs n
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gDod Px口，’驴0P』n fP口c^f馏(”ld，，‘e口，f，培pP9p跆．(Participant 2，end—of-course

renectionl

4．7．2 Peer heIp

The positive benents of cooperatiVe and coIIaborative le籼ing in me classroom

have been extensiVely researched and reported in t11e educational literature(Bailey，

1996；KnezeVic aild Scholl，1996)．By working and leanling together with peers

t11rough interaction inside aIld outside me classroom，panicipants caIl acquire new

conceptions from eXposing and deVeloping knowlcdge of teaching．1110u曲the 8

participants had tlleir own project topics，i．e，，也ey砸ed t0 deSign a CALL course for

di行brent audience and purpose，they a11 mentioned peer help as an eIlllancing factor，

which stems from peer reView of wTitings，peer discussion of probIems a王ld peer

assistance in computer technology．All these collaborations and interactions were

ca币ed out throu曲course forum，emails，and of course，face_to—f如e activities in the

lab．

In eVery section of 2003 CALL course，participants were expected to post

weekly responses to the required readings and seminar topics，such as CALL and

constnlctiVism，leaming types aJld outcomes．Their understaIldings of these topics

would a矗'ect their pnoject design principies and pI矗ctice．By peer revien'some advice

and comment were giVen to the participants’implicit mistakes in their writings for

their reVision and improVement．These mista：kes were hard to detect by themselves，as

renected bv Interviewee 1：

Peer revleW 0r peer editing{s dn谚龟ctive wc咿《improving wiIhin p甜|ners．one

cnn de托ct d咖mts wnh the help可others’comments：one cnn get se蜘elevated

by evaltl8{ing olhers work throHgh deep consideratton and c。mp8rison．At the

peer review st89e吖proJects．I coopernted with M{ss w¨She sludied my projecf

Qnd poinied 0ut thdt the eVnluntion pdn in my projecf、vas incompiefe。韬囊th her

s2侣苫P5ffD盯只，m优耙so埘e f，MpmVem阴f，(Interviewee 1，end—of_course renection)
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Since it is their first time to take a computer-based training course， t11e

par【icipants of 2003 CALL course met Various problems in meir application of

meories in practice and their prc6ect designing process．By discussion with peers，they

clarified血ose锄biguous or unclear problems．For instance，in her end—of_course

renection Interviewee 3 renected aS this：

sciH l晷d讯d lot扣om oHr peer discussion．one西nly cl口ssm口ies啦rs me kindly

ddvice．She stlgges拈thdt since it is dn En昏ish cowse ledrners dttend re弘lnrly’I

shomd ndd 8茹nal nssessmen|如r stHdend nchievemem dwing the whole co辩rse

period．not just扣r n singte unit．Therej_oM．the cotlrse w{ll be more consistent．I

nls0 exchnnge idens Wilh my sisfers?勋ng nnd Fnn．Though We modq》nnd reV{se

our’vebs ngntn nnd dgnin．we are renlly involVed in thts job Lenrning becomes n

曲拥g可Dw Dw甩．(Interviewee 3，end—of-course renection)

Computer operation skills may be the biggest physical hindrance for a11

panicipallts to complete theiT projects；也is also was conquered by peer assistance

besides their own e肺ns．Thou曲most of the panicipants were able to use basic

computer functions such as Word，email，a11d web sumng previously，they needed to

know how to make power point a11d web page to flnish their seminar presentations

and on—line course projects．class time was limited，so they assisted wi血each otherto

improve these skills out of class．Interviewee 2 admitted this improVement in her

end．of．course ref】ectjon：

Becd挂se《my poor compHfer s kilts。mnnng web pnges wns really n pd{nstnk{ng

process to me．Every thing wds new io me．I hdd to le甜n them one by 0ne jn th{s

stnge．pee雌gdve me much hetp．For exnmpte．Mei showed me the bnsic skills m

using FronlPdge．Fnn fold me how to senrch『0r dnd sQ、，e mdfe—dls扣om Internet

f ntso lenrned how to md}ce b“tfons pom wang w乱hotlt lheir help，my web pnges

co“fc加}向盯vP A口d，o却j，oo七．(Interviewee 2，end—of-course renection)

52



4．8 Factors inhibitjng teacher deVelopment

4．8．1 Time Iim．t pmblem

Thou曲all山e intcrviewees have completed their coufse project on time and got

印proved，mey all expressed time Iimit problem aS t11e primary f她tor irlllibiting their

development．There are three reasons accounting for mis．First of all，the tight

schedule did not allow them to spend much time on the course le删ng．For exarllple，

Inte“iewee l，2 aJld 4 had five other su巧ects to deal wi血in sprin禹2003，which gaVe

them pressure when tlley were rcquired to reVise and modify their projects many

times．And for them，to prepare南f tIle Japanese ex锄waS a demanding task t11en，if

they failed that exam，mey would not get graduated．Here is讪m Imerviewee 2 stated

regarding也is point：

Being{n a qudraQ}，of how to bdtdnce be“Veen J‘lpntlese nnd wee融y CALL task

l啦rne”o pence．j wds obliged to project my p。m’er m J(Ipanese preparQtion

white pdying less ntle nl{on on CALL homework At the snme time．1扣ll n little

guil啦j辞‘led my best沁kep l节、pnh the process{on西。"r CALL cour5e fhough

f^e心s“n w口s pr06n6砂Hor嬲good“s e印ecfed．(I呲erviewee 3，end-of-course

renectionl

Secondly，the panicipants’low leVel computer operation skills also cost them

much time to finish their projects，especially in Power Point ma：king and web page

making．Take the latter as an exarnple，as酽een hands to make a web page，allthe

panicipants confronted many problems such as failure of web page links aIld website

building，unclear stmcture of web page coment a11d so on．In her end—of_course

renections，Inte『viewee 4 reflected her experience as this：

The third nnd如urth times可improviHg the web pnge、Ⅳere both nccompdnied

wtfh redoing numerous in皇髓ctiVe linb wnhout knoW{ng the ny{ng mne ni deep

拧f办f．(Imerviewee 4，end—of-course renection)
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Interviewee l also mentioned she spend much time leaming to make web page

I downlodded口web pnge tenching progrdm打om the jnternet册d be罾an to ledrn

{f by myse辑I could sdy mal 1 wouldn、blow how to ma{ce web pdges巧i hddH、

lclken l}tis course fho_ugh it x nof n computer course．G呼course．n cost me口tot可

f加e．(Intervie、vee l，end-ofcourse renection)

4．8．2’Ibchnical difIicultles

In t11eir renections all tlle participants claimed improVement in computcr use

skills at last，but during the course process，they met dim：rent kinds of dimculties due

to their 10w computer competence．For instaIlce，Interviewee 2 and 3 initially intended

to build a discussion fonml in血eir course projects for actiVe interaction online，but at

lastInterviewee 3 gave up for lack of technical support then，planning to inVite

computer majors to help mem whcn pu“ing me project into efkct，while Interviewee

2 made it with me help of a friend．Interviewee 3 said this in her end—of_course

reflection：

HoW cnn i pr℃mote sfudenls：keen onnne discussion wnh0钍t n如r挂m．which so

每ris ol蜮ury如舭?iw{shl。务则aⅥay o硪whe桂i real哆dpplytmswebfo mv

∞Ⅳ坩口．(Inter、，iewee 3，end—of．course renection)

Intervlewee 2 made“6nally only with her矗iend’s days ofhelp

inittdity i incended fo b“izd a disc“ssion，or“m in the co“rse desigH．As if wa5

l。la}ly bey0磁me．i Qsked Q，lena pr沁lp．He s邵蹦d铡s on搬n疑锄g if

dccD砌ng rD删旭g“眦卅阴蝇n玎d r加伽fp阳咖“wⅡs wor妇6把．(InterViewee 2，

end—of-course renection)

Other technical problems such as vims attack also obstructed the leaming



progress．7rhough the computers in the Iab classroom are newly equipped and

functioned weII as a wh01e， there did exist some unexpected probIems， e．g，

sometimes Intemet coI_mects broke，or the insmlction soRware did not work well．

Besides， for some reasons，山e participants could not have access to lab

computers aner class，forcing them to finish assignrnents on their own computers，

which brou曲t out a series oftechnical problems．The t州ware龇ld other components

of Intervjewee l’s computer were broker王down once，and she had to replace it witll a

new computer．Interviewee 2 had to ask仃iends’help to eliminate her computer’s

problems．As a11 in—service teacher，InteⅣiewee 4 had to finish ass垃ments in her

omce since sbe did not have computer at home．

4．8．3 Cost factor

As is shown aboVe，technical problems could cost a lot for t11e participaIlts，

anotber cost ff。m web—sur五ng岛es conlributed to t11e inhibition of meir develoDment

too．To finish course tasks，the panicipams need to have a computer aIld relevant

somVare丘rSt，but that is not al{They had to connect their comDuters with the Intemet

so that they could send emails and land on course page whenever necessary aRer class

7Ilhe~vriter noted that the participants oRen bought discounted calling cards to get

thelr cornputers connected to Intemet by a dialing—up seⅣice

Being graduates，也e participams’economic condition was not very 6ne，so they

mi曲t take this into consideration when they sur传d the Intemel for some info衄ation

or posted on the forum discussion list．Furthermore，to maintain me comDuter and

update its operati∞system aiso becomes an econ。m记burden fof some p矾崩paRts．
As admil_ted by Interviewee 2 in the interview：“The last one is financial factor．

because using Intemet costs quite a lot ofmoney”28
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Chapter Five Conclusion

1me nndings f如m thc study show that needs-based CALL courSe really o舵red

support for teacher deVelopment，that is，it served、Ⅳell in preparing EFL teachers to

integrate computers into their own teaching in this infomlation age．The study

indicates that by taking t11is course，t11e participaIlts foHned teacher beIiefs eimer

contmsting with previous ones or bom neW，which are beliefs dbout 1eaHlers，1ea兀ling

and tcacheTs．The panicipams fealizcd that le鲫aers are partners of teachers and

knowledge explorers；that leaming is a11 actiVe doing a11d constmcting pmcess instead

of a passive process；that teacherS have multiple roles to play including needs analysts，

course developers，facilitators and“persons”．Meallwhile，the participaIlts got much

improvement in teaching skills related to teaching methods，actiVities，materials and

tools．What’s more，the study also reveals t11e instmctor support and peer help are two

most facilitating factors for te耐1er deVelopmcnt，V小ile time limit班oblem，technical

dimculties arId cost factor are the most obstmcting ones．Based on the findings f沁m

廿1e study，t王lree inlplications can be drawn for promoting EFL teacher deVelopment

supported with techn0109y in China．

Firstly，pre—course technical training is needed to achieVe the most out of such

CALL courSes．As schools and universities continue to purchase more and better

techn0109y equlpment，me benent to students wm increasingly d印end on how well

teachers are prepared to use these new tools．Since mally teachers have ImIe or no

knowledge of the computer’it is reasonable to suggest that the teachers receiVe a basic

technical training preferably before any CALL program is implementedt This

suggestion is aIso put for、vard by the participants of the 2003 CALL course，who

spent a lot of time on solving technicaI problems趴d mastering computer skills

during their project making process，a11d said tectlllical training was in great need

before the course．Of comse，it is nearly impossmle to coVer eVery piece of

techn叭ogy in a short time，but a brief introduction tO some most useful computer

skills，such as Word processing，power point making and simple web page design can



save much time and trouble in the coursework．

Secondly'beliefs a11d skills to intcgrate computer into EFL teaching should be

￡he majof focus of leacher development．ComputerS can neither ped．o肌magical tasks

nor subStitute for teachers，aIld也ey have to be treatcd like other teaching aids，tllus

appropriate training in this aspect is cmcial(“lus，1995)．With me empowering

Dotential of CALL in mind，the EFL teachers need to rctllink meir beliefs aIld teaching

skms in血is new enviro珊ent．For example，the panicipants of the 2003 CALL

course reported that tlley had fomled new beliefS ab．out teacher roles．That is，teachcrS

should not only act as knowledge trarIsmitters，but also as needs a11alysts，course

developcrs，facili诅tors and persons．The panicipants also claimed impr0Vement in

skills to integrate computer into tlleir teaching such as taSk design．As leaming is a life

】ong process，so is teacher learn{ng．The州’ore，development 0f teacher beliefs and

teaching skills is an ongoing process either dllring teacher deVelopment courses or

during realteaching practice．

Thirdly，teachers leam better in situated conteXts．Teacher educatOrs need to

design CALL courses that teach what 1anguage teachers really need to k110w．nlat is

to say，for CALL courses to have an impact，mey should focus on tlle needs of

indiVidual teachers and their contexts(Egben et al，2002)．To meet teachers’specific

needs，teacher educators should base teacher deVelopment courses on needs analysis

result，and set course goals and content accordingly．As the nnal prospect of such

CALL courses is to impr0Ve Ianguage-Ieamjng effect in EFL classroom，student

teachers， besides reconsiderir培 t}leir own belief§and teaching skills in

technology—enhanced enViromem，should also pay more attemion to their leamers’

needs They should remind themselves that meir le啪ers also leanl better in a situated

context．In the study，participants were helped to design a11 onIine course(i．e．，project)

for their specifjc le锄ers and context．They did detailed analysis of their leamers’

needs and interests，and constn】cted their projects accordingly．This made their

coursework authentic arId meaningful．In other contexts，teacher development courses

may have dif传rent focuses regarding diff色rent needs，such as computer-assisted

claSsroom teaching practice etc．
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Finall y’the overall result of this study indicates that this needs．based CALL

course brings about new teacher beliefs about leanlers，leaming atld teachers；and it

proVides proVide participants with teaching skills related to teaching method，

activities，materials aIld tools．HoⅥve^t}le study has its limi诅tions．FirStU because

of the snlall sample size and me diVersity of panicipantS’background and teaching

contexts，these fiIldings cannot represent a general laJlguage teacher population，which

is not me purpose of mis study．Secondly，廿1e panicipallts in me study、vcre graduate

students who chose to take the CALL collrse because they already had an interest in

technology—enhanced laIlguage tcaching．This may not be me case、vith most teachers

ln the field．Thirdly't11e course only lasts for one semester．Its shon duration can

hardly bring abom complete changes of the participams’beliefS，and also leaves them

insufficient time to apply the CALL theories into practice and pilot test their course

design projccts in a real classroom．GiVen the aboVe·menti。ned limitations，也e study

is expected to serve as a trial in expIoring EFL teachers’ deVelopment in a

needs-based CALL course，and西ving 0ther teachers and educators跚ggestions as to

relevant issues under the topic．

As China is fbt moving toward the infomlation age a11d schools are increasingly

technology-equipped，it is in urgem need to deVelop Chinese EFL teachers to meet the

challenge of Enghsh education in也e 2lSt century．GiVen“s situation，it is the

、witer’s hope that issues raised in the study，especially the process of teacher

developmerlt suppofted with technology，will likely be applicable to other teachers

facing the same challenge．Meanwhile，the、vfiter belieVes that further studies on the

ef诧cts of technology—enhanced teacher development courses wm certainly of艳r more

insights imo this area．
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Appendix I A Sample of InterView Data Coding Process

Step one：DeriVing themes and 5ub—themes staning wjth liⅡe-by—Une coding：an

iUustration

LiⅡe．by—line codes
Sample of a written interview with Interviewee 2

and categorization

Q=Looking back on your experience inⅡ1is course，how do you fcel about it in your

deVeloprnent as a【l EFL teache订

Interviewee 2：I think I have developed both in山eofetical 一DeVeloped in

knowledge and practical s“lls．On one halld，I have leaHled tlleoretical knowledge

CALL t}Ieories and the general second language acquisition and practical skiUs

theories mrou曲this course，which arc Very help如lin my —Helpmlin future

fmurc teaching．0n me other hand，I have“so 1eamed some teaching

basic techniques ajld skills of CALL，which wiIl make my —Leanled basic CALL

future teaching more effbctive．In fact，I锄carrying out aIl skills

electronic forurn-based writing pD0ject this semesteL which —Collrse leaming

is qu沁success如l。And I’ve got most of the i如a觚m mis appIied success凡IIy in

CoUrSe． a f．orum-based、wjting

project

Q：After taking this course，what is your View on leamers’roIe in the

1earning—teaching pmcess，is it di仃crent、vim your preVious vieW?

Interviewee 2：My experience as a 1ea玎ler in this course is

quite di舒xem from my previous ones．In the past，I took in ．Di赡rent

what the teacher told me most of the time：while in this —Used to leam

course，I have to explore and construct knowledge by mySelf passiVely’now

and collabofate With the instructor and peers as well．Af记r constmct know!edge
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taking this course，I think aIl e仃ective Ieanler should be ajl ．Leam to collaborate

individual explorer afld a good partner to others，because with others

collaboration is imponant in constmcting knowledge． -New view of leamer

as explorer and partner

Q：Have you chaIlged an”hing as to what you meaIl by leaming or what you believe

leaⅡling involves?

Interviewee 2：T11rou曲taking mis course，I come to realizc

that leaming is an active process，which inVolves searching 一An active process，not

for infomation，exploring knoWledge，connecting wim the a passiVe process

leamer’s own background knowledge， a11d collaborating

with otherS．、Ⅳhile in the traditional classroom，Iearning

seems to mean only listening to the teacher and leam

ever”hing by heart．What’s more，leamers Vary from person ．Individual dif葑：rences

to person；each leamerhas their unique way of leaming a11d

construct l(Ilowledge In this course，we can choose our

project according to o_Llr own interest，and make the project

in our own ways． Thcrefore， we carl le锄 more —Autonomous leaming

autonomously．

Q：Tb vmat extent，ifat all，has your experience in the course ed to changes ofyour

views on effbctive teachers?

Imerviewee 2：In this course，the instructor herself set a —A good example

900d example as a qualified teacheL I begin to realize mat in ．A facilitator

the teaching process，the teacher is a f她ilitat％a he垃er，and —A11elper

a guide ratherthan a dictaton -Aguide

Q：Have you unde唱one a11y chaIlge as to your tcaching methods a11d technique?0r

how wnl you carry out teaching aRef taking this course?

Interviewee 2：ARer taking this course，I haVe leamed much —Leam to design

about how to tcach more efrectively like．Design aumentic authentic tasks to

tasks s lo motivate studc瞰s：Provide students with“ch and motivate s“ldents



up’to‘date materjals；Encourage students to t￡L1(e challenging -ProVide rich and up to

tasks；As learners Vary from person to person，each leamer date materials

has thejr unjque way of leanling and constmct kno训edge． —Consider studenfs’

The teacher should take students panicularity into indiViduality

consideration．Arr龇玛e the claSs time properly —Arrange class tjme

Q：What did you le锄as to teaching actiV“ies you will carry out in your teaching?

Interviewee 2：First，tlle tasks should be challenging， —Use challengjng，

meaningfuI and relevant t0 students’stud弘Secondly，as a mea【Iingful and

teacheL I should give studems adequate scafrold to hclp relevatlt tasks

student finish them．111irdly，1 would encomge伊oup Work _T℃acher’s scafrolding

a11d cooperation among students —Group、vork&

cooperation

Q：HaVe you changed an”hing as to!eaching materials and tools you will adopt in

your teaching?

Ime“iewee 2： Previously， I mainly use textbooks， ．Used to use textbooks

sometimes tapes in my class．Now I come to know that aIldtapes

computer and Intemet is a powerful tool a11d a grea工source —Will use computer and

of teaching．If condition permits，1 will adopt computer in intemet in class

my class，and will use email，electronic discussion fomm as -Will use email．fomm

communicative toolto encourage cooperation． as conmunicative

tools

Q：what are the fktors or conditions enhancing your development as an EFL teacher

in the whole process?

Interviewee 2： The instructor’s guide， peer assistance， —InsmJctor’s guide

information and sources got f而m the web，materials provide —Peer assistance

by the instmctoL ．W曲rcsources

Q：what are the factors or conditions inhibiting your deVelopment as an EFL teacher

in血e whole process?



Interviewee 2：First，time is the biggest element that inhibits 一Time limit problem

my taking this course．For I have some otllerheavy leaming

load，so I can’t spare much time on this courSe，which is

quite api够

Secondly’my low e—literacy is anomer big limitation．Due to —Low e—literacy

this。I can’t search for infonnation or use some software

skillfully．Furthennore，the websitc I make is a Very simple ·Website making skiJls

and l蜘an—like one．

The 1ast one is financial factor，because using Imemet costs —Imernet surfing cost

quite a 10t of money．



Step Two： Themes and sub-themes derived from liⅡe-by．1ine coding and

categorizing

Themes Sub．themes

-

ExplorerS

-Actively constmct knowledge
Beliefs about le踟ers

· Partners

—Leam to coIIaborate with others

。An actiVe process，not a passiVe proces8

Beliefs about lear】【ling
- Individual difrerences

‘ Autonomous le删ng
- A f琵ilitator

Beliefs about teachers - AhelDer

·

Aguide

‘ Classroom managemem

—Motivate stIldents wim tasks
S“11s related to teaching

-Arrange claSs time
methods

。 ProVide rich and up to date materials

- Consider students’individuality

·Task design

SkilIs reIated to teaching -Should be chaIIenging，meaningful a工ld relevam

activities —Need teacher’s scaffolding

。

Group work and cooperation

Skills of teaching materials 。 Will use computer and imemet in class

&tooIs - Will use email．f．orurn as conlmunication tools

。 Instmctor’s guide

Enhancing fktors - Peer assistance

-Web resources

Inhibiting factors - Time limit problem
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-1℃chnical di衔culties

—Low e—literacy

—Website mal(ing skills

· Intemet surfing cost



step ThrPc：Thematjc patterns and rcpresentative quoteS

Theme Sub—thenles

。An actiVe process，not a passive process
Beliefs about

- Individual di￡ferences

leamlng
- Autonomous leaming

“T11rough taking this course，I come to realize that leaming is an

actiV。pr。cess，which inV01Ves sea『ching for infomation，exploring

knowledge， connecting with the leamer’s o、vIl background

knowIedge’a11d coilabora“ng w莰h o亡herS While itl me fradi亡ionai

Representat～e classroom，leaming seems to meaIl 011ly 1istening to the teacher and

Quotations Iearn eVerything by hean，what’sⅡlore，IeaHlers Vary f而m person co

person；each 1earner has their unique way of leaming and construct

1(Ilowledge．In this course，we can choose ollr project according to

our own interest，and make me project in our oWn ways．Therefore，

we can learn more autonomouSly．7’

- nme limi￡pr。bJem

· Technical difficulties

Inllibning
—Low e—Iitefacy

fjctors
—Website making skills

· Intemet surfing cost

“First，time is the biggest element that inmbits my taking this course，

For I have some叭her heavy learnjng load，so I can’t spare much

time on this course，which is quite a pj够

ReDresentative Seconmy’my low e一1iteracy is another big limitation．Due to this，I

Quotatlons can’t search for lnfomlation or use some soRwarc s“IlfufIy．

Furthermore，the website l make ls a Very simple aIld 1ayman—like

one．The last one is矗nancial factor，because using Incemet costs

quite a lot ofmoney”



Appendix II A Numbered List of Quotations from the Interview

1

Before the course，I，j ust like many other learners，hope the teacher tell me the

theory aIld what I should do in a direct way．But this never occurred in CALL 2003
‘I址e my experience for ex锄ple；mough the final、vcb page is only the sample
module of an online business English course，the process of ma虹ng it is a tme

Ieaming process for an En出iSh teacher，especiaIly for a teacher interested in CALL．

(Interviewee 3)

2

Throu曲taking t11is courSe，I come to realize that le锄ing is an active process，
Which inv01Ves searching for info珊ation，exploring knowledge，collllecting with the

lean】er’s own background knowledge，and collaborating谢th others．While in the
traditional claSsroom，leaming seems to meaIl only 1istening to the teacher and leam

eVerything by hean．(Interviewee 2)

3
This leaming by doing process is I’ather painstaking yet really gives me a sense of

achieVement．I haVe got hands—on experience of mal(ing WebPages，and impmved my
abilities of making PowerPoint．Besides，in this CALL course，I have come to know

t11e netiqueIte in email、vriting，a11d leam to post on an En91ish forum，etc

(Imervie、vee 4)

4

My experience aS a learner in tllis course is quite di腩rent from mv previous ones．

In t11e past，I took in what the teacher told me most of the time：whjle in tllis course，l
have to explore a11d constmct knowledge by myself a11d collaborate witll the instructor
and peers as well．ARer taking this courSe，I think an ef!Ebctive leamer should be a

good partner to others，because collaboration is important in constmcting knowledge

(Interviewee 2)

5
I think the leamers’roles are krlowledge explorer in a social context；they are

explorers with goals．(Inte“iewee 1)

6

ARertaking this course，I think an e雎ctive le锄er shouldbe aIl individual eXplorer

(Interviewee 2)

7

By taking this course，I perceived that being a teacher，one needs to clarify thc

students’needs at first．Wi血out knowing the needs ofthe students，the knowledge that

the teacher presents to students would not be easily and actively accepted and

assimilated．(Interviewee 1)

8 We aS teacherS must design our course on me basis of students’needs，otherwise，
the course is meanln91ess because what the teachers teach is not what me students

want．(Inten，iewee 3)

9
In this course，the instructor herself set a good example as a qualmed teacheL I

begin to realize that in the teaching process，the teacher is a fhcilitator，a helpeL and a

guide rather than a dictator(InteⅣiewee 2)

1。By taking ihis course，I perceived that being a钯acher，one needs to act as facilitator

encourager，and guide in the studcnts’process ofleaming．(Intervjewee 1)
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“Then for t11e qualities of a good teacher，to be helpful，kind and leamed are very

imponant．(Intervie、Vee 3)

12

Teaching should involve conveying knowledge as we“as presenting values of ljfe，
and tcachers should update what he is teaching、vith the paSsage of time．(Interviewee
4、

13
Yes，I thjnk I’ve】e锄ed a lot矗om t11js course Dn teaching methods and techniques．

For ex锄ple，I、vill be able to carry out needs analysis before teacKng，o恐ring
necessary sca矗’0lds for students to fumll thc tasks or projects．(InteⅣiewee 1)

1 4
Yes，as a new EFL teacher，I am badly in need of certain teaching methods and

把chniques to help Ss get what 1 want to teach．Af【er taking mis course，I have some
ideas about：a)ImproVing me planning work，set a schedule for the course，set clear

objective beforc every unit．b)ca吖ing out more classroom activities to make it

interactiVe c)summarizing eVeIy unit and assessing Ss’performaIlce．(Inten，iewee 4)

”ARer taking this courSe，I have leanled much about how to teach more eff毫ctivelM

Design authentic tasks s to motivate students：Pmvide studems with rich and

up—to-date materials；Encoumge students to take challenging tasks；as leamers vary

fiom person to person，each 1eamer haS their unique way of leaming and constfuct

knowledge．The teacher should take students panicularity into consideration．Arran叠e
the class time properly．(Interviewee 2)

16
I become more sensitive to the importance of authenticity and interaction in

designing classroom activities and get better use of the f2f time in class．(Interviewee
41

17
I leam to conduct social and instructional interaction in the classroom．By social

interaction，I meaJl t}le eye contact，facial expressions，gestures used to o唱anize th。

class． And irIstmctional interaction includes those wam up exercises， lectures，

questions and answers，all mose related t0 teaching material and content，(Interviewee
1)

憎First，the tasks should be challenging，meaningful and relevant to students’study．

SecondIy，as a teacher，I should giVe students adequate scaf{‘old to help student矗niS王1

them．Thirdly，1 would encourage group work a11d cooperation among students．For

example，1 will ask studems to do some responSe writing activities in reading class，so

that they can get deeper comprehension of the text and fbnn the habit of cfitica】

reading．(Interviewee 2)

州I leamed that tasks are essential jn a classroom，and the tasks should be designed

with sca丘-01ding． The teacher’s sustained suppon to students while they are

perfbnning tasks is rather essential．1 will design activities according to the audience

t11at is on the basis of students’situation，for college students，group wo『k and

role—play are good ways to practice tlleir cooperation spirits．For some interesting

topics，1 will organize some g锄es to bring studems pleasure and related knowledge．
(Intervjewee 1)
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20

Group work is a good activity that 1 will try on Ss．What’s importallt is to set a clear

goal for me group work，balance its dimculty，comment on Ss’perfonnance positively

(Interviewee 4)

21
1 would encollrage group、vork and cooperation锄oI坦students．(Intervie、vee 2)

22
For college students，group work aJld role·play are good、vays to practice t上1eir

coopemtion spirits．(Interviewee 1)

23
Previously，I main上y use textbooks，sometimes tapes in my class．Now I come to

know t王lat coⅡ1puter arId IntcIne“s a powe咖J t001 aJld a great source of teaching．
(InteⅣiewee 2)

24
In the preVious time，I usually use textbooks，printed halldouts forteaching．But

now I know that the Intemet and computer can also be applied岛r teaching because

they have the adValltages of i衄ediate feedback and abundant resources．But teachers
also need to guide students in using tllem．(Interviewee 1)

25
As to teaching tools，I think email is e行宅ctive to communicate with my students，I

can send them some materials related to lessons and they caIl ask questions aRer class．

(Interviewee 1)

26
If condition pe肿its，1 will adopt computer in my claSs，and will use email

electronic discussion forum as communicatiVe tooI to encourage cooperation
fImeⅣiewee 2)

27
If condition pemlits，I她ll uSe a lab to teach and use Ppt to present some ideas

clearly(Interviewee 1)

28
The last one is丘nancial factoL because using Intemet costs quite a lot of money

(InteⅣiewee 2)
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