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Abstract

Beliefs about language learning are considered to be very important in our
learning process, because they have potential to affect the learning behavior. A
number of researchers have conducted investigations on learner beliefs, and found
that learners’ beliefs were related to learner autonomy, leamning proficiency, learning
anxiety. Learner’s beliefs would also affect learners’ motivation and strategies for
language learning.

The current study was based on the relevant studies on language learning beliefs
both at home and aboard. Its aim was to explore the freshmen’s beliefs about foreign
language learning in vocational college, and find out the difference between females
and males. It also explored the difference between high-proficiency students and
low-proﬁcieﬁcy students. 140 students in Blue Sky Vocational Institute took part in
this study, of whom 72 females and 68 males. They were divided into different groups
according to the English scores in college entrance exam. A slightly modified version
of BALLI (Horwitz, 1986) was used to obtain data for answering the research
questions, and a face-to-face open-ended interview was conducted to provide the
findings to supplement the quantitative data. All the data were entered into SPSS, and
they were statistically analyzed.

A number of findings were revealed in this study. First, most students regarded
English as a language of medium difficulty and thought learning English would cost a
long time. More than half of them believed that reading and writing were easier than
listening and speaking. Most learners realized the importance of culture and held
strong motivation and a high expectation in foreign language learning.

Secondly, in terms of the differences in language learning beliefs between male and
female students, female students felt more optimistic toward the difficulty of English.
And female students held more positive attitude towards communication strategy and
ambiguity tolerance than the male students.

Thirdly, high-proficiency students showed more self-confidence in language
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learning. They generally enjoyed practicing English so it was easier to speak than to
understand English for them. They held strong motivation and made use of a variety
of learning strategies to facilitate the process of language learning. However,
low-proficiency students attached great importance to the accuracy. This may hinder
their progress in speaking competence.

On the basis of these findings, the thesis provided several pedagogical
implications for English teaching and learning. First, teachers should enrich
themselves in pedagogical theory and practice. They should follow the advanced
learning theory and practice in language learning, and constantly modernize their own
teaching perceptions and ideas. Secondly, teachers should guide their students to hold
scientific and positive beliefs about language learning. Thirdly, teachers should
provide students with some useful learning strategies, enabling them to set up some

new and positive beliefs for language leaming,

Key words: Beliefs about English learning; students in vocational institute
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A Study of Freshmen’s Beliefs about Foreign Language Learning in a Jiangxi Vocational Institute

Chapter One Introduction

1.1Research background

Recently it has become distinct to regard the language learners as active participants
in foreign language learning process. Now language teachers and researchers view the
learners’ learning beliefs, styles, strategies, attitudes and motivations as indispensable
factors in carrying out the effective language instruction. In this way, they have come
to understand that language learners approach their learning in their own unique way.
That is to say, language teachers and researchers all over the world currently attach
great attention on the role of learners for individual characteristics are considered
integral elements in the language learning process. And among these characteristics,
beliefs about language learning are very important. For learners’ beliefs have potential
to affect the learning behavior. On one hand, some beliefs may decide learners’
‘perseverance to learn; for example, unscientific beliefs regarding the amount of time
required to attain proficiency in a second language could obviously result in
frustration. On the other hand, some beliefs link with certain learner variables, such as
learning strategies (Horwitz, 1988; Wenden, 1987; Yang, 1999) and foreign language
" anxiety (Young, 1991; Horwitz, E. K. Horwitz, Michael B. Cope, J. 1986). The
learner who believes that “The most important part of learning English is learning
vocabulary words and how to translate from Chinese” will spend much time in
remembering words by heart and doing much translation practice. The one who hold
the idea “It is easier to read and write English than to speak and understand it” would
feel anxious easily when they speak English. In order to understand learners’
approaches to language learning, it is important to collect and analyze learner beliefs

about language learning.
By making a general survey on learners’ LLB, we will find that the scope of

" research in this area has been involved in many fields. Learner’s beliefs are related to
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learner autonomy (Cotterall, 1995; Cater, 1999), to learning proficiency (Wen&
Johnson, 1997; Peacork, 1998; Mantle-Bromley, 1995; Huang& Tsai, 2003). Certain
beliefs about language learning might affect learners’ motivation to learn the target
language (Cohen and Dornyei, 2002; cited in Rula L.Diab, 2006). Zimerman and
Schunk’s 2001 important work on self-regulated learning also discusses the focal role
of beliefs in influencing students’ motivation to learn.( cited in Rula L. Diab,2006).

There has been some mention that such beliefs have been linked with language

learning strategies (Horwitz, 1988; Wenden, 1986, 1987; Yang, 1999; Oxford and

Nyikos, 1989) and foreign language anxiety (Horwitz, 1988; Young, 1991; Horwitz, E.

K. Horwitz, Michael B. Cope, J. 1986).

Horwitz (1988) states that previous experiences as language learners as well as
cultural background are both likely to influence and shape learner’s beliefs about
language learning. He developed “The Beliefs about Language Learning Inventory
(BALLI) (1988) to assess these beliefs about language learning systematically. Rula
(2006) revealed cyclical relationships between learners’ beliefs and strategy use
(1999), so the students’ wrong LLB would direct their behavior blindly, and lead to
inefficient learning strategies, (Dai and Wang, 2002). In spite of a large number of
studies investigating beliefs about language 1earnin§, only a few studies took Chinese
students as research sample, and fewer studies has yet probed the effect of gender and

language proficiency level on students’ beliefs about language learning.

1.2 Necessity and purpose of the study

There are several necessities to conduct research on language learning beliefs.
Firstly, this research can provide the theoretical basis for explaining teaching and
learning problems, explain the specific characteristics of a student’s learning, help
people further understand learning principles, and offer a new way in thinking how to
improve teaching quality and learning competence. Teachers who have knowledge of
how their students are thinking and doing in their English learning process can find

out suitable ways to clear the obstacles their students encounter in English learning,
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A Study of Freshmen’s Beliefs about Foreign Language Learning in a Jiangxi Vocational Institute

foster students’ leaming effectiveness and enhance their proficiency and
self-confidence. It also offers teachers implications for better instructional methods
and materials.

Secondly, numerous studies have found out that there are great distinguishes

between more effective learners and less effective ones. The first distinguish is
learning strategies, which the learner takes to make language learning easier, faster,
more enjoyable and more effective. But the use of learning strategy is decided by
learner’s metacognitive knowledge which is regarded as a very important part of
learning beliefs. Metacognitive knowledge is constituted by three categories: person
knowledge, task knowledge, and strategy knowledge (Wenden, 1991. cited in Flavell,
1979) and the basic metacognitive strategies include planning, monitoring, and
evaluating that can help learners shape their self-regulation so that they can attain
their goal easily.
Finally, motivation is a part of learning beliefs that affect learning maintenance.
Strong motivation can drive learners to work hard toward goal so they will try their
best to overcome difficulties in learning. So teachers can make use of this point to
trigger the motivation of learning, For the reasons above it become imiaerative to do
this research, hoping that can help teachers and students.

There are several purposes to conduct the research. The first is to help teachers and
researches get overall picture of students’ LLB. The second is to find out the
differences in students’ learning beliefs between high- and low-proficiency students,
and see how gender may affect students’ belief in language learning. 140 freshmen
who enrolled in 2009 from three different majors in Blue Sky vocational Institute
were chosen as subjects. The adjusted BALLI inventory and interviews were used to
collect the date. SPSS was employed to analyze the data. It is hoped that research like
this can help foreign language teachers in vocational school know their students’ LLB,
and train them to grasp correct LLB. It is also hoped that this study could improve the
foreign language teaching efficiency, support the research of vocational education and

guide its development in Jiangxi province.
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1.3 Overall structure of the thesis

This thesis consists of five chapters. This chapter provides background information
concerning the importance of leaning beliefs, significance and purpose of the study.

The second chapter deals with the relevant literature in this area. It covers definition
and classification of language learning beliefs, and reviews research on learner’s LLB
at home and aboard. Chapter three introduces résvearch methodology adopted in this
study, including the research objective, subject, instruments, data collection and data
analysis. Chapter four proceeds to present the results and discussion in this study.
Chapter five summarizes the major finding of the study, offers pedagogical
implications and points out the limitations of the study. Finally, it makes some

suggestions for future research.
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Chapter Two  Literature Review

In this chapter, the definition, characteristics and classification of LLB will be
presented to illustrate what are language learning beliefs, and then the relevant
research both abroad and at home will be reviewed. Based on this, the research

questions will be put forward at the end of this chapter.

2.1 Definition of language Iearniﬁg beliefs (LLB)

Although the significance of an individual’s beliefs has bc;cn widely approved by
researchers in various fields such as psychology, cognitive psychology and
educational psychology, there are various definitions of beliefs due to different
theoretical orientations. Different linguists named the LLB in different ways. For
example, Flavell (1979) believed that LLB was thc’particular part of knowledge the
learner got, which included learner’s knowledge of studying. Horwitz (1987a)
referred beliefs about language learning to the opinions that learners hold about
various aspects of language learning (cited in Rula L. Diab,2006). Kuntz (1996)
defined Beliefs in his study as notions about language learning that adult students
studying in the U.S. acquired before receiving instruction. These preconceived beliefs
may limit language acquisition and proficiency and thus may precondition student
success or lack or success. (Kuntz, 1996). Harvey (1986) claimed “beliefs are an
individual’s representation of reality that has enough validity, truth or credibility to
guide thought and behavior”. According to Sigel (1985) beliefs are “mental
constructions of experience, often condensed and integrated into schemata or concepts
that are held to be true and that guide behavior”. Brown and Cooney (1982) also said,
“Beliefs are reasonably explicitly ‘propositions’ about the characteristics of objects

and object classes.” (cited in Chen Yuxi 2008). On the basis of Dole and Sinatra (1994)
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beliefs are viewed as the understandings which arise from an individual’s life story
and educational experiences, and which are the bases for value judgments. In Victori
& Lockhart’s (1995) view, learners’ beliefs may be defined as “the general
assumptions that students hold about themselves as learners, about factors influencing
language learning and about the nature about language learning and teaching. And in
the constructivist view, beliefs are both outcomes of format and informal learning
experiences and determinants of subsequent learning (Sakui and Gaies, 1999). (cited
in Jiao Yunyun,2006).

Whatever the definitions of language learning belief are, they reflect beliefs’ traits
from different aspects, and these beliefs, consciously or unconsciously, guide
students’ thinking and action concerning language learning with their evaluation and

judgment.

2.2 Charateristics of language learning beliefs

In addition to the definition, researchers also explored the characteristic of
learner’s beliefs. Wenden (1991) summarized four characteristics of learners’ beliefs

about language learning:

1. Stable. Learners’ beliefs abbut language learning constitute a permanent part of
their stored knowledge base and are not primarily different from other kinds of
knowledge remained in long-term memory.

2. Statable, Learners can describe their beliefs about language learning explicitly or
implicitly. In other words, they are available to awareness either as result of a
deliberate self-retrospection or as retrieval cues that help to elicit their learner beliefs.
3. Fallible. Learners’ beliefs are not always accurate. Some of them may be acquired
from their instructors, peers and family. Others may be developed out of their
previous learning experience.

4, Interactive. Beliefs can influence the outcome of a learning activity. For example,

they can affect one’s choice of strategies. (Cited in Zhou Yanyan,2005)
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Besides characteristics presented by Wen, Gaies(1998 ) and Hu (2007) also identified

several characteristics of language learning beliefs.

1. Subjective. Beliefs are subjective understandings so they do not reflect external
reality completely. Beliefs reflect truth held by individuals.

2. Idiosyncratic. That means beliefs vary from person to pcrson.l In this respect, they
are unique to individuals. (Cited in Chen Yuxi,2008)

3. Potential. Some learning beliefs are unconscious; they can be realized by
conversation or discussion.

4, Relatively stable. Beliefs should be stable overtime, which indicates that beliefs are
formed and maintained by a complex social and cultural system.

5. Dynamic. For the interior and outer conditions are constantly changing, the system

of beliefs show dynamic characteristics inevitably.

2.3 Classification of LLB

Horwitz (1987) divided language learning belief into 5 categories: beliefs about
language aptitude; general difficulty of language learning; beliefs 'about foreign
language aptitude; beliefs about leaming and communication strategy; and beliefs
about the motivation and learner expectations. Wenden (1986) found that the language -
learning beliefs included the following aspects: the first category refers to statements
made about the language. It referred to grammar (e.g. specific structures, word order),
phonology (e.g. dialectal differences, accent), and most often to vocabulary (e.g.
cognates, level, and range). They also made observations about the rules of discourse
and the function of language. The second category was classified as diagnosing when
they referred to their proficiency in the language, referred to areas of difficulty,
referred to the quality of their performance and progress in the language, and
comparisons with others; The third part focused on the outcome of using a strategy.

They indicated whether they had leamned or if the strategy had been useful, good, etc.
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the forth part is self-analyzing. These referred to learners’ reactions to a particular
learning activity, i.e. the feelings it evoked. These also referred to their language
aptitude (i don't have the ability to learn"), learning style ('I have to see it written to
remember’), personality ('I want to conquer English—I'm ambitious"), and age ('At
my age it's hard to remember"). and categorized as self-analyzing referred to social
role and its relationship to language learning. The fifth part was described as
theorizing when they referred to their beliefs about how best to learn a language.

Another classification was made by Yang, who proposed a theoretical construct of
language learning beliefs in 1999. It consists of two primary dimensions:
metacognitive and motivational. The first dimension refers to learner’s ‘metacognitive
knowledge’ about second language learning (Flavell, 1979; Wenden, 1986). It
includes the substances as follows: learners’ beliefs about themselves as second
language learners (e.g. their own language proficiency, aptitude, learning style,
personality, and social role in the second language learning environment); the beliefs
about the task of second learning(e.g. the general attitude of foreign language aptitude,
the nature and focus of language learning, the difficulty of language learning ); and
the beliefs ébout the knowledge of language learning strategies(i.e. knowledge about
" language leamning strategies).The second dimension refers to learners’ motivational
beliefs about second language learning and includes Pintrich’s three motivational
components: learners’ beliefs about their ability to leam a second/ foreign language
and their es(pectation about the results or difficulty of the language task; and their
goals for second language learning as well as beliefs about the importance, utility, and
interest in the learning task; and learners’ emotional reactions to second language
learning.

In China, Wen (1995) worked out her taxonomy of the language learning beliefs.

In Wen’s view, learning belief refers to view system which is formed through its own
experience or influenced by others in the process of learning English. The beliefs can
be divided into two categories: management beliefs and learning beliefs.
Management beliefs, which are indirectly related to language learning behavior,
concern about learners’ beliefs about managing behaviors such as setting goals,

8
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making plans and selecting strategies. Learning beliefs, directly influencing language
learning behavior, refer to those beliefs about how to master language knowledge,
skills and develop communicative competence. (cited in Jiao Yunyun, 2006).
Language learning beliefs include: the form drilling concept (mastering linguistic
knowledge is very important for language learning); the functional practice concept
(exerting linguistic knowledge is very important for language learning in
communication); the relying on mother tongue concept (translation is good access to

learn a second language).

2.4 Research on language learning beliefs

Since learners’ beliefs play a central role in language learning, there are many
researchers who have done studies in this field. The study can be divided into four
phase: the initial stage is to explore and describe language learning beliefs held by
some foreign language learners from different language groups. The second stage is.to
find out the variable which may influence the forming of LLB. The third stage is of
explosive reproductions, which are mainly related in probing relationships between
learners’ LLB and other learning variables. The last stage is to compare discrepancies

in foreign language learning beliefs among different types of learners.

2.4.1 Some researches on language learning beliefs

-- Horwitz is one of the initiator in the field of LLB, and she did numerous studies on

it. She developed two instruments (FLAS: the foreign language survey and BALLI)
for eliciting student beliefs about language learning and teaching, and reported on
students’ typical responses to the BALLI in 1985. The discussion of students’
responses illustrated the kinds of beliefs students hold could inhibit their learning. It
was suggested that a systematic assessment of student beliefs would increase student
learning and satisfaction in the foreign language class. (Horwitz, 1985). In 1988, She
reported a descriptive study of the beliefs of beginning university foreign language

students about language learning and investigated to depict individual belief systems
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of students in another paper (1988). The aim was to sensitize teachers and researchers
to the variety of beliefs students hold and to the possible consequences of specific
beliefs for second language learning and instruction.

Wenden is also one of founders in the field of LLB. Her thesis "How to Be a
Successful Language Learner" (1987) is a report of great insightful investigation. She
adopted the semi-structured interview to survey 25 students who were studying
English as second language half- day in advanced course in Columbia University. In
the interview Wenden guided the students to speak out the context in which they hear
or use English, and summarized into 12 sentences which could express language
learning beliefs. She found out that everyone had a set of learning beliefs, and she got
the primary proof that language beliefs would affect the choice of language strategy.
Her study in 1986 revealed thaf learners always had the explicit beliefs about second
language learning, which seemingly affected the whole learning process. So language
educators should provide learners with valuable insights into their learning beliefs and
their preferred learning strategies, and attach great importance on skill training so as
to help learners learn a language in a good and effective way. (Wenden, 1986)

Tumiaosky is the first researcher who investigated the students’ learning beliefs

from cross-cultural perspective. In her article “Student beliefs about language learning:

A cross-culture study” (1991), she assumed that the beliefs were different between the
students who came from the multi-language coexist culture and the students who
came from one language dominant culture. She used Hotwitz"s instrument BALLI to
investigate 54 students who came from the Soviet Union and 36 students who came
from state-owned college in Northeast of United states. She found out the two groups
had major discrepancy in the beliefs of motivation. So the culture situation carried
weight with the beliefs of motivation while the motivation had impact on the foreign
language learning. (Wang Souyuan, 1999)

Based on the previous studies, Kuntz summarized a ten-year history of research
concerning beliefs about language learning by Horwitz model. He first described

Horwitz’ model of research to study beliefs and then presented results from studies of

" “beliefs by nine other scholars; the studies were compared in terms of sample type and

10
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size, method and instrument, and analysis. At last, he got conclusion that development
of the BALLI marked the beginning of systematic research on student beliefs about
language learning, and that subsequent research has identified common beliefs that
should influence language instruction, curriculum development, textbook writing, and
program planning (Kuntz, 1996).

Kuntz investigated the beliefs about language learning held by secondary school
students of French, German, Latin, and Spanish at five levels of instruction in 1999.
The survey questions concerned language learning strategies and patterns, personal
motivation for language learning, language aptitude, and the nature of language
learning. And the results indicated that students’ beliefs about language learning did
change over the course of their language learning experience, and some differences
did exist between language groups (Kuntz, 1999).

Erlenawati (2002) did an on-going research project to investigate Indonesian
learners' perspectives who were undertaking an English course at an Australian
university. The findings revealed that the learners indeed held preconceived ideas
about how English should best be learnt. Despite some misconceptions, learners’
belies were on the whole realistic. The paper aims to sensitize teéchers in the English
as a foreign language and in second language environments to the types of beliefs
learners may hold, and to the possible consequences of these beliefs of second or
foreign language learning and instruction (Erlenawati, 2002)

Ren Wenge (2000) mentioned in his article that the learning beliefs of freshmen

- were required to change as follows. Firstly, students should adapt themselves to the

teaching method rather than teachers adapt themselves to students. Secondly, foreign
language was commanded by learning not by teaching. Thirdly, foreign language
learning was a process of accumulating. Fourthly, self-taught studying plays an
important part in language learning.

Dai & Wang (2002) did a survey of one group of sophomore English majors from
Qufu Normal University in China. He found out that the students’ wrong LLB would
direct their behavior blindly, and lead to inefficient learning strategies, so knowing
about the learning beliefs had actual significant from this point. Language teachers

11
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should use the right theory which is testified by practice to change the wrong beliefs
of the students. The aim of this study was to help teacher know the LLB of English
major students systematically and attach great importance on the effect of beliefs.

There were also some dynamic researches and longitudinal studies. For the research
on the beliefs of American university students about foreign language learning, Rifkin
(2000) conducted the study based on a survey of over 1000 learners of 10 different
languages at diﬁ'erent levels of instruction in three different institutions. Data
collected over a three-year period were analyzed, and the comparisons of the beliefs
were presented. After that, Rifkin indicated that there was a relationship between
beliefs about language learning and level of instruction as well as type of language
studied and even with the nature of the institution. (Rifkin, 2000)

Matthew Peacock did a longitudinal study (2001) that investigated changes in the
beliefs about second language learning of 146 trainee ESL teachers over their 3-year
progratﬁmer at the City University of Hong Kong. He found that ESL students beliefs
changed very over their 3 years of study. The researcher found that many third-year
trainees still believed that learning a second language means learning a lot of
vocabulary and grammar rules despite inétruction over 3 years on the nature of
language learning. The students might over-emphasize the learning of vocabulary and
grammar rules to the exclusion of other tasks necessary for learning ESL when
preparing classroom tasks, materials, and homework. Peacock arrived at a conclusion
that beliefs could be stable for a long time. |

Tanaka, K. & Ellis, R. (2003) reported on an empirical study of a 1l-week
study-abroad program for Japanese university students, examining changes
in the students’ beliefs about language learning (measured by means of a
questionnaire). The results showed statistically significant changes in the
students’ beliefs relating to analytic language learning, experiential language
learning and self-efficacy / confidence during the study-abroad period. The research
testified that language learning beliefs would shift if learning circumstance changed.

Riley’s study (2009) investigated the beliefs about English language learning of 661
first-year university studenfs and their 34 English teachers at a Japanese university.

12

T

N,



A Study of Freshmen’s Beliefs about Foreign Language Learning in a Jiangxi Vocational Institute

The focus of his study was the shifts in reported student beliefs over a nine-month
period of English study between two administrations of the Sakui and Gaies (1999)
beliefs survey instrument. Significant differences were found in student responses to
almost a quarter of the items on the questionnaire and two student discussion groups
provided evidence of shifts in language learning beliefs during the nine month period

of English study. (Paul A. Riley, 2009)

2.4.2 Variables that influence the forming of LLB.

2.4.2.1 Cultural background

After describing the language learning beliefs of different learners, the researchers
were interested in finding out the factors which would influence the forming of LLB.
Rula L. Diab did a research in Lebanon where English and French were chosen to
learn as a foreign language because of its special background. He found that the
beliefs of learning English and French were related to the political and socio-cultural

context of foreign language education in Lebanon. This finding supported the general
contention that language learners from different cultural back-grounds had various -

beliefs about language learning, ( Diab , 2005).

Truitt (1995) found some differences in language beliefs from the students of
different regions and even different groups in the same region by investigating the
beliefs about language learning of ESL students in Korea. Results also indicated that
the beliefs of this group were correlated with background factors such as academic
major and experience living in an English-speaking country. The findings provide
evidence that learner’s beliefs about language learning may vary based on cultural
background and previous experience.

Horwitz (1999) did another study by using BALLI to identify similarities and
differences across cultural groups in order to find out how the beliefs differ across
learner groups. The author looked at a sample of the available studies selected to

represent a range of cultural groups and language learning contexts, and-arrived at an
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important conclusion. Perhaps there is a world culture of language learning and
teaching which encourages learners of many cultural backgrounds to perceive
language learning very similarly. However, there is not strong evidence for a
conclusion of cultural differences in learner beliefs. (Horwitz, 1999).

Rao and Zheng (2004) investigated the similarities and differences of language
learning beliefs between college students in China and Australia; they found out that
students in our country held stronger motivation and more optimistic attitude towards
foreign language learning compared with Australian students. Chinese students

attached great importance on the learning of language knowledge, but paid less

attention on the developing of communicative ability. Rao suggested that foreign

language teachers should help students set scientific language learning beliefs
according to specific circumstances and guide them to choose suitable learning
strategy, and then adjust learners’ learning behaviors to improve their language
learning. -

Amuaie, Grace Lee; Winke, Paula (2009) did a study to find out if there was any
change after students had studied abroad. After a comparisons between pre- and
during study-abroad beliefs, it revealed that learners experienced changes in their
beliefs on learner autonomy and the role of the teacher. Those with more time abroad
had significantly more - changes in their belief systems, suggesting that learning

context and length of context exposure influence belief changes.

2.4.2.2 Teachers’ belief

In addition to the cultural and situational factors, teachers’ beliefs might also affect

students’ beliefs. Kern (1995) compared one group of students’ beliefs about language

learning with those of their teachers and with those of their peers at another institution.

It furthermore examined changes in students’ beliefs in relation to those of their
instructors in an effort to develop hypotheses about the potential influence of teachers’
beliefs on students’ beliefs. Results showed overall similarities between teachers’ and

students’ beliefs as well as between students’ pre- and posttest responses. The findings
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of the study suggest that teachers’ beliefs are one of many factors that affect students’
beliefs about language learning.

Banya, kingsley; cheng, maria H. (1997) conducted a study, and found out that
students inherited some LLB from their teachers and held some beliefs of their own
which were different from teachers meanwhile. Chinese teachers and students share in
common the belies about children superiority, the advantage of previous language
experience, the difficulty degree of that target language, language aptitude;
individual’s ability to learn a foreign language, and the necessity of lots of practice.

Their mismatching beliefs existed in their views of language leamning (learning

_ vocabulary, grammar, and translation), immediate error correction, whole language,

speaking with an excellent accent, and female superiority. From the paper we can

know that teachers’ beliefs have great impact on students’.

2.4.2.3. Language learning strategies

Rebecca Oxford and Martha Nyikos’ article (1989) provided many insights about
variables influencing the choice of learning strategies by foreign language students.
They demonstrated the powerful effects of learning beliefs, rpotivation and other
variables on choice of language learning strategies. For example, students’
expectations imposed by the standard academic approaches to teaching and testing

limit their motivation to try new, creative, communicatively oriented strategies.

Students should be encouraged to experiment with a great variety of strategies and to

apply them to tasks which promote creative, communicative learning.

Wen and Wang (1996) analyzed the relation between beliefs and strategies using.
They found out that each belief of language learning was positively correlated with its
corresponding strategy. The correlation has statistical significance. For example, the
beliefs of mother tongue had the greatest impact on the strategy using. The more the
students relied on the belief of mother tongue; the more translation strategies they
used.

Su (1997) surveyed the subjects who were students of foreign language college in
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Nanjing University with the quantitative research; he revealed that there were of high
stability between the relationship of motives, beliefs and strategic. Motivations
affected beliefs and strategies, beliefs also affected the strategies. In order to improve
students’ learning proficiency, he gave some suggestions to adjust learners’ strategy.
At first, teacher should find out how students’ wrong LLB after analyzing them.
Second, they should guide their students to establish right and suitable strategies.
Yang (1999) carried out the research on learning beliefs and strategies during his
studying in Texas University. The study found that language learners’ self-efficacy
beliefs about learning English were strongly related to their use of all types of
learning strategies, especially functional practice strategies. And learners’ beliefs
about the value and nature of learning spoken English were closely linked to their use
of formal oral practice strategies. The results of this study suggested cyclical

relationships between learners’ beliefs and strategy use.
2.4.2.4 Language learning anxiety

Horwitz & Cope (1986) wrote in the article “Foreign Language Classroom
Anxiety” that certain beliefs about language learning conduced the student's
tension and frustration in the classroom. For example, a number of
students hold the beliefs that nothing should be said in the foreign language until it
can -be said correctly, and that it is not okay to guess an unknown
foreign language word. Students who held the beliefs like these are likely to get
anxiéty if they are expected to communicate in foreign language.

Young (1991) also pointed out: Learner’s beliefs about language learning are a
major contributor to language anxiety. As several of these beliefs are unrealistic for
the language learner, they could lead to anxiety. For example, if beginning students
believe that pronunciation is the most important aspect of a language, they will end up
frustrated and stressed. The same frustration and anxiety sets in if they believe they
should be fluent in two years. In other word, when beliefs and reality clash, anxiety

results.
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Instructor beliefs about language teaching are a further source of language anxiety.
The majority of the instructors considered “some intimidation is a necessary motivator
for promoting students’ performance”, which will lead students’ tension and anxiety
easily; Instructors who believe their role is to correct students constantly they may be
contributing to learner language anxiety when students make any error. The social
context that the instructor sets up in the classroom can have tremendous ramification

for the learners.
2.4.2.5 Language learning autonomy

The main characteristic of autonomy is that students take significant responsibility
for their own learning. Cotterall (1995) reported on a questionnaire study of the
language learning beliefs of a mixed nationality group of English. She identified six
factors underlying subjects’ responses to the questionnaire items (role of the teacher,
role of feedback, learner independence, learner confidence in study ability, experience
of language learning, approach to studying) and explored the relationship between
each factor and autonomous language learning behaviour. She argued that learners’
beliefs reflected their readiness for assuming greater responsibility for their learning.

In 1999, Cotterall conducted another study to identify how learning beliefs about
language learning is associated with the nature of autonomous language learning
behavior. She investigated the language learning beliefs of a group of students
enrolled in English for Academic Purposes course. The study drew on the results of an
earlier study of language learning beliefs (Cotterall, 1995) and extended the earlier
work in three ways. It reports that beliefs learners hold about language learning are
key to language learning autonomy.

Beverly-Anne carter’s study (1999) of learner beliefs was engaged in promoting
learner autonomy. It was part of a larger learner autonomy project that sought to
promote and integrate autonomous language learning into the foreign language
syllabus. It looked at the beliefs held by students, as revealed by the BALLI

questionnaire, and discussed the validity of these beliefs and how they are likely to
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facilitate or hinder the shift to a more autonomous mode of language learning. The
learners’ readiness to assume active roles, as required by autonomous learning, was to

some extent determined by the beliefs that they hold about foreign language learning,

2.4.3 Differences in language learning beliefs between female

learners and male learners

Bacon& Finnemann carried out a study (1992) to find out the belief discrepancies
between female and male groups in language learning. This study examined sex
. differences of beginning learners in general language-learning beliefs and beliefs
dealing specifically with authentic input. A comparison revealed that, females
reported higher levels of motivation, strategy use, comprehension, positive affect,
willingness to confront and exposure to authentic input but less use of analytic
strategies. And this position implies that men and women should not be expected to
share a common point of view or to adopt a generic set of learning strategies.
Instruction in L2 must account for and capitalize on potential differences rather than
ignore them.

Siebert (2003) conducted a study of 156 language learners of mixed ethnic
backgrounds at a higher education institution in the U.S., and also found a number of
significant differences in beliefs among males and females. Findings revealed that
male students were more likely to agree that people from their country were good at
_ learning foreign languages and that they had a special ability for learning languages.
And males believed to need a shorter time to master a foreign language than females.
Besides, more male supported that the most important part of learning a foreign
language was learning grammar, and they believed in the importance of practicing
with audio-visual equipment.

In order to ascertain gender differences in language beliefs and to compare
outcomes with Siebert’s study, Bernat & Lloyd (2007) used BALLI to collect the

general beliefs of students in an Academic English Program in Macquarie University

and employed the Wilcoxon-Mann-Whitney test to.investigate the. relationship -
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between LLB and gender. The outcomes of two studies were totally different. The
study indicated that overall males and females held similar beliefs about language
learning, and there were only two items on which male and female had significant
differences responses. One concerned the beliefs “women are more likely than men to
believe that people who speak more than one language are very intelligent.” It showed
that females were more likely to view that intelligence played a greater role in
language learning than males. Another difference was found in an item “I enjoy
practicing English with the Australians I meet.” Males were more likely to enjoy the

experience of practicing English with native speakers than females.

2.4.4 Differences in l-anguage learning beliefs befween high

proficiency level learners and low proficiency level students

Wen & Johnson (1997) conducted a study in a Chinese context to find out L2
learner variables and their relationship to English achievement. To establish the
variable, a questionnaire and open-ended interview are employed in this study. It
revealed that the beliefs had direct effects on the learning strategy, and the effects
found to be strong and consistent. It further approved the impact of beliefs on learning
achievement.

Peacock (1999) conducted a study to find out if the differences between student and
teacher beliefs about language learning affect proficiency and develop hypotheses
about the origins of Chinese learner beliefs about language learning. Results indicated
that four of the mismatched learner beliefs negatively affected EFL proficiency. It was
concluded that a number of different learner beliefs were detrimental to language
learning, and also that they resulted in many dissatisfied and frustrated students who
could not understand the rationale behind the tasks they carried out in class.

Huang & Tsai (2003) did a comparison study which aimed to investigate the
differences of the beliefs between high English-proficiency and low
English-proficiency level learners in English learning. It revealed five significant

belief discrépancies between high English proficiency and low English proficiency —
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learners, that is, foreign language Aptitude, the difficulty of language learning, the

R vron

nature of language learning, learning and communication strategies and motivation.
High proficiency learners tended to hold relatively positive language learning beliefs
than low proficiency learners. And they suggested some instructional activities and
principals to help learners gain positive learning beliefs. First of all, to sooth the
impact of classmates’ reactions on learners’ perceptions of their English learning,
teachers are recommended to form English learning discussion activities to create the
cooperation atmosphere of learning. Second, teachers are suggested to incorporate
various teaching methods and language communication strategies in instructions.
Finally, teachers are suggested to communicate with students’ parents for their beliefs
of English learning. |

Zhou (2005) compared the language learning beliefs between high-proficiency and
low-proficiency students in her Master Thesis .The result showed that high-achievers
on the whole had confidence about their language study; low achievers generally
lacked self-confidence in their learning. High proficiency level students held both
intrinsic and extrinsic motivation towards English learning while low-proficiency
students only held extrinsic one, which wouldn’t make language learning last for a
long time. The high-achievers relied less on mother-tongue in learning English than
low-achievers, so they didn’t trust so much on the beliefs of applying translation
strategy.

Jiao (2006) was another postgradﬁatc student who made comparison of language
learning beliefs between high- and low- proficiency group in her master thesis. She
found some significant differences too. The students with high-proficiency were
usually more optimistic about English learning while the subjects with
low-proficiency seemed to attach importance to the role of translation. The
high-proficiency group also held more learning and communication strategies, such as
guessing a word in English learning. In addition, they were more optimistic about the
opportunitiés to use English, which, at least to some degree, motivate them to learn

English and make much progress in their learning process.
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2.5 Theoretical foundation for the present study

Ellis (1994) outlined a framework for investigating individual learner differences
in his book “The Study of Second Language Acquisition”. The framework illustrated
in Figure 1.1 (Ellis,1994:473) cast light on how individual differences, learning
beliefs, learning strategies and language learning outcome interact with each other.

The three sets of factors are related in complex ways.

Figure 1.1 A framework for investigating individual learner differences (Ellis, 1994)

1)
Individual learner differences
-- beliefs about language learning
-- affective states
--general factors

Learning processes and

Mechanisms
@ R G
Learner strategies < - Language learning outcome
-- on proficiency
-- on achievement
-- on rate of acquisition

The Individual learner differences have effect on the learning process and the
learning beliefs and strategies, which_ rpsult in different learning outcomes. Learners’
pre-conceived ideas about the importance of language aptitude and the nature of
language learning not only influence the learning process, but also the strategies choice;
the affective state such as anxiety and motivation influence the learning process too.

On the other hand, the students’ language proficiency can affect learner preference
strategies and learner’s beliefs. The learning experiences, whether they are successful
or not, are likely to change learners’ attitudes and their learning beliefs. For example,
the negative learning outcomes can destroy their learning motivation or give up the

strategies they applied. i -
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Chapter Three  Research Methodology

This chapter introduces the research methodology used in this study. It first
provides research objectives of this study, and then offers detailed information about
the subjects, questionnaire, and interviews. Next, it describes the process of data

collection and the procedures of data analysis.

3.1 Research objective

In spite of the growing number of studies investigating beliefs about language
learning from various cultural backgrounds, few studies have yet explored the
freshmen’s beliefs about foreign language learning in vocational institutes; therefore
this study will explore the general idea of students’ LLB, and then analyze how gender,
proficiency affect_students’ language learning beliefs. The research questions in this

study are as following:

1. What are the general beliefs about English leaning held by vocational institute
students?

2. Are there any significant differences in vocational institute students’ beliefs for
English learning between male students and female students?

3. Are there any significant differences in vocational institute students’ beliefs for

English learning between high proficiency students and low proficiency students?

3.2 Subjects

A total of 140 students registered in Blue Sky Vocational Institute in September,
2009 took part in this study. They studied English for more than 6 years (3 years

. o -
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| junior and 3 years senior middle school) before entering the college. There were 72

female and 68 male students, and they came from different majors, (English, science
and engineering, liberal arts). There are 40 female out of 53 students in Accounting
major, 30 female out of 37 students in English, but there are only 2 female out of 50
students in Motor Electronic major. The students are divided into three different
proficiency groups according to the English scores in colleague entrance exam. The
students whose scores were higher than 90 had been classified as high proficiency,
and students whose scores were lower than 60 had been classified as low proficiency.
The rest was regarded as middle proficiency. Their age ranged from 15 to 20 years old.
Of all subjects, 10 students were selected for interview to ensure that both qualitative

and quantitative data were used to answer the research questions.

3.3 Instruments

In order to get clear and more reliable information towards LLB of vocational institute

students, two instruments were used in this study, questionnaire and interview.

3.3.1 Questionnaire

The questionnaire administered to collect information on language learners’ beliefs
here was designed by Jiao Yunyun (2006) in Southwest Petroleum University. It was
adapted from BALLI (Horwitz, 1986) with some items omitted and some itéms added
according to Chinese reality. It included 6 parts: Beliefs about language aptitude,
General difficulty of language learning, Beliefs about foreign language aptitude,
Beliefs about learning and communication strategy, Motivation and learner
expectations, and beliefs about English teaching. The questionnaire was translated
into Chinese version so that students with different English levels could adequately
understand the items. Students were asked to read a statement and rank their answers
on a five-point likert-scale in English class under the supervision of English teachers.
Ahead of questions there were three items for students to fill in to gather students’

background information including major, gender, English score in colleague entrance
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exam. The development of this instrument had satisfactory reliability and validity. It

took about a quarter of an hour to finish it.

3.3.2 Interview

After the initial analysis of the questionnaire date, a face-to-face open-ended
interview was conducted, because the questionnaires investigating and descriptive
statistics were not enough. So the author introduced interview as a complement for
obtaining more data on students’ learning belief. Each student was interviewed (in
Chinese) for 15 minutes respectively to probe the questionnaire results (usually in the
students' classroom). Before the interview, they were told there were no right or
wrong answers to the questions so they should try to express themselves freely and
honestly. The interview questions were designed by the author herself in the light of
previous researchers’ study, the student’s current state and the questionnaire with the
aim to know more about their idea of English learning, such as the beliefs of English
learning, the motivation, the strategy they prefer to use, the teachers’ pedagogy etc.

- The interview was tape-recorded and notes were taken by the author at the same time.

3.4 Data collection

The research data of the present study was collected in the first week of new semester
' in 2009. This survey was conducted by myself during the evening class or break time.
. Before the questionnaire, subjects were provided with instructions about how to
answer the questionnaire, and informed of the purpose and significance of the study.
Students were supposed to complete them in 15 minutes. Each questionnaire was
“examined individually and coded. 140 questionnaires were collected for there is no
invalid questionnaire. The Statistical Package for the Social Science (SPSS, version

11.0) was used for the statistical analysis of the study.
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3.5 Data analysis

The quantitative analysis of the data was carried out by using the SPSS.11 through the
following statistical methods:

1. Descriptive statistics such as percentage, means, and standard deviations
concerning items of the five aspects of beliefs were computed to summarize the
participants’ responses to the questionnaire. These descriptive analyses could help
identify the general beliefs about English leaning held by vocational institute students.
2. The Independent Sample T Test was used to explore signiﬁcant variation for
English proficiency and gender by examining BALLI items. To identify the
significant variation through the study, the researcher used the standard of p<<.05.

3. The information of follow-up interviews was intended to serve as an additional data
to supplement the questionnaire survey. The exact and concrete interview data were
first transcribed and then classified according to the contents. Finally, the interview

data were used to interpret the differences in students’ belief about language learning.
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Chapter Four  Results and Discussion

This chapter presents and discusses the résults of the study. It first analyzes and
discusses the students’ general beliefs about English learning, and then presents the
belief differences between high and low proficiency group. Next, it explores how

gender affects students’ language learning beliefs.

4.1 Research question 1: What are the general beliefs
about English leaning held by vocational institute

students?

In order to find answer to this question, I listed the results in Table 4.1 to demonstrate
the general findings in 6 categories in such sequence: Beliefs about difficulty of
language learning (1-6 items); beliefs about foreign language aptitude (7-13 items);
beliefs about the nature of language learning (14-19 items); beliefs about learning and
communication strategies (20-27 items); beliefs about motivation and expectations
(28-31 items); and beliefs about classroom instruction for English language (31-33

items).

Table 4.1 Frequencies of Response for the BALLI Items

Items response for each of 5-point Likert scale Mean

Std.
Deviation

)

N l.strong | 2.disagree | 3.neither | 4.agree | S.strong
disagree agree or agree
disagree

Ql 140 5.1% 15.7% 11.4% 47.1% 20.1% 3.6

1.14301

Q2 140 2.9% 18.6% 60. 0% 11.4% 71% 3.0143

0.83954

Q3 140 | 28.6% | 29.3% | 25.0% | 11.4% 5.7% 2.3643

1.17657

Q4 140 1.4% 6.4% 34.3% 37.1% 20.8% 3.6929

0.92056
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Q5 140 | 157% | 393% | 17.9% | 18.6% 8.5% 2.65 1.19907
Q6 140 | 7.9% 157% | 214% | 42.1% | 129% | 3.3643 | 1.1329
Q7 140 | 2.1% 8.6% 121% | 37.1% | 40.1% | 4.0429 | 1.03097
Q8 140 | 3.6% 6.4% 243% | 47.1% | 18.6% | 3.7071 | 0.96333
Q9 140 | 300% | 364% | 21.4% 7.9% 4.3% 22571 | 1.12762
Q10 140 | 8.6% 257% | 23.6% | 34.3% 7.8% 30714 | 1.1229
Qll 140 | 7.1% 13.6% | 443% | 157% | 193% | 32643 | 1.1355

Q12 140 | 29% 293% | 414% | 143% | 12.1% | 3.0357 | 1.02073
Q13 140 | 114% | 13.6% | 329% | 257% | 164% | 3.2214 | 1.21186
Ql4 140 | 0.0% 0.0% 2.1% 243% | 73.6% | 4.7143 | 0.49871
Q15 140 | 0.0% 0.0% 5.0% 30.0% | 65.0% 4.6 0.58519
Qi6 140 | 29% 136% | 357% | 37.9% 9.9% 3.3857 | 0.94134
Q17 140 | 6.4% 300% | 43.6% | 17.9% 2.1% 2.7929 | 0.88551
QI8 140 | 14% 5.0% 264% | 393% | 27.9% | 3.8714 | 092793
Q19 140 | 17.1% | 47.1% | 28.6% 4.3% 2.9% 2.2857 | 0.89993
Q20 140 | 0.0% 1.4% 8.6% 46.4% | 43.6% | 4.3214 | 0.69186
Qa1 140 | 0.0% 2.9% 13.6% | 42.1% | 414% | 42214 | 0.7872

Q22 140 | 0.0% 4.3% 7.9% 343% | 53.5% | 43714 | 0.80772
Q23 140 | 386% | 37.9% 8.6% 7.1% 7.8% 20786 | 1.21186
Q24 140 | 8.6% 129% | 393% | 279% | 11.3% | 3.2071 | 1.08287
Q25 140 | 29% 129% | 40.7% | 34.3% 9.2% 33429 | 091958
Q26 140 | 7.9% 221% | 30.0% | 28.6% | 11.4% | 3.1357 | 1.1266

Q27 140 | 279% | 40.7% 15.0% 8.6% 7.8% 22786 | 1.18788
Q28 140 | 0.7% 2.9% 5.7% 493% | 414% | 4.2786 | 0.75929
Q29 140 | 0.0% 2.1% 7.1% 37.1% | 53.7% | 44214 | 0.72039
Q30 140 | 0.0% 2.1% 4.3% 479% | 45.7% | 43714 | 0.67155
Q31 140 | 157% | 221% | 329% | 193% | 10.0% | 2.8571 | 1.19695
Q32 140 | 150% | 37.9% 27.9% 15.0% 4.2% 25571 | 1.05443
Q33 140 | 93% 193% | 307% | 37.1% 3.6% 3.0643 | 1.04027

ValidN | 140

(listwise)

4.1.1 Beliefs about difficulty of language learning

These items refer to general difficulty about language and the difficulty of specific
language skills. More than half of subjects agreed or strongly agreed, “Some language
is easier than other” although they have only learned English as foreign language.
Maybe they compared the difficulty of learning English to our mother tongue.
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Concerning the general difficulty of learning English, 60% of subjects regarded
English as a language of medium difficulty. About 18.5% of students regard English
as a/an (very) easy language. 21.5% considered it (very) difficulty. Students’
judgments about the difficulty of language learning play a crucial role in the
development of their expectations for and commitment to the learning task (Chen
Yuxi, 2008). If students judge English an easy language and can be commanded easily,
they are likely to get frustrated if they do not make progress rapidly. However,
| students who overestimate its difficulty are likely to make a minimum effort on
learning, thus success is so far away. From their interview message, we could know
some of them gave up their English learning for they had no interest in it.

As for item3, 57.9% of students didn’t believe they could speak English well,
which reflected their lack of confidence in speaking English. Refer to “If someone
spent one hour a day learning English, how long would it take him or her to speak
English very well”, 34.3% of subjects thought 3-5 years were enough, 37.1%
estimated it would take 5-10 years and 20.8% of them thought it impossible to learn it
well by spending only one hour a day on English. We could infer from the data that
the majority of students regafded English as a time-consuming subject and most
students still considered oral English difficulty. Only about 7.8% of them chose less
than 2 years. It means only a small number of students underestimated the difficulty
of mastering avlanguage; they are likely to get frustrated when they faced learning
problems, for they didn’t get tﬁemselves ready for them.

Items5, 6 are about the difficulty of four basic skills of English learning. We can
leamn from the data that the two items showed similarly results. 55% of subjects
opposed that speaking is easier than understanding, while 55% of subjects identified
that reading and writing were easier than speaking. The results rooted in our
traditional teaching system; we focused too much attention on the examination-

oriented education and ignored to develop their pragmatic English skills.
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4.1.2 Beliefs about foreign language aptitude

These items address the issue of foreign language aptitude. Two items are about
the different aptitude of learning English among different groups; two items are
related to the special ability for learning and so on. The majority of students (65.7%)
held the view of some people’s having special abilities for language learning, but it
was disappointing that more than 60% of them didn’t believed they had this kind of
special abilities. The students of this group had negative attitude towards learning.
When they face problem, they’d like to attribute their failure to the lacking of special
ability instead of lacking of endeavor. And from the interview we can learn that some
of them lack interest in English and didn’t get good access of learning. It revealed that
they lack confidence on themselves.

42.1% of students consent to the beliefs that everyone could learn to speak
English. In Horwitz’ research, there were more than 77% of students who believed
that everyone had potentiality to speak a foreign language. 65.7% of students agreed
that some people have a special ability for learning foreign languages in Yang’s
research. In the present study. 77.2% of students approve “children are easier than

adults to leamn a foreign language”, 42.1% agree to “women are better than men at

learning foreign languages”. The result is similar with Yang’s research but different -

from Horwitz’s.

35% of students considered “People who speak more than one language are very

intelligent”, indicating that a small number of students regarded the foreign language -

learning ability was associated with intellect. Only 26.4% of subjects approved the
item “Chinese people are good at learning foreign languages”, and approximate half
of students held neutral position towards this statement. It perhaps proves that learners
in this study lacked a suitable language environment to practice English outside
classroom and they only studied English for examination- oriented education. This
has made students lose interest in English. This explains why only a few of the
students in this study are good at learning foreign language.

e s
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4.1.3 Beliefs about the nature of language learning

This part is about the nature of language learning. 47.8% learners strongly agreed
that “The most important part of learning English is learning vocabulary words”. Only
20% students endorsed the concept “The most important part is learning grammar,
and 43.6% of them remained neutral towards it. Meanwhile more than 60% subjects
opposed “The most important part is learning how to translate it to Chinese”. They
depreciated the grammar learning and translation practice in a way, for more and
more students realized the importance of oral communication and the ability of using
it. It was in accord with Yang’s study (1993, in which only one fourth agl_'ced to this
item. It is however a litter different from Horwitz’s (1988) study, in which over half of
the subjects agreed to this item. It is evident that a growing number of students
disagree with the traditional grammar-translation teaching method.

Nearly all the students overwhelmingly endorsed the statement “it is best to learn
English in an English-speaking country” and “It is necessary to know about
English-speaking cultures in order to speak English.” Most people realized that
learning cultures can make for language learning easier. In addition, most learners
~ expressed their desire to know more about English-speaking culture in the interview
conversation. They expressed their regret of having no chance to learn English in
those countries. Some of them hoped language teachers could create relaxing and

realistic laﬁguagc environment.

4.1.4 Beliefs about learning and communication strategy

This séction addresses the issues of importance of accuracy and use of some
particular learning strategies. Approximate 90% students have realized the importance
of repeating and practicing to learn a language and 83.5% agree that “It is important
to practice with CDs or tapes.” These people realized the importance of repeating
and practicing. Practice make perfect and that is the good way to get fluency.
Although 87.8% of subjects assent to the item “It is important to speak English with

ek
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an excellent pronunciation”; a large number of subjects (76.5% and 68.6%) rejected
the items “You shouldn’t say anything in English until you can say it correctly”, and
“If beginning students are permitted to make errors in English, it will be difficult for
them to speak correctly later on” respectively. Even though they attached great
importance on the accuracy, they are not afraid of making errors.

With regard to their communicative strategies, the current study revealed the
discouraging results. 39.2% learners agreed that “I enjoy communicating with
foreigners so that I could practice speaking English”, and 43.5% learners were willing
to guess if they didn’t know a word in English. 40% of the students expressed that “I
feel timid speaking English in front of others’f. The account for the negative beliefs
could be supplemented by some interview data. Some students would feel nervous or
timid when they talked to native English speaker because of their lack of confidence.

And some students only demanded that they could read to get some information.

4.1.5 Beliefs about motivation and expectation

Motivations and expectations are considered to be closely related with students’
strategy. Psychological motives can greatly influence their learning enthusiasm and
learning process. From the data analysis, we can l;now that learners generally held
strong motivation and a high expectation about EFL learning. An overwhelming

number of students (more than 90%) kept a positive attitude towards the following

items: “Chinese think that it is important to speak English”, “If I learn English very

well, I will have many opportunities to use it”, “If I learn English very well, I will
have better opportunities for a good job”. On the contrary, less than 30% of students
(strong) agreed to “I would like to learn English so that I can get to know foreigners
better”. From the results we can know that most of students held instrumental
motivation to learn English, which is mainly resulted from the current traditional
Chinese English teaching situation. English is a compulsory course not only in middle
school but also in college, which pays important role in education. And if someone

learns English well (get high mark in exam), he can enjoy his advantage in entrance
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exams. English certification is also basic for applying a position. Owing to the reasons

above, they held strong motivation towards English learning.

4.1.6 Beliefs about classroom instruction for English

learning

This part is concerning beliefs about classroom instruction. More than 50% of
subjects were against “English teaching at school is good for our listening and
speaking”; only 40% of students think “English teaching at school is good for our
reading and writing.” It seems that English teaching at school is not good for Hstening
and speaking, and not favorable for reading and wn'tiné either according to students’
opinion. In other words, students are not satisfactory with English teaching at school.
In this case students are likely to attribute their failure to the unsatisfactory teaching at

school easily instead of themselves. That would be bad for their learning.

4.2 Differences in language learning belief between

female and male students

Independent-sample T test was employed to find out the significant differences in
learning beliefs between male and female students, and the results are displayed in
table 4.3.

Table4.3 significant differences in learning beliefs by gender

. \ GENDER | Mean Std. Sig.(2-tailed)
item Questions L
Deviation
English is:(1) a very difficult female 3.2361 | 0.86388 | 0.001
language (2) a difficult language
Q2 | (3)alanguage of medium difficulty 2.7794 | 0.75004 | 0.001
(4) an easy language(5) a very male
easy language
A | believe that | will learn to speak female | 2.6944 | 1.12135 | 0.001
¢ English very well. male 2.0147 | 1.13942 | 0.001
If someone spent one hour a day 3.4167 | 0.78274
o leamning English, how long would it female 0.000
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take him or her to speak English
very well:(1) less than a year (2)
1~2years (3)3~5years (4) male 3.9853 | 0.96958 | 0.000
5~10 years(5) He can't learn
English in 1 hour a day

| have a special ability for leaning female | 2.5556 | 1.12449 | 0.001

® foreign languages. male 1.9412 | 1.04927 | 0.001
013 Everyone can learn to speak female | 3.4722 | 1.26683 | 0.011

English male 2.9559 | 1.09863 | 0.011
024 | enjoy practicing English with the female 3.4444 | 1.14927 | 0.007

English-speaking foreigners | meet. male 2.9559 | 0.95314 | 0.007

It is OK to guess if you do notknow | female | 3.5556 | 0.91757 | 0.004

€25 a word in English. male 3.1176 | 0.87297 | 0.004
Q26 1feel timid speaking English with female | 2.8611 | 1.20218 | 0.003
other people male 3.4265 | 0.96686 | 0.003
Q31 i would like to learn English sothat| | female 3.1944 | 1.1462 |0.000
can get to know foreigners better male 25 1.15254 | 0.000

From the table, we know that the two groups of student showed significant
differences in 9 items. The significant differences caused by gender mainly fell in
beliefs about language difficulty and foreign language aptitude. It can be interpreted
in the following aspects.

First, we know from the above findings that most females were high-proficiency
students, and that a majority of males were low-proficiency students. This indicates
that females performed better than male in English learning, and that they experienced
more success and accumulated more confidence. Perhaps that’s the main reason why
females felt more optimistic than males toward the difficulty of English (Q2) and need
shorter time on its learning (Q4). It also explains that female students held more
positive attitudes toward their ability of language learning (Q3, Q9, Q13). Interview
data also testified it. '

F(Female): I think English is less difficulty than science subjects. English is not too
difficulty to master. So I have confidence in learning it well.
M(male): I don’t like English, it takes much of my time to learn, but the result is not

good, may be I haven’t got the special ability to learn it.
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Second, females and males had different inclinations because of their different interest.

Male students were likely to choose science and engineering major for they preferred
a logic thinking and scientific discovery. English was a pain-taking and
time-consuming subject for them. But female students generally selected liberal arts
such as languages and sociology major. Maybe they were good at learning something
by root. All these may explain why female students would like to learn English so that
they can get to know foreigners better. The interview information provides further

data to support such a finding.

F1 (Female): I like English very much, I am also interested in its culture, its pedple
and everything. So I hope that one day I have opportunity to go aboard to know more
about English-speaking countries.

F2 (Female): I am not good at learning science and engineering subjects, so I chose to
learn a language. I spend more time on its culture, try my best to read more and learn
more. I believe that I can improve my English proficiency. Mastering a foreign
language can help us establish ourselves in the international environment. And I'd like
to find a job of exporting goods outside wﬁch can help me to get high income.
F3(Female): Generally speaking, I like scientific and engineering major, but you
know mastering a kind of foreign language can help me get promoted in my career,

it’s another working skill, competitive advantage.

The disparities also existed in beliefs about learning and communication strategy.
Most female students held more positive attitude towards learning communication
strategy and ambiguity tolerance. And most male students felt timid when speaking

English with other people. This is clearly reflected in the interviews:

F (female): I have confidence in English learning when speaking to foreigners; I can
try my best to communicate with them. It needn’t feel nervous, you know, English is
not our mother tongue.

M (male): when I speak with foreigner in English, I feel timid. I am afraid to be
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laughed by them.

4.3 Differences in language learning belief between

high-proficiency and low-proficiency students

Table 4.7 shows differences in language learning beliefs between high and low

proficiency students.

Table 4.7 beliefs differences between high-proficiency and low- proficiency groups

Questions GROUP | Mean Std. Sig.(2
Deviation | -tailed)
Q2 | Englishis:(1) a very difficult language (2) | high-pro | 3.9722 | 0.77408
a difficult language (3) a language of medium 0. 001
difficulty (4) an easy language(5) a very low-pro | 2.3333 | 0.69222
easy language 0. 000
Q3 | 1 believe that | will learn to speak English high-pro | 3.8333 | 0.7746 | 0.002
very well. Jlow-pro | 1.2121 | 0.41515 | 0. 000
Q4 | If someone spent one hour a day learning high-pro | 2.9167 | 0.5542
English, how long would it take him or her to 0. 000
speak English very well:(1) less than a year low-pro | 4.697 | 0.76904
(2) 1~2 years (3) 3~5years (4)5~10
years(5) He can't leam English in 1 hour a
day 0. 000 .
Q5 | Itis easier to speak than to understand high-pro | 3.7778 | 1.17379 | 0.010
English low-pro | 1.7576 | 0.70844 | 0.000
Q9 | I have a special ability for leaning foreign high-pro | 3.5556 | 0.8765 | 0.001
languages. low-pro | 1.2727 | 0.45227 | 0.008
Q13 ) high-pro | 4.5556 | 0.55777 | 0.000
Everyone can learn to speak English
low-pro | 1.9091 | 0.87905 | 0.000
Q23 | You shouldn't say anything in English until high-pro | 1.5556 | 0.50395 | 0.004
you can say it correctly. low-pro | 2.8485 | 1.46033 | 0.000
Q24 | | enjoy practicing English with the high-pro | 4.4444 1 0.50395 | 0.003
English-speaking foreigners | meet. low-pro | 2.2121 | 0.81997 | 0.005
Q25 | ltis OK to guess if you do not know aword in | high-pro | 4.2222 | 0.48469 | 0. 002
English. low-pro | 2.5758 | 0.8303 | 0.000
Q26 | 1feel timid speaking English with other high-pro | 1.75 0.5542 | 0.000
people low-pro | 4.0606 | 0.74747 | 0.000
Q27 | If beginning students are permitted to make | high-pro | 1.5556 | 0.50395 0. 000
errors in English, it will be difficult for them to
low-pro | 3.3939 | 1.05887
speak correctly later on, 0. 000
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Q31 | | would like to learn English so that | can get | high-pro | 4.3889 | 0.49441 | 0.003
to know foreigners better low-pro | 1.3636 | 0.4885 | 0.003
Q32 | English teaching at school is good for our high-pro | 3.5833 | 1.0247 | 0.005
listening and speaking low-pro | 1.7273 | 0.76128 | 0. 000

The statistic data above show the significant discrepancies in 13 items between
high-proficiency group and low-proficiency group. First, the students of
high-proficiency in the present study show their self-confidence in language learning.
Most of the high-proficiency students believed that they have a special ability for
learning foreign language (Q9), and most high-proficiency students agreed with Q2

“More female students regard English easier than male” and Q4 “English would take

less time”. Their confidence in language learning was also embodied in “I believe that
I will learn to speak English very well” (Q3) and “Everyone can learn to speak
English” Q13.This finding indicates that most high-proficiency students tended to
consider language learning to be not so difficult. Their positive belief in language
learning may contribute to their success in English learning.

Secondly, the significant difference in language learning belief also exists in the
domain of different language skills: reading (understanding), writing, listening and
speaking. Since low proficiency students attached great importance on how to get
high score in exam, they pay much more attention to training in reading and writing
than listening and speaking. Alsq, most of the low proficiency students regarded
reading and writing easier than listening and speaking, which may mislead their
language learning tendency. However, high-proficiency students were rather different,
and they can use a variety of language learning method in the process of learning
English. They consider the four language skills as equal importance, and even
considered listening and speaking was simper than reading and writing. So more
high-proficiency students approved “it is easier to speak than to understand English”,
“l enjoy practicing English with the English-speaking foreigners I meet”, and
“English teaching at school is good for our listening and speaking”. On the contrary,
most low proficiency students felt timid in speaking English with other people.

Thirdly, there are also significant discrepancies in learning beliefs about accuracy.
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The mean score of low-proficiency learners were higher than high-proficiency
learners in Q23, Q27, which indicated that low-proficiency students attached great
importance on the accuracy. This language learning belief perhaps hindered their
progress in speaking ability. The results correspond to the above finding and it could
be used to explain why most low-proficiency learners regarded listening and speaking
difficult.

Fourthly, there are some huge differences in learning beliefs about the use of
learning strategy and learning motivation. High-proficiency students held a belief that

language learners should make use of a variety of leaming strategies to facilitate the

. process of language learning, while low-proficiency students seldom have such a

belief that the use of learning strategies can help them learning English better. They
more agreed on the importance of learning strategies, and especially advocated the
extensive exposure to English, such as reading English newspapers, magazines and
novels, listening to English program, 'seeing authentic English movies. Also,
high-proficiency students benefited from their high motivation to learn English,
therefore they regard strong motivation as one ‘of the most important factors in
language learning, Low-i)roﬁciency students, however, never had such a strong
motivation and did not consider motivation as important factor.

In addition, high proficiency students believe that language students should
tolerant more ambiguity than low-proficiency group (Q25), and they generally
possessed intrinsic motivation compared with low-proficiency students (Q31). There
are two factors which can explain the differences between high and low proficiency
learners. First, one’s learning experience, no matter successful or failure, can affect
one’s beliefs of learning. For example, if one learns English well by tolerating
ambiguity in English learning, he can get enjoyment from success and sense of
accomplishment. This can, in turn, give him a positive psychological hint. The reverse
is also true. Interviewing with low-proficiency students indicated that they ascribed

their failure to the discouraging learning experience.

LP (low-proficiency): I always get frustrated in English learning so I think that
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English is very difficulty and I haven’t got the genius to learn it.
LP (low-proficiency): I believed that there existed some kind of ability to learn
English, somebody are born to learn English well, however hard I tried to leam it, I

always got low score, and I can’t pronounce it correctly either.

Second, the appraisement from other people can have great impact on their learning
beliefs, in other words teachers’ (parents’) praise and peer learners’ admiration can
strengthen their motivation to learn and influence their learning beliefs simultaneously.
For example, if someone has obtained a high score in English exam and is praised by
his parents and teachers, he is likely to accept that he has a special ability to learn a
foreign language and vice versa. Interviewing with some hjgh-prbﬁciency students
suggested that appraise from other people can pay important role in setting up

students’ learning beliefs:

HP (high-proficiency): My parents often praise and encourage me in English learning
that make me believed I am born to learn English well.

HP (high-proficiency): When I got positive evaluation from my teacher or get
admiration from my classmates, I always get exited; gradually I regard leaming

English is of great enjoyment.

On the whole, students with high proficiency tended to have stronger sense of
self-efficacy, more positive and broader attitudes toward language learning strategies,
" had a stronger motivation in learning English, and had more insightful beliefs about
the nature of language learning. All these positive beliefs have greatly contributed to

their rapid progress in English language learning.
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Chapter Five Conclusion and Implications

This chapter summarizes the findings of this study. On the basis of the findings, it
offers some pedagogical implications for English teaching. Finally, this chapter
pinpoints some limitations of the present study, and makes some suggestions for

further research.

5.1 Major findings

After investigating the language learning beliefs of the students in vocational institute
and analyzing the statistical data, I am now able to summarize some major findings in
this research.

First, most students regarded English as a language of medium difficulty and
thought learning English would cost a long time. A majority of students approved
“children are easier than adults to learn a foreign language”, and more than half of
them identified that reading and writing were Acasier than listening and speaking,
indicating that listening and speaking were still a problem in English teaching. As
regards to the nature of language learning, only a part of them agreed that the most
important part of learning a language was leamning vocabulary words or
grammar-translation, for more and more students realized the importance of oral
communication and the ability of using it. Most learners realized the importance of
culture and held strong motivation and a high expectation about EFL learning,

With regard to the relationship of LLB and gender, there are significant differences
in nine items of the questionnaire between female and male subjects in this aspect. It
mainly consists of the beliefs about difficulty and about learning and communication
strategy. Compared with male students, female felt more confident to learn English

and adopt more active strategies.

———— 51 - . PR
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There are also significant differences between high and low proficiency group in
language learning belief. High-proficiency students felt more confidence in English
learning and they generally held the beliefs of having special ability to learn/speak
English well. High-proficiency students also regarded the speaking and listening as
easier than reading and writing, so they enjoyed practicing with English-speaking
foreigners. But low-proficiency attached more importance on accuracy which

hindered their progress in speaking ability.
5.2 Pedagogical implications for English teaching

On the basis of the findings above, some practical implications for English teaching
and learning can be offered in the following aspects.

First, the present study has found that teachers’ belief about language learning may
affect students’ learning beliefs, therefore teacher should enrich themselves in
pedagogical theory through learning. They should follow the advanced learning
theory and practice in language learning, and constantly modernize their own teaching
perceptions and ideas. Only in this way can they help their students improve language
learning efficiency.

Second, it reveals that the preconceived beliefs will affect the behavior of English
learning and the strategy’s choosing, so teachers should guide their students to hold
scientific and positive beliefs. There are several methods to supply. First, teachers can
use some questionnaire scale such as BALLI devised by Horwitz in 1987 to
investigate students’ learning beliefs, and let students know their strengths and
weaknesses of their beliefs. After that, teachers can make their students accept new
positive beliefs though some practice. Second, use brain storming methods. Teachers
should organize students to speak out their learning beliefs, discuss with them and
write some key point on the blackboard if necessary. They should make their students
ponder over learning beliefs and draw a conclusion. All these should help students set
positive learning beliefs (such as learning confidence, beliefs about the nature of

language learning) and stir their learning interest and so on. In addition, teachers
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should also present some useful learning strategies, and give them chance to practice
these strategies. In this way, these students may change their beliefs about language
learning. Teachers should also recommend some English books or magazines as
accessory reading material and guide students to establish positive learning beliefs in
language learning.

Next, the discussion of in learning beliefs held by high-proficiency and
low-proficiency groups in this study indicates that the teache;s’ or parents’ praise and
peer learners’ admiration can not only strengthen their motivation to learn but also
influence their positive beliefs about language learning process. Teachers should,
therefore, praise and encourage their students in their learning process. They should
never give negative feedback or punishment in class, because this type of feedback
will definitely break down students’ confidence and learning interest.

Finally, language teachers should take into consideration students’ learning beliefs
in their teaching process. For example, a large number of students who are poor at
speaking and listening held some negative beliefs about communicative competence
in language learning. So teachers should realize such a problem, and then adopt some
measure to change the deadlock, like applying the comrﬁunication strategy in class.
Also, the beliefs towards autonomous learning are positive; teachers should make
their students accept the beliefs and guide them to take responsibility for their own
studying. That’s to say students should set goals, make plans, arrange studying, review,
self-test and self-enhance by themselves instead of depending on their teachers. In a
word, teachers should guide students get rid of the irrational learning beliefs,
eliminate their psychology burden and give the constantly positive feedback even they

made mistake, thus help them set scientific learning beliefs.

5.3 Limitations of the study and Suggestions for
further study

Though this study has revealed some features in students’ learning beliefs-of
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language learning, it has some limitation in the research itself.

Firstly, the samples are only from three classes in Blue Sky vocational institute,
and the number of subjects is rather small in size, therefore the samples can’t
represent general learners of the vocational institutes in Jiangxi Province. Further
studies should be conducted in other institutes in Jiangxi province. It should be carried
out in a large scale, so that more comprehensive data can be obtained for discussion
and analysis and we can get an overall picture of students’ beliefs.

Secondly, the present study was a static research, and it only examined the general
beliefs of students held by different groups of students at one time, and it has not
investigated the change of the students’ learning beliefs. In the future, longitudinal
studies are suggested to find out whether the beliefs of students would vary over a
period of time and to survey how their beliefs change and affect their English
learning.

Thirdly, the author used English score in college entrance exam to divide groups
into high-proficiency, medium-proficiency and low- proficiency. It isn’t scientific to
judge English lever by only exam score. There are five skills in a language, and the
score in this exam can’t reflect the'integrated ability. So the following researchers
should collect other information such as observation record for reference in further
study.

Finally, the present study employed only questionnaire and interview to examine
students’ learning beliet_'. It is pbssible that the information obtained by the
questionnaire and interview will affect subjects’ responses in data gathering
procedures. Therefore, future research should use some other research instruments to
collect data, such as classroom observation, think-aloud etc. Research has proved that
use of multiple research methods can obtain a variety of data to probe the research

questions in a study.

4

)




Bibliography

Amuaie, G. L. Winke, P. 2009. Changes in Language Learning Beliefs as a Result of
Study Abroad. System (37) 2009, p366-379

Banya, K. Cheng, M.H. 1997. Beliefs about foreign language learning-a study of
beliefs of teachers’and students’ cross cultural setting. ERIC #:ED411691

Bacon, S.M.C & Finnemann, M.D. 1992. Sex Differences in Self-Reported Beliefs
about Foreign-Language Learning and Authentic Oral and Written Input Language
Learning. 42:4, December 1992, pp. 471-495

Bemat, E. & Lloyd, R. 2007. Exploring the Gender Effect on EFL Learners’ Beliefs
about Language Learning Australian Journal of Educational & Developmental
Psychology. Vol 7, 2007, pp 79-91

Cater,B.A. 1999. Begin with Beliefs: Exploring the Relationship between Beliefs and
Learner Autonomy among Advanced Students. Journal Articles (080)

Cotterall, S. 1999. Key variables in language learning: what do learners belzeve
about them?  System 27 (1999) 493-513 :

Cotterall, S. 1995. Readiness for Autonomy: Investigating Learner Beliefs System,
Vol. 23, No. 2, pp. 195-205, 1995

Diab, R. L. 2006. University students’ beliefs about learnzng Englzsh and French
in Lebanon.  System 34 (2006) 80-96 ———— —  —--

Ellis, R. 1994. The Study of Second Language Acquisition F#F5MEHE HIRit

Erlenawati, 2002. Beliefs about language learning: Indonesian learners’ perspectives
and some implications for classroom practices. Australian Journal of education,
Vol.46, No. 3, 2002, 323-337

Flavell, J. H. 1979. Metacognition and cognitive Monitoring: A New Area of
Cognitive-developmental Inquiry. American Psychologist, V34n10 P906-11 Oct 1979

Horwitz, E. K. 1985. Using Student Beliefs about Language Learning and Teaching in
the Foreign Language Methods Course. Foiéign Language Annals;18,n0.4,1985

43




Horwitz, E. K. 1988. The Beliefs about Language Learning of Beginning University )‘)
Foreign Language Students . The Modern Language Journal,72,ii(1988)

Horwitz, E. K. 1999. Cultural and situational influences on foreign language
learners’ beliefs about language learning: a review of BALLI studies System 27
(1999) 557-576

Horwitz, E. K. Horwitz, Michael B. Cope, J. (1986) Foreign Language Classroom
Anxiety The Modern Language Journal, Vol. 70, No. 2 (Summer, 1986), pp. 125-132

Huang & Tsai. 2003. A Comparison between High and Low English Proficiency
Learners’ Beliefs. ERIC #: ED482579

Kemn, R.G. 1995. Students’ and Teachers’ Beliefs About Language Leamzng, Foreign
language Annals, 28, No. 1, 1995

Kuntz P. §,1996. Beliefs about Language Learning: The Horwitz Model.
ERIC #: ED397649

Kuntz P. S, 1999. Secondary Students’ Beliefs about Language Learning. ERIC #:
ED427514 v

Mantle-Bromley, C. 1995. Positive Attitudes and Realistic Beliefs: Links to
Proficiency. The Modern Language Journal,79,1ii(1995)

Oxfbrd, R. & Nyikos, M. 1989. Variables Affecting Choice of Language Learning
Strategies by University Students The Modemn Language Journal, 73, iii (1989)

Peacock, M.1998. Exploring e gap between teachers’and learners "beliefs about
‘useful’ activities for EFL International Journal of Applied Linguistics,
Vol.8,n0.2,1998

Peacock, M.2001.Pre-service ESL teachers’ beliefs about second language learning:a
longitudinal study System 29(2001)

Riley, P. A. 2009. Shifts in Beliefs about Second Language Learning  2009; 40; 102 -
RELC Journal

Rifkin. B. 2000. Revisiting Beliefs about Foreign Language Learning
Foreign Language Annals 33/4: 394-420. |

Siebert L. L. 2003. Student and teacher beliefs about language leammg
The ORTESOL Journal, 21, 7-39 ' e



L e

Tanaka, K. & Ellis, R. 2003. Study-abroad, language proficiency and learner beliefs
about language learning.  JALT Joumnal, 25 (1), 63-85.

Tumposky, N. R. 1991. Student beliefs about language learning: A cross-culture study
Carleton Papers in Applied Language Studies, 8: 50-65.

Truitt, S. N.1995. Beliefs about Language Learning: A Study of Korean University
Students Learning English. Austin, TX: University of Texas, Department of
Curriculum and Instruction. [Ph. D. Dissertation]

Wenden, A. L. 1986. Helping language learners think about learning.
ELT Journal Volume 4011 January 1986

Wenden, A. L. 1987. How to be a successful learner: insights and prescriptions from
L2 learners. In Wenden, A.L & Rubin, J. (Eds.), Learner Strategies in Language
Learning. Prentice-Hall, Englewood Cliffs, NJ, pp. 103-118.

Wen, Q & Johnson, R. K.1997. L2 Learner Variables and English Achievement: A
Study of Tertiary-level English Majors in China  Applied Linguistics, Vol.18, No.1

Yang, N. D. 1999. The relationship between EFL learners’ beliefs and learning
strategy use  System 27 (1999) 515-535 |

Young, D.J.1991. 'Creating a Low-Anxiety Classroom Environment: What Does
Languaeg Anxiety Research Suggest? The Modern Language Journal, 75,iv (1991)

PRI, 2008. A4 Study of Semior High School Students’ Beliefs about English
Learning P9r8 KM 24718 3C

BT #2002 —TH L MBS WS A ESL NS MBEMT
AMESE 2007 ﬁ% 54

BE2007.RINEEIMMSERARENE
AMER 2007 EE 28

575, M 5,2002.BAEEMSHAAIN
R AEEF B R 2002 F 5 4 3

FAHE,1999.%8 —E = S BR
SMEBE SR KR

74,2006 T RMALEE S WA 24 2 NS HE
WAk SRS R

45



RIRNE, IR, 2004, PR RZEESEIMNSHHEHRD,
BEMTIWEEER, B 7H, 66—69

ST, 2000. RIEFTESMEZEIMSHEE RFX K
AMES 2000 EE 3

HRE 1997 BREELWEFAZIMNSHA.
AMER 1997 2 1

REF EEE,1996.HRIMEHE
LHSMEHE HRAE

R, EHE. 1996 KEETIEFE N5 K&K
RIEINBERRFR 1996 5 4 -

X#F5,2001. RIBEIJEFHH. W&, KRHEBUNESHS
SAEHFETA |

- E5FTC,1999. BAMEE EIMSHREF
AME SR 1999 £ 2 #1

[ =,2006. K ELTWAFEREZIUSHE
 BRIME RS EAIR X

#2005 FRBEBEW R _FAEESEINSHE
BRIMERFER L Z AR 3

46




Appendix A
KEFIANSABRE
£, 3. BEREAL:

O RFH! BMEERLZ PRt EAEE IS, KDSNEABERTMR, T
for, T EEZRE, NEEFEAEE, ETLERBE. FERRENEE!

TEHRMIMSMEEAN—LFE, JLEFERENHELZY, FERES M FIRE
MEXBHRAT—MER (I=%2FAE: =EFFAE; =HARABEARM; =%
A& s=TLRE.)

SIMEEIRERELE (670

I FEESHHEESHMRRERZ%.

l= 2= 3o 4o 5o
2. BERE-1: D FERMES 2) EMES3) PERENES 4 BENES
5) EEFEMES
3. BMBEF-—RERU—ORANES.
= 2 3e 4 5em
4. ME-NMANGRE—PHEIRE, FERSKHEA IR TES$BRE:
D RE—F2) —FHHE) =ZFHHE) REH+E
5) —MBRRE—/PIEIEERRNBH
5. RREEHWEREERS.
e 2o 3o 4o 5o
6. . ERELK. HRIEAS
- 20 3= 4 5

SOMEEIRAMEE (750D
7. IEHBRAFIFEERS.

e 2o 3e 4o 5
8. HEARERBEEIIMENHA 6.

le 20 3o 4o 5
9. BREEIINERNFHRAEE,

e 20 3een 4o 5em
10. T BHEHEKEINE,

I 2 3e  4eee Sem
11. BRALE—MESHARESR.

le 2o 3o deme 5o
12. FEAEKEINE,

I 2 3e 4o 5.
13. BMABEELE—1ENE D,

l- 2 3w 4o 5.

47



14.

15.

16.

17.

18.

19.

20.

21,

22.

23,

24,

25.

26.

27.

28.

29.

30.

31.

32.

SHEEEAXFNEE (67
AT EIEE, TREEERHXURLEN.

e 2o 3o 4 5
ERFENER, FARERBITH.

lwe 2 3o 4o Sem
FIREREENBRRE AL,

le 2 3o 4o 5o
¥NEEREENBIRESEIEE.

e 2o 3o 4o 5em
¥VMERRTFEIR KRR,

lwe 20 3e 4o Sem
¥IHEREENTIRAEE I MAER BB FRIGE.

e 2w 3o 4o 5em

it % 3] R R R BE . (8 )
KEMGIMETNEIERER,
e 2een 3 Ao 5o
fERu, X (F) HE4INEREER.
e 2 3o e 5
HRER, EEHERREEM.
1w 20 3o 4o 5o
ERERERFIEZN, PERARERRAEMERL.
e 2o 3o 4o 5o
BERNIEBEMRETREERMHAL] ORE.
e 2 3o 4o 5
BAERNR—AECRIFR, TLMERBNINE.
lwe 2een 3o 4o 5
BRI A REER, REBREE.
lJm 2 3o dee 5
EAGNFERIERIEENE, BIILVSHRER L ERHEE.
lm 2o 3o b 5o

SHEEIAGHMEIFERFE (40
MERWRERBRIFNE BREFRENSERE.

le 2o B3eee 4o 5
MERNFEERBRET, RRSHEFHREE TERNS.

1o 2o 3o 4o 5
£PE, MPIAASRIBEREE.

lm 2o 3o 4o 5
BREFIFERATEFHTHRIEAN.

e 2o 3o deme 5o

MNEEREHFHFE Q1D
FRMTEHTTHLRIRI “0” A “87 Fig.

48




‘ l— 2 3 4— 5—
v 4 3. BROXEHEEBERIVAFE “2” 7“5 %8,
Jeor 20 3eee 4 5.

|
|

49




Appendix B

Interview  Schedule
Do you like English? Why do you learn English?

Do you have confidence in English learning? Do you like to talk with

foreigner?

Do you think English is difficult? Do you believe there exists a special

ability to learn English?
As we know there are five parts in English learning, reading, writing,

speaking, listening and translating, which part do you think is most

important and most diﬁiculty? Why?
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